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I am delighted to recommend the new Agreed Syllabus for Religious Education in Surrey Schools that will be in place for the five years from
September 2012 until 2017. This syllabus has been produced at a time of great change in our world, our society and our education system.
The Agreed Syllabus Conference was very mindful of the relentless pace of change in our schools and of the current government consultation
around the future of the wider curriculum. As such there are many unknowns.
Over recent years we have had much to celebrate in relation to Religious Education. Entries for GCSE courses in Surrey have grown and
continue to rise. The achievements of our students are also a cause for celebration. Religious Education as a subject continues to develop and
this syllabus has been able to adopt material that will support teachers in better understanding how pupils progress in RE, as well as taking on
board findings from Ofsted about making RE more challenging and relevant for pupils. SACRE is pleased to note the renewed importance
placed on Religious Education and pupils’ Spiritual, Moral, Social and Cultural development in the new Ofsted framework.
Effective Religious Education has much to offer our children and young people as they prepare for life in a rapidly changing world, where critical
thinking and discernment will be ever more important and valuable.
I would like to take this opportunity to thank all who have contributed to the development of this syllabus and all who teach and deliver Religious
Education in schools across the County. I would also like to thank all members of the Surrey SACRE, for their commitment to our work of
supporting a high quality Religious Education curriculum that celebrates the rich diversity of faith and belief in our communities.

Cllr Margaret Hicks
Chairman, Surrey SACRE
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INTRODUCTION
Why have a New Agreed Syllabus?
It is a statutory obligation for every Local Authority to review its Agreed Syllabus every five years. (Education Act 1993)
The previous Agreed Syllabus (2007-2012) has done much to raise the profile of Religious Education within Surrey Schools and to enhance
pupils’ learning across the key stages. The New Agreed Syllabus (2012-2017) builds upon the solid foundations of 2007-2012 and draws upon
both local and national developments in Religious Education and in society over the last five years. These include:







Publication of revised Non-statutory Guidance for Religious Education in English Schools (2010)
Revised OfSTED Framework for implementation from January 2012
Publication of ‘Transforming Religious Education’ by OfSTED (2010)
Ongoing developments in assessment in Religious Education
Rapidly changing educational policy frameworks and the advent of new Academies and Free Schools.
Challenges presented by the enduring worldwide economic downturn and the need to continue to build community cohesion

WHAT IS NEW?


Clearer focus on progression within and between Phases and Key Stages
Building on the developments in assessment in RE and general understanding of progression in learning, the new syllabus gives greater
attention to continuity of learning and the essential core knowledge that pupils need to move successfully from one phase or key stage to the
next.



A revised approach to planning and curriculum time for RE
Following review and consultation and in support of the need to ensure better progression and higher attainment, the new syllabus has
reduced the open flexibility to develop free standing Additional Study Units, particularly at Key Stage 3. Instead, some units have more
flexible time recommendations, enabling teachers to extend learning within certain units if necessary. At Key Stages 1 & 2 there is a revised
Additional Study Units menu that takes into account the need for core knowledge and reduces the repetition that had become evident.
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Assessment
Building on the level descriptors that were introduced in the previous syllabus, non-statutory materials to support better understanding of
standards and progression have been developed. Following consultation with teachers at Key Stages 1 – 4, a nationally developed nonstatutory progression grid has been adopted in this syllabus to support teacher understanding of the key indicators of progression in RE.
They are reflected within the learning outcomes for AT1 and AT2 in all of the units.



Skills in Religious Education
This Agreed Syllabus continues to place emphasis on the development of skills and critical thinking in RE. These skills have been referred to
extensively by the teachers’ working group during the writing of the syllabus. Teachers are encouraged to refer to them explicitly when
planning Schemes of Work and task setting. A skills-based approach to RE makes assessment of pupils’ achievements much more
coherent. It also makes RE more challenging, dynamic and relevant to pupils.



New and Revised Units of Work
Consultation identified units which were either repetitious, were felt to be redundant or not fit for purpose. All units have been revised in
some way focusing mainly on increasing challenge and improving opportunities for progression. There are a significant number of new units
and new concepts including greater coverage of non-religious beliefs and opportunities for pupils to apply learning about religion and belief.
The units of work have been reshaped so that the statutory learning objectives are more prominent. Recommendations for resources have
been removed from the units as these proved to be a source of contention and in many cases quickly became redundant. Additional
guidance on resources will be published separately.

THE IMPORTANCE OF RELIGIOUS EDUCATION
Religious Education:


provokes challenging questions about:
- the ultimate meaning and purpose of life
- beliefs about God
- the self and the nature of reality
- issues of right and wrong and what it means to be human



develops pupils’ knowledge and understanding of Christianity, other religious traditions and non-religious world views that offer answers to
questions such as those above
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offers opportunities for personal reflection and pupils’ Spiritual, Moral, Social and Cultural (SMSC) development



enhances pupils’ awareness and understanding of religions and beliefs, teachings, practices and diverse forms of expression, as well as of
the influence of religion on individuals, families, communities and cultures



encourages pupils to learn from different religions, beliefs, values and traditions while exploring their own beliefs and questions of meaning



challenges pupils to reflect on, consider, analyse, interpret and evaluate issues of truth, belief, faith and ethics and to communicate their
responses



encourages pupils to develop their sense of identity and belonging and enables them to flourish individually within their communities and as
citizens in a multi-faith and multi-cultural society and global community



has an important role in preparing pupils for adult life, employment and lifelong learning



enables pupils to develop respect for and sensitivity to others, in particular those whose faiths and beliefs are different from their own



promotes discernment and enables pupils to combat prejudice.

Therefore, in Surrey Schools our AIMS FOR RELIGIOUS EDUCATION are:
To enable pupils to:
 demonstrate an appreciation of the nature of religion and the important contribution of religious and spiritual insights and values to the
individual’s search for meaning in life


develop knowledge and understanding of Christianity, and of the other principal religions represented in Great Britain, both through their
history and their contemporary diverse expressions



develop interest in and enthusiasm for the study of religion and beliefs and enhance their own spiritual, moral, social and cultural education



develop the ability to make reasoned, informed and creative responses to religious and moral issues



recognise the influence of beliefs, values and traditions on the individual, on culture and on communities throughout the world
4

THE LEGAL FRAMEWORK
The legal basis of RE in the curriculum of maintained schools
In accordance with the Education Reform Act (1988) every maintained school in England must provide a basic curriculum (RE, sex education
and the National Curriculum). This includes provision for RE for all registered pupils at the school (including those in post sixteen provision
within schools), except for those withdrawn by their parents (or withdrawing themselves if they are aged 18 or over) in accordance with
Schedule 19 to the School Standards and Framework Act 1998. (Religious Education in English Schools: Non-statutory guidance 2010)
As in the 1944 Education Act (30 RE), teachers’ rights are safeguarded, should they wish to withdraw from the teaching of RE.
The key document in determining the teaching of RE is the Locally Agreed Syllabus within the LA concerned. The syllabus must be consistent
with Section 375(3) of the Education Act 1996, which requires the syllabus to reflect that the religious traditions of Great Britain are in the main
Christian whilst taking account of the teaching and practices of the other principal religions represented in Great Britain. An agreed syllabus
‘must not be designed to convert pupils, or to urge a particular religion or religious belief on pupils’ (Education Act 1944, Section 26(2))
In all maintained schools RE must be taught according to either the locally agreed syllabus or in accordance with the school’s designated
religion or denomination, or in certain cases the trust deed relating to the school.
Academies and Free Schools are required to teach RE through their funding agreement. For academies without a religious character this will
normally be the Locally Agreed Syllabus.
The Education Act 1993 requires that an Agreed Syllabus Conference must be convened every five years to review the existing agreed
syllabus. The last Agreed Syllabus was adopted by the LA in September 2007.
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TIME FOR RELIGIOUS EDUCATION
As with all curriculum subjects, there are no statutory requirements as to curriculum time for RE. However schools should devote sufficient
time to the teaching of Religious Education to ensure coverage of the Agreed Syllabus. It is recommended that the following minimum hours
should be devoted to Religious Education:





Key Stage 1:
Key Stage 2:
Key Stage 3:
Key Stage 4:

36 hours per year
45 hours per year
45 hours per year
40 hours per year

(72 hours over the Key Stage)
(180 hours over the Key Stage)
(135 hours over the Key Stage)
(80 hours over the Key Stage)

The programmes of study within the Agreed Syllabus have been devised with this recommendation in mind.
Collective Worship is not considered to be part of the “taught day” and therefore cannot be counted as part of the recommended
allocation of time for teaching the Agreed Syllabus.
In addition, this syllabus recommends 18 hours per year for the teaching of Religious Education at 16+. There is no set time allocation for
Foundation Stage but schools will need to ensure that the statutory units of work are given appropriate coverage within schools’ Foundation
Stage curriculum.

BREADTH AND BALANCE
The following religions are to be studied at specific Key Stages:
Foundation Stage (4-5 year olds)
Thematic – topics based upon children’s own lives and experiences
Key Stage 1 (5-7 year olds)
Introducing the study of Christianity and aspects of Judaism and Islam and incorporates where appropriate, consideration of non-religious
beliefs.
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Key Stage 2 (7-11 year olds)
Developing the study of Christianity and aspects of Judaism and Islam, and introducing aspects of Hinduism and Buddhism. It also
incorporates where appropriate, consideration of non-religious beliefs.
The Additional Study Units at this Key Stage also include elements of Sikhism. Pupils may also begin to consider moral, ethical and
philosophical issues.
Key Stage 3 (11-14 year olds)
Further developing the study of Christianity, Judaism, Islam, Hinduism and Buddhism and introducing aspects of Sikhism.
Pupils are also explicitly introduced to philosophical modes of enquiry and non-religious belief systems such as Humanism.
Key Stage 4 (14-16 year olds)
Further developing the study of Christianity and, if desired, aspects of a maximum of 2 other religions. This will allow for maximum flexibility in
order to pursue accredited courses.
Key Stage 5 (16+)
Schools with pupils aged 16+ are free to choose whichever religious tradition for study. Schools are encouraged to offer accredited courses at
A Level – such as ‘Philosophy and Ethics’

NB At each Key Stage, teachers may also draw from other religions and view points, as appropriate, to
acknowledge the beliefs of the children within the class.
The framework as outlined above, takes into account:




Local and national factors
The age, aptitude, ability and experience of the majority of pupils, whether they come from religious or secular backgrounds
The wishes of parents, so as to minimise the number of pupils withdrawn from Religious Education.
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ATTAINMENT TARGETS IN RELIGIOUS EDUCATION
Although Religious Education is not subject to nationally prescribed attainment targets and assessment arrangements, non-statutory guidance
encourages Agreed Syllabus Conferences to develop these locally.
The two attainment targets for RE are:




AT1
AT2

LEARNING ABOUT RELIGIONS: knowledge and understanding
LEARNING FROM RELIGION: explore, reflect on and respond to religious beliefs, values and experiences

AT1 Learning about religions: knowledge and understanding. AT1 is concerned with developing pupils’ knowledge and understanding of
the beliefs, teachings and practices of Christianity, Buddhism, Hinduism, Islam, Judaism and Sikhism. This area is often described as explicit
RE because it deals directly with religious beliefs.
AT2 Learning from religion: explore, reflect on and respond to religious beliefs, values and experiences. AT2 is concerned with the
response of the individual pupil to what they are learning in RE. This Attainment Target values both what the pupils bring with them to RE,
and what they learn from it. It encourages reflection and the sharing of their own ideas and concerns. This area is often called implicit RE
because it explores a range of common human experiences such as feelings of joy, fear, hope, loneliness, compassion and anger, regardless
of the personal beliefs of that individual. It enables pupils to recognise the fundamental questions about life’s meaning and purpose and to
explore the variety of responses given to those questions by religions and philosophies throughout the ages.
The following grid concerning AT2 produced by the former QCA is helpful for gaining a clear understanding of what AT2 is trying to achieve in
Religious Education.
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AT 2: LEARNING FROM RELIGION: GOOD AND BAD PRACTICE

Learning from religion is:

Learning from religion is not:



Relevant to all pupils, regardless of their religious (or nonreligious) background



Confined to pupils from a faith background





Free of religious content

Inextricably linked with Attainment Target 1 – knowledge and
understanding of religion



Simply thematic teaching



About the religious concepts



Passive learning



Concerned with the active response of pupils to what they are
learning about



About promoting religious lifestyle



An invasion of pupils’ privacy



Intended to be an opportunity to practise counselling



Value-free



About providing quick, easy answers



Dogmatic



About providing set conclusions



Concerned only with measurable learning outcomes






About helping pupils to apply the meaning and significance of
religious ideas to their own lives and about valuing pupils’ own
ideas and concerns
Sometimes about challenging pupils’ own ideas and putting
forward alternative views for consideration
About developing skills e.g. the skill of living in a pluralist
society, and attitudes such as empathy



About raising questions from religious teaching that relate to
pupils’ personal experience



Open-ended, allowing pupils to explore ideas



About enabling pupils to draw their own conclusions



Assessable in terms of the standards of pupils’ skills in making
responses and in evaluating



About encountering festivals but not expecting pupils to
participate in their celebration
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LEVEL DESCRIPTORS FOR RELIGIOUS EDUCATION
The non-statutory level descriptors were developed nationally and broadly welcomed by RE specialists. They are a useful tool for planning, for task-setting
and for the assessment of pupils’ work in Religious Education. They should be regarded as a starting point rather than an end product. They are particularly
useful for ensuring a balance between the two attainment targets and for setting pupils’ tasks that are appropriate to different ages and abilities.
Assessment in Religious Education will be concerned with pupils’ knowledge and understanding and their application of cross-curricular skills. It will not be
used for judging a pupil’s personal beliefs, views, or behaviour. The level descriptors can be used in conjunction with the Progression Grid later in this
section.
Level
1
Attainment target 1
Pupils use some religious words and phrases to recognise and name features of religious life and practice. They can recall religious
stories and recognise symbols, and other verbal and visual forms of religious expression.
Attainment target 2
Pupils talk about their own experiences and feelings, what they find interesting or puzzling and what is of value and concern to themselves
and to others.
2

[Most pupils
should achieve
this level by the
end of Key Stage
1]

3

Attainment target 1
Pupils use religious words and phrases to identify some features of religion and its importance for some people. They begin to show
awareness of similarities in religions. Pupils retell religious stories and suggest meanings for religious actions and symbols. They identify
how religion is expressed in different ways.
Attainment target 2
Pupils ask, and respond sensitively to, questions about their own and others’ experiences and feelings. They recognise that some
questions cause people to wonder and are difficult to answer. In relation to matters of right and wrong, they recognise their own point of
view and those of others.

Attainment target 1
Pupils use a developing religious vocabulary to describe some key features of religions, recognising similarities and differences. They
make links between beliefs and sources, including religious stories and sacred texts. They begin to identify the impact religion has on
believers’ lives. They describe some forms of religious expression.
Attainment target 2
Pupils identify what influences them, making links between aspects of their own and others’ experiences. They ask important questions
about religion and beliefs, making links between their own and others’ responses. They make links between values and commitments, and
their own attitudes and behaviour.
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4

[Most pupils
should achieve
this level by the
end of Key Stage
2]

5

Attainment target 1
Pupils use a developing religious vocabulary to describe and show understanding of sources, practices, beliefs, ideas, feelings and
experiences. They make links between them, and describe some similarities and differences both within and between religions. They
describe the impact of religion on people’s lives. They suggest meanings for a range of forms of religious expression.
Attainment target 2
Pupils raise, and suggest answers to, questions of identity, belonging, meaning, purpose, truth, values and commitments. They apply their
ideas to their own and other people’s lives.
They describe what inspires and influences themselves and others.

Attainment target 1
Pupils use an increasingly wide religious vocabulary to explain the impact of beliefs on individuals and communities. They describe why
people belong to faith groups. They understand that similarities and differences illustrate distinctive beliefs within and between religions
and suggest possible reasons for this. They explain how religious sources are used to provide answers to ultimate questions and ethical
issues, recognising diversity in forms of religious, spiritual and moral expression, within and between religions.
Attainment target 2
Pupils ask, and suggest answers to, questions of identity, belonging, meaning, purpose and truth, values and commitments, relating them
to their own and others’ lives. They explain what inspires and influences them, expressing their own and others’ views on the challenges
of belonging to a religion.

6

[Most pupils
should achieve
this level by the
end of Key Stage
3]

Attainment target 1
Pupils use religious and philosophical vocabulary to give informed accounts of religions and beliefs, explaining the reasons for diversity
within and between them. They explain why the impact of religions and beliefs on individuals, communities and societies varies. They
interpret sources and arguments, explaining the reasons that are used in different ways by different traditions to provide answers to
ultimate questions and ethical issues. They interpret the significance of different forms of religious, spiritual and moral expression
Attainment target 2
Pupils use reasoning and examples to express insights into the relationship between beliefs, teachings and world issues. They express
insights into their own and others’ views on questions of identity and belonging, meaning, purpose and truth. They consider the challenges
of belonging to a religion in the contemporary world, focusing on values and commitments.
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7

Attainment target 1
Pupils use a wide religious and philosophical vocabulary to show a coherent understanding of a range of religions and beliefs. They
analyse issues, values and questions of meaning and truth. They account for the influence of history and culture on aspects of religious
life and practice. They explain why the consequences of belonging to a faith are not the same for all people within the same religion or
tradition. They use some of the principal methods by which religion, spirituality and ethics are studied, including the use of a variety of
sources, evidence and forms of expression.
Attainment target 2
Pupils articulate personal and critical responses to questions of meaning, purpose and truth and ethical issues. They evaluate the
significance of religious and other views for understanding questions of human relationships, belonging, identity, society, values and
commitments, using appropriate evidence and examples.
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Attainment target 1
Pupils use a comprehensive religious and philosophical vocabulary to analyse a range of religions and beliefs. They contextualise
interpretations of religion with reference to historical, cultural, social and philosophical ideas. They critically evaluate the impact of religions
and beliefs on differing communities and societies. They analyse differing interpretations of religious, spiritual and moral sources, using
some of the principal methods by which religion, spirituality and ethics are studied. They interpret and evaluate varied forms of religious,
spiritual and moral expression.
Attainment target 2
Pupils coherently analyse a wide range of viewpoints on questions of identity, belonging, meaning, purpose, truth, values and
commitments. They synthesise a range of evidence, arguments, reflections and examples, fully justifying their own views and ideas and
providing a detailed evaluation of the perspectives of others.

Exceptional
performance

Attainment target 1
Pupils use a complex religious, moral and philosophical vocabulary to provide a consistent and detailed analysis of religions and beliefs.
They evaluate in depth the importance of religious diversity in a pluralistic society. They clearly recognise the extent to which the impact of
religion and beliefs on different communities and societies has changed over time.
They provide a detailed analysis of how religious, spiritual and moral sources are interpreted in different ways, evaluating the principal
methods by which religion and spirituality are studied. They synthesise effectively their accounts of the varied forms of religious, spiritual
and moral expression.
Attainment target 2
Pupils analyse in depth a wide range of perspectives on questions of identity and belonging, meaning, purpose and truth, and values and
commitments. They give independent, well-informed and highly reasoned insights into their own and others’ perspectives on religious and
spiritual issues, providing well-substantiated and balanced conclusions.
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ASSESSING PROGRESS IN RELIGIOUS EDUCATION
Over two years to September 2010 a team of RE professionals worked to exemplify the expected standards of attainment over the 8 levels of the nonstatutory national level descriptors for Religious Education. The result of this work was the publication of standards files which are available online from the
Department of Education website. To describe achievement, the project devised assessment focuses for Religious Education based on the 8 level scale.
These focuses express how RE achievement can be described at each level. These focuses are taken from AT 1 (Learning about religion) and AT 2
(Learning from religion). They are intended to support teachers in identifying pupil achievement and planning for progression.
What are the RE assessment focuses useful for?
 They break up the dense language of the level descriptors and create items for which pupils work may provide clear evidence.
 They improve mapping, planning and monitoring of pupils progress.
 They may save many teacher time and support more effective planning for learning.
 AF 2 in particular, focuses heavily on skills of enquiry and investigation.
What does the RE progression grid not offer?
 They are professional tools and are not a statutory instrument for assessment.
 They are not intended for direct use by pupils, and require professional interpretation and application.
 They are not ‘tick box’ grids to be applied to every pupil.
How might teachers use the assessment focuses?


To make a significant periodic judgement about the qualities they have noted in a pupils work. (Best practice suggests that this should not occur more
than 3 times per year in order to accumulate sufficient evidence – although teachers will as a matter of course regularly observe and record pupils
achievements.)
 To identify gaps in learning and teacher and adjust planning accordingly.
 To support diagnostic marking by writing precise feedback for pupils.
 To support moderation and standardisation across departments or clusters of schools.
It is important to note that ‘sub-levels’ have never been developed, endorsed or recommended in any foundation subject. However the three points listed
under each Assessment Focus and Level can be used to support a judgement of whether the pupils is High, Secure or Low within the level band.
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PROGRESSION GRID

Level AF1: Thinking about religion and belief
Pupils:
1
 recall features of religious, spiritual and
moral stories and other forms of religious
expression
 recognise and name features of religions
and beliefs
 retell religious, spiritual and moral stories
2



3





4





identify how religion and belief is expressed
in different ways
identify similarities and differences in
features of religions and beliefs

AF2: Enquiring, investigating and
interpreting Pupils:
 identify what they find interesting and
puzzling in life
 recognise symbols and other forms of
religious expression

AF3: Reflecting, evaluating and
communicating Pupils:
 express their own experiences and feelings
 identify what is important to themselves and
may be important to others



recognise that some questions about life are
difficult to answer
ask questions about their own and others’
feelings and experiences
identify possible meanings for symbols and other
forms of religious expression



investigate and connect features of religions and
beliefs
ask significant questions about religions and
beliefs
describe and suggest meanings for symbols and
other forms of religious expression



gather, select, and organise ideas about
religion and belief
suggest answers to some questions raised
by the study of religions and beliefs
suggest meanings for a range of forms of
religious expression, using appropriate
vocabulary






make links between beliefs, stories and
practices
identify the impacts of beliefs and practices
on people’s lives
identify similarities and differences between
religions and beliefs



comment on connections between
questions, beliefs, values and practices
describe the impact of beliefs and
practices on individuals, groups and
communities
describe similarities and differences
within and between religions and beliefs
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respond sensitively and imaginatively to
questions about their own and others'
experiences and feelings
give a reason why something may be valued
by themselves and others
identify what influences and inspires them, and
why
compare their own ideas and feelings about what
pupils think is important
make links between what they and other people
think is important in life, giving reasons for beliefs,
attitudes and actions

describe how sources of inspiration and
influence make a difference to themselves and
others
apply ideas and reflections to issues raised by
religion and belief in the context of their own
and others’ lives
suggest what might happen as a result of their
own and others’ attitudes and actions

5



explain connections between questions,
beliefs, values and practices in different
belief systems
recognise and explain the impact of
beliefs and ultimate questions on
individuals and communities
explain how and why differences in
belief are expressed.



use religious and philosophical
terminology and concepts to explain
religions, beliefs and value systems
 explain some of the challenges offered
by the variety of religions and beliefs in
the contemporary world
 explain the reasons for, and effects of,
diversity within and between religions,
beliefs and cultures.
 use abstract concepts to analyse issues
of religions and beliefs
 explain coherently some consequences
and influences of religions and beliefs on
individuals and communities
 explain some of the varying influences of
history and culture on aspects of
religious life and practices





6

7

8








use a wide range of terminology, concepts
and methods to analyse and synthesise a
broad understanding of religions and beliefs
interpret religions and beliefs in their
historical, social and cultural contexts
analyse different interpretations of religious,
spiritual and moral sources
















suggest lines of enquiry to address
questions raised by the study of religions
and beliefs
suggest answers to questions raised by the
study of religions and beliefs, using relevant
sources and evidence
recognise and explain diversity within
religious expression, using appropriate
concepts
identify the influences on, and distinguish
between, different viewpoints within
religions and beliefs
interpret religions and beliefs from different
perspectives
interpret the significance and impact of
different forms of religious and spiritual
expression



initiate independent critical enquiry into
aspects of religions and beliefs
use a wide range of relevant evidence,
examples and sources to explore religious
ideas and practices
use some of the principal methods by which
religion is studied to enquire into forms of
spiritual and moral expression



independently research and conclude from
critical enquiries into a range of arguments about
religions and beliefs
analyse the interrelationship between religions
and beliefs and other disciplines or areas of
human understanding, e.g. scientific enquiry
interpret varied forms of religious, spiritual and
moral expression using their understanding of
religions or beliefs
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express clear views about how sources of
inspiration and influence make a difference to
their own and others' beliefs
recognise and explain how issues related to
religion and belief are relevant in their own
lives
contribute to discussions and develop
arguments about religious viewpoints and
beliefs, and the challenges of commitment
argue persuasively their views on questions of
religion and belief, taking account of others’
viewpoints
express insights of their own into the
challenges of committing to a religion or belief
in the contemporary world
explain the challenges posed by religious,
spiritual and philosophical questions
critically evaluate the significance of religious
and non-religious viewpoints, personally and
across societies
articulate insightful personal and critical
responses to questions of belief and ethical
issues
analyse contrasting viewpoints, including their
own, through critical argument and use of
evidence and experience.
synthesise a range of evidence, arguments and
reflections to challenge others’ ideas and justify
their own
express creative interpretations and evaluations of
different forms of religious, spiritual and moral
expression
draw balanced conclusions about aspects of
religion and belief and present them persuasively
to others

SKILLS AND PROCESSES TO BE DEVELOPED THROUGH RELIGIOUS EDUCATION
Progression in RE depends upon the development of the following generic learning skills applied to RE. These skills should be used in
developing a range of activities for pupils to demonstrate their capabilities in RE. They ensure that teachers will move pupils on from
knowledge accumulation and work that is merely descriptive to higher level thinking and more sophisticated skills.
Reflection – this includes:
 Reflecting on feelings, relationships, experience, ultimate questions, beliefs and practices
Empathy – this includes:
 Considering the thoughts, feelings, experiences, attitudes, beliefs and values of others
 Developing the ability to identify feelings such as love, wonder, forgiveness and sorrow
 Seeing the world through the eyes of others, and seeing issues from their point of view
Investigation – this includes:
 Asking relevant questions
 Knowing how to gather information from a variety of sources
 Knowing what may constitute evidence for justifying beliefs in religion
Interpretation – this includes:
 Drawing meaning from artefacts, works of art, music, poetry and symbolism
 Interpreting religious language
 Suggesting meanings of religious texts
Evaluation – this includes:
 Debating issues of religious significance with reference to evidence and argument
Analysis – this includes:
 Distinguishing between opinion and fact
 Distinguishing between the features of different religions
Synthesis – this includes:
 Linking significant features of religion together in a coherent pattern
 Connecting different aspects of life into a meaningful whole
Application – this includes:
 Making the association between religion and individual, community, national and international life
Expression – this includes:
 Explaining concepts, rituals and practices
 Expressing religious views, and responding to religious questions through a variety of media
16

ATTITUDES IN RELIGIOUS EDUCATION
It is vital that Religious Education encourages pupils to develop positive attitudes to their learning and to the beliefs and values of others. The
following four attitudes are essential for good learning in Religious Education:
 self-awareness
 respect for all
 open-mindedness
 appreciation and wonder
Self-awareness in Religious Education includes pupils:
■ feeling confident about their own beliefs and identity and sharing them without fear of embarrassment or ridicule
■ developing a realistic and positive sense of their own religious, moral and spiritual ideas
■ recognising their own uniqueness as human beings and affirming their self-worth
■ becoming increasingly sensitive to the impact of their ideas and behaviour on other people.
Respect for all in Religious Education includes pupils:
■ developing skills of listening and a willingness to learn from others, even when others’ views are different from their own
■ being ready to value difference and diversity for the common good
■ appreciating that some beliefs are not inclusive and considering the issues that this raises for individuals and society
■ being prepared to recognise and acknowledge their own bias
■ being sensitive to the feelings and ideas of others.
Open-mindedness in Religious Education includes pupils:
■ being willing to learn and gain new understanding
■ engaging in argument or disagreeing reasonably and respectfully (without belittling or abusing others) about religious, moral and spiritual
questions
■ being willing to go beyond surface impressions
■ distinguishing between opinions, viewpoints and beliefs in connection with issues of conviction and faith.
Appreciation and wonder in Religious Education includes pupils:
■ developing their imagination and curiosity
■ recognising that knowledge is bounded by mystery
■ appreciating the sense of wonder at the world in which they live
■ developing their capacity to respond to questions of meaning and purpose.
17

RELIGIOUS EDUCATION AND EQUALITY
Providing effective learning opportunities for all pupils
Schools have a responsibility to provide a broad and balanced curriculum for all pupils.
The Equality Act (2010) places enhanced duties on all public bodies, including schools to promote equality for all and prevent discrimination
on the grounds of gender, disability, sexual orientation, race, age, religion or belief, pregnancy or maternity status and whether a person is
undergoing or has undergone a process of gender reassignment. For schools the characteristic of age does not apply to their relationship with
pupils. Most importantly the content of the curriculum is not and never has been covered by equality legislation. This is to enable schools to
fully engage with what may be controversial or sensitive topics and to broaden knowledge and understanding of the world. However this
freedom to cover all issues does not allow a school to deliver the curriculum or to use sensitive curriculum materials in a way that might
harass, bully or discriminate against a pupil who is covered by one or more of the protected characteristics mentioned above.
The National Curriculum and the locally Agreed Syllabus for religious education are the starting points for planning a school curriculum that
meets the specific needs of individuals and groups of pupils.
Religious Education subject matter gives particular opportunities to promote an ethos of respect for others, challenge stereotypes and build
understanding of other cultures and beliefs. This contributes to promoting a positive and inclusive school ethos that champions democratic
values and human rights. In summary, religious education for children and young people:
 Provokes challenging questions about the meaning and purpose of life, beliefs, the self, issues of right and wrong, and what it means to
be human. It develops pupils’ knowledge and understanding of Christianity, other principal religions and traditions that examine these
questions, fostering personal reflection and spiritual development
 Encourages pupils to explore their own beliefs (religious or non-religious), in the light of what they learn, as they examine issues of
religious belief and faith and how these impact on personal, institutional and social ethics; and to express their responses.
 This also builds resilience to anti-democratic or extremist narratives enables pupils to build their sense of identity and belonging, which
helps them flourish within their communities and as citizens in a diverse society.
 Teaches pupils to develop respect for others, including people with different faiths and beliefs, and helps to challenge prejudice
 Prompts pupils to consider their responsibilities to themselves and to others, and to explore how they might contribute to their
communities and to wider society. It encourages empathy, generosity and compassion.
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RELIGIOUS EDUCATION FOR PUPILS WITH SPECIAL EDUCATIONAL NEEDS
The importance of Religious Education to pupils with learning difficulties
Religion is the experience and expression of faith. Learning about religion and learning from religion are important for all pupils, as Religious
Education helps pupils develop an understanding of themselves and others. Religious Education promotes the spiritual, moral, social and
cultural development of individuals and of groups and communities.
In particular, Religious Education offers pupils with learning difficulties opportunities to:

develop their self-confidence and awareness

understand the world they live in as individuals and as members of groups

bring their own experiences and understanding of life into the classroom

develop positive attitudes towards others, respecting their beliefs and experience

reflect on and consider their own values and those of others

deal with issues that form the basis for personal choices and behaviour.
In response to these opportunities, pupils can make progress in Religious Education:

by moving from a personal to a wider perspective

by increasing their knowledge of religious beliefs, practices and experiences

through developing understanding of the meaning of stories, symbols, events and pictures

through developing and communicating their individual responses to a range of views.

GUIDANCE ON USING THE AGREED SYLLABUS FOR PUPILS WITH SPECIAL EDUCATIONAL NEEDS
The programmes of study are set out in key stages as appropriate for pupils performing at a level expected for their age range. However, it is
recognised that this level may not be a realistic expectation for some pupils with special educational needs.
The Religious Education curriculum should be appropriate for each pupil’s level of understanding and experience. Curriculum planning should
be based on the Agreed Syllabus but teachers should use their professional judgement to choose activities and approaches that are
appropriate to the developmental level of the pupils they teach. This may mean referring to an earlier key stage programme of study
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regardless of chronological age. Nevertheless teachers should have regard to the age-appropriate key stage. For example some secondary
age pupils may be working on Buddhism and Sikhism as specified in Key Stage 3-4, but at a Key Stage 1 level of delivery. Teachers should
also be free to draw from other religions, as appropriate, to acknowledge the personal experiences of pupils within the class. In the same way,
it may be appropriate to take account of the particular life experiences of individual pupils or refer to current topical issues. RE does not have
to be taught on a weekly basis. It may be more appropriate to timetable more flexibly to allow for integrated or block teaching.
For some pupils Religious Education teaching will involve a pre-Foundation Stage programme of study, focusing on a multi-sensory approach.
Teaching will need to focus on communication, relationships and a sensory experience of the world. Teachers should refer to the non-statutory
guidance for more details. It should be noted that sensory activities are not an end in themselves, but a means of providing access to early
Religious Education teaching. The Religious Education experiences of pupils functioning at very early levels of development are likely to be
emotional rather than intellectual. For some pupils it may be difficult to determine what is actually understood from the experiences offered.
Nevertheless, it is important that pupils should have opportunities to explore these experiences and find meaning in their own way.
Many pupils with special educational needs find abstract concepts difficult. Therefore the starting point for Religious Education should be
based on personal, concrete and immediate experiences. These are more likely to be relevant and meaningful to the individual. Again, such
experiences are not the end product but are intended as a way into teaching explicit Religious Education.
Although progress may be slower than for more able pupils, it should always be the aim to work towards a more demanding level. There is the
danger that within Religious Education, activities may become repetitive and undemanding, for pupils with SEN. Progression should be
planned for by offering increasingly more sophisticated learning experiences and teaching approaches to reflect the age of the pupil. This may
be reflected in the following ways:
 An increasing emphasis on symbolism in religion
 Beginning to draw comparisons between religions
 Considering personal responses to religion
 Demonstrating the respect for the beliefs of others
 Exploring the more negative aspects of life experiences
Learning experiences should allow for the development of the following skills:
Observation

Knowing what to look for and being able to describe what they see without supposition.

Enquiry

Being encouraged to find out more about relationships and the world around them.

Reflection

An opportunity to think about action or belief and consider meaning.
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Evaluation

Beginning with own experience and using this knowledge in an attempt to make considered judgements, therefore working
towards applying insights and learning new experiences.

Teaching resources need to be carefully chosen to reflect the age of the pupil but also be accessible to him/her. Commercially available
resources are not necessarily appropriate for pupils with special educational needs. Teachers may need to adapt or develop their own, and
the use of ICT is particularly relevant here. Nevertheless, the things which have most personal meaning to some pupils with SEN may appear
immature to others. It is important that teachers endeavour to handle such situations with sensitivity and respect.
Some pupils will be working below National Curriculum Level 1. In such cases, teachers may find the QCA P-levels for RE helpful for
summative assessment purposes.

QCA ‘P LEVELS’ FOR RELIGIOUS EDUCATION
P1 (i)
P1 (ii)

P2 (i)

P2 (ii)

P3 (i)

Pupils encounter activities and experiences. They may be passive or resistant. They may show simple reflex responses, for
example, startling to sudden noises or movements. Any participation is fully prompted.
Pupils show emerging awareness of activities and experiences. They may have periods when they appear alert and ready to focus
their attention on certain people, events, objects or parts of objects, for example becoming still in response to silence. They may
give intermittent reactions, for example, vocalising occasionally during group celebrations and acts of worship.
Pupils begin to respond consistently to familiar people, events and objects. They react to new activities and experiences, for
example, briefly looking around in unfamiliar natural and man-made environments. They begin to show interest in people, events
and objects, for example, leaning towards the source of a light, sound or scent. They accept and engage in coactive exploration,
for example, touching a range of religious artefacts and found objects in partnership with a member of staff.
Pupils begin to be proactive in their interactions. They communicate consistent preferences and affective responses, for example,
showing that they have enjoyed an experience or interaction. They recognise familiar people, events and objects, for example,
becoming quiet and attentive during a certain piece of music. They inform actions, often by trial and improvement, and they
remember learned responses over short periods of time, for example, repeating a simple action with an artefact. They co-operate
with shared exploration and supported participation, for example, performing gestures during ritual exchanges with another person
performing gestures.
Pupils begin to communicate intentionally. They seek attention through eye contact, gesture or action. They request events or
activities, for example, prompting a visitor to prolong an interaction. They participate in shared activities with less support. They
sustain concentration for short periods. They explore materials in increasingly complex ways, for example, stroking or shaking
artefacts or found objects. They observe the results of their own actions with interest, for example, when vocalising in a quiet
place. They remember learned responses over more extended periods, for example, following a familiar ritual and responding
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P3 (ii)

P4

P5

P6

P7

P8

appropriately.
Pupils use emerging conventional communication. They greet known people and may initiate interactions and activities, for
example, prompting an adult to sing or play a favourite song. They can remember learned responses over increasing periods of
time and may anticipate known events, for example, celebrating the achievements of their peers in assembly. They may respond
to options and choices with actions or gestures, for example, choosing to participate in activities. They actively explore objects and
events for more extended periods, for example, contemplating the flickering of a candle flame. They apply potential solutions
systematically to problems, for example, passing an artefact to a peer in order to prompt participation in a group activity.
Pupils use single elements of communication, for example, words, gestures, signs or symbols, to express their feelings. They
show they understand ‘yes’ and ‘no’. They begin to respond to the feelings of other, for example, matching their emotions and
laughing when another pupil is laughing. They join in with activities by initiating ritual actions or sounds. They may demonstrate an
appreciation of stillness and quietness.
Pupils respond appropriately to simple questions about familiar religious events or experiences and communicate simple meanings.
They respond to a variety of new religious experiences, for example, involving music, drama, colour, lights, food, or tactile objects.
They take part in activities involving two or three other learners. They may also engage in moments of individual reflection.
Pupils express and communicate their feelings in different ways. They respond to others in group situations and co-operate when
working in small groups. Pupils listen to, and begin to respond to familiar religious stories, poems and music, and make their own
contribution to celebrations and festivals. They carry out ritualised actions in familiar circumstances. They show concern and
sympathy for other in distress, for example, through gestures, facial expressions or by offering comfort. They start to be aware of
their own influence on events and other people.
Pupils listen and follow religious stories. They communicate their ideas about religion, life events and experiences in simple
phrases. They evaluate their own work and behaviour in simple ways, beginning to identify some actions as right or wrong on the
basis of the consequences. They find out about aspects of religion through stories, music or drama, answer questions and
communicate responses. They may communicate their feelings about what is special to them, for example, using role play. They
begin to understand that other people have needs and to respect these. They make purposeful relationships with others in group
activity.
Pupils listen attentively to religious stories or to people talking about religion. They begin to understand that religious and other
stories carry moral and religious meaning. They are increasingly able to communicate ideas, feelings or responses to experiences
or to retell religious stories. They communicate simple facts about religion and important people in religions. They begin to realise
the significance of religious artefacts, symbols and places. They reflect on what makes them happy, sad, excited or lonely. They
demonstrate a basic understanding of what is right and wrong in familiar situations. They are often sensitive to the needs and
feelings of others and show respect for themselves and others. They treat living things and their environment with care and
concern.

For further guidance on RE for pupils with special educational needs see Planning, teaching and assessing the curriculum for pupils with
learning difficulties – Religious Education (QCA March 2001)
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LEARNING ACROSS THE CURRICULUM: THE CONTRIBUTION OF RELIGIOUS EDUCATION
This section sets out in general terms how Religious Education can promote learning across the curriculum in a number of areas such as
spiritual, moral, social and cultural development, key skills and thinking skills.

PROMOTING SPIRITUAL, MORAL, SOCIAL AND CULTURAL DEVELOPMENT THROUGH RELIGIOUS EDUCATION
Religious Education provides opportunities to contribute to spiritual development through:
■ discussing and reflecting on key questions of meaning and truth such as the origins of the universe, life after death, good and evil, beliefs about God and
values such as justice, honesty and truth
■ learning about and reflecting on important concepts, experiences and beliefs that are at the heart of religious and other traditions and practices
■ considering how beliefs and concepts in religion may be expressed through the creative and expressive arts and related to the human and natural
sciences, thereby contributing to personal and communal identity
■ considering how religions and other world views perceive the value of human beings, and their relationships with one another, with the natural world, and
with God
■ valuing themselves as unique individuals
■ valuing relationships and developing a sense of belonging
■ developing their own views and ideas on religious and spiritual issues.
Religious Education provides opportunities to contribute to moral development through:
■ enhancing the values identified within the National Curriculum, particularly valuing diversity and engaging in issues of truth, justice and trust
■ exploring the influence of family, friends and media on moral choices and how society is influenced by beliefs, teachings, sacred texts and guidance from
religious leaders
■ considering what is of ultimate value to pupils and believers through studying the key beliefs and teachings from religion and philosophy about values and
ethical codes of practice
■ studying a range of ethical issues, including those that focus on justice, to promote racial and religious respect and personal integrity
■ considering the importance of rights and responsibilities and developing a sense of conscience.
Religious Education provides opportunities to contribute to social development through:
■ considering how religious and other beliefs lead to particular actions and concerns
■ investigating social issues from religious perspectives, recognising the diversity of viewpoints within and between religions as well as the common ground
between religions
■ articulating pupils’ own and others’ ideas on a range of contemporary social issues.
Religious Education provides opportunities to contribute to cultural development through:
■ encountering people, literature, the creative and expressive arts and resources from differing cultures
■ considering the relationship between religion and cultures and how religions and beliefs contribute to cultural identity and practices
■ promoting racial and interfaith harmony and respect for all, combating prejudice and discrimination, contributing positively to community cohesion and
promoting awareness of how interfaith co-operation can support the pursuit of the common good.
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PROMOTING PERSONAL, SOCIAL AND HEALTH EDUCATION THROUGH RELIGIOUS EDUCATION
Religious Education plays a significant part in promoting personal, social and health education through pupils:
■ developing confidence and responsibility and making the most of their abilities by learning about what is fair and unfair, right and wrong and
being encouraged to share their opinions
■ developing a healthy, safer lifestyle by learning about religious beliefs and teachings on drug use and misuse, food and drink, leisure,
relationships and human sexuality, learning about the purpose and value of religious beliefs and sensitivities in relation to sex education and
enabling pupils to consider and express their own views
■ developing good relationships and respecting the differences between people by learning about the diversity of different ethnic and religious
groups and the destructive power of prejudice, challenging racism, discrimination, offending behaviour and bullying, being able to talk about
relationships and feelings, considering issues of marriage and family life and meeting and encountering people whose beliefs, views and
lifestyles are different from their own.

RELIGIOUS EDUCATION AND THE USE OF LANGUAGE
Religious Education can make an important contribution to pupils’ use of language by enabling them to:
■ acquire and develop a specialist vocabulary
■ communicate their ideas with depth and precision
■ listen to the views and ideas of others, including people from religious traditions and other world views.
■ be enthused about the power and beauty of language, recognising its limitations
■ develop their speaking and listening skills when considering religions, beliefs and ideas and articulating their responses
■ read, particularly from sacred texts
■ write in different styles, such as poetry, diaries, extended writing and the synthesis of differing views, beliefs and ideas
■ evaluate clearly and rationally, using a range of reasoned, balanced arguments.
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RELIGIOUS EDUCATION AND THE USE OF INFORMATION AND COMMUNICATION TECHNOLOGY
Religious Education can make an important contribution to pupils’ use of ICT by enabling them to:
■ make appropriate use of the internet or CD-ROM sources to investigate, analyse and evaluate different aspects of religious beliefs and
practices, ultimate questions and ethical issues
■ use email or videoconferencing to communicate and collaborate with individuals in different locations, enabling associations to be made
between religions and individual, national and international life
■ use multimedia and presentation software to communicate a personal response, the essence of an argument or a stimulus for discussion
■ use writing-support and concept-mapping software to organise thoughts and communicate knowledge and understanding of the diversity of
belief and practice within and between religious traditions
■ use equipment such as digital cameras and digital video to bring authentic images into the classroom to support discussion and reflection,
and to enhance understanding of the impact of religious beliefs and practices on the lives of local individuals and faith communities.

PROMOTING CITIZENSHIP THROUGH RELIGIOUS EDUCATION
Religious Education plays a significant part in promoting citizenship through:
■ developing pupils’ knowledge and understanding about the diversity of national, regional, religious and ethnic identities in the United Kingdom
and the need for mutual respect and understanding
■ enabling pupils to think about topical spiritual, moral, social and cultural issues including the importance of resolving conflict fairly
■ exploring the rights, responsibilities and duties of citizens locally, nationally and globally
■ enabling pupils to justify and defend orally, and in writing, personal opinions about issues, problems and events
■ international links and school partnerships.
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PROMOTING OTHER ASPECTS OF THE CURRICULUM
Religious Education provides opportunities to promote:
■ thinking skills through helping pupils to research, select, interpret and analyse information from religious traditions, reflect and question
their own views and ideas and those of others and communicate their ideas in a variety of ways
■ financial capability through considering the responsible use of money, the importance of giving and the ethics of wealth, debt, poverty,
gambling, business and investment
■ creativity and culture through considering the scope of human nature, sources of inspiration and discovery, connections between beliefs,
values and forms of artistic expression, appreciating the value of cultural distinctiveness and reflecting on beauty, goodness and truth in
creative and expressive arts
■ education for racial equality and community cohesion through studying the damaging effects of xenophobia and racial stereotyping, the
impact of conflict in religion and the promotion of respect, understanding and cooperation through dialogue between people of different faiths
and beliefs
■ effective contributions to scientific, medical and health issues through exploring philosophical and ethical questions of the origin,
purpose and destiny of the cosmos and life within it, exploring the nature of humanity and human interaction with the world, exploring
developments in genetics and medicine and their application and use and exploring concepts of health and well-being and their promotion
■ links to employment, vocations and work-related learning through a focus on individual sense of purpose and aspiration in life, and
through considering the appropriateness and relevance of Religious Education to a wide range of employment opportunities and the
development of spiritual and ethical issues linked to the world of work
■ education for sustainable development through helping pupils consider the origins and value of life, the importance of looking after the
environment and studying the ways in which religious beliefs and teachings have influenced attitudes to the environment and other species.
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PROMOTING KEY SKILLS THROUGH RELIGIOUS EDUCATION
Religious Education provides opportunities for pupils to develop the key skills of:
■ communication through developing a broad and accurate religious vocabulary, reading and responding to a range of written and spoken
language (including sacred texts, stories, poetry, prayers, liturgy and worship), communicating ideas using the creative and expressive arts,
talking and writing with understanding and insight about religious and other beliefs and values, reflecting critically on ultimate questions of life,
using reasoned arguments
■ application of number through calendrical reckoning, collecting, recording, presenting and interpreting data involving graphs, charts and
statistical analysis
■ information technology through using CD-ROMs and the internet selectively, researching information about religions and beliefs, teaching
and practices, using email to communicate and analyse information with people of differing beliefs and cultures, using spreadsheets and
databases to handle and present data relevant to the study of Religious Education
■ working with others through sharing ideas, discussing beliefs, values and practices, collaborating with each other and developing respect
and sensitivity, locally and globally
■ improving own learning and performance through setting targets as part of peer and self-assessment, reviewing their achievements and
identifying ways to improve their own work
■ problem solving through recognising key issues to do with religious belief, practice and expression, interpreting and explaining findings and
making personal decisions on religious issues (for example, considering their own and religious ideas on good and evil), ethical dilemmas and
priorities in life.
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FOUNDATION STAGE
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RELIGIOUS EDUCATION AT THE FOUNDATION STAGE
The foundation stage describes the phase of a child’s education from the age of 3 to the end of reception at the age of 5.

Religious education is statutory for all pupils registered on the school roll.
The statutory requirement for religious education does not extend to nursery classes in maintained schools and is not, therefore, a legal
requirement for much of the foundation stage. It may, however, form a valuable part of the educational experience of children throughout the key
stage. During the foundation stage, children may begin to explore the world of religion in terms of special people, books, times, places and
objects and by visiting places of worship. They listen to and talk about stories. They may be introduced to religious words and use their senses in
exploring religions and beliefs, practices and forms of expression. They reflect on their own feelings and experiences. They use their imagination
and curiosity to develop their appreciation and wonder of the world in which they live.

The contribution of religious education to the early learning goals:
The early learning goals set out what most children should achieve by the end of the foundation stage. The six areas of learning identified in
these goals are:
 personal, social and emotional development
 communication, language and literacy
 mathematical development
 knowledge and understanding of the world
 physical development
 creative development.
Religious education can make an active contribution to all these areas but has a particularly important contribution to make to:
 personal, social and emotional development
 communication, language and literacy
 knowledge and understanding of the world
 creative development.
For each of these four areas, there follow examples of religious education-related experiences and opportunities, and relevant links with the
Surrey units of work. These links are in the form of a suggested progression of learning experiences for particular units from the syllabus.
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PERSONAL, SOCIAL AND EMOTIONAL DEVELOPMENT

Examples of religious education–related experiences and opportunities






Children use some stories from religious traditions as a stimulus to reflect on their own feelings and experiences and explore them in various
ways.
Using a story as a stimulus, children reflect on the words and actions of characters and decide what they would have done in a similar
situation. They learn about the story and its meanings through activity and play.
Using role-play as a stimulus, children talk about some of the ways that people show love and concern for others and why this is important.
Children think about issues of right and wrong and how humans help one another.
Using photos of each other, children explore what makes each person unique and special – and of value

Possible progression of learning experiences from the Surrey units of work:
 This area of learning links with all units, but especially well with the unit ‘What makes us special?’ As an introduction to this unit, the teacher
brings in a photo of him/herself as a baby and asks children to say who they think the baby is. Children then talk about how they have
changed as they’ve grown, paint a portrait of their own face and consider the things that make us all different. Using the stories of Elmer the
elephant, children explore the idea of uniqueness, and discuss the things about themselves that make them unique. This leads into games
such as ‘Who’s missing?’ where children play detectives and identify who’s missing from the classroom, using their own knowledge of the
people in their class. Children make zig-zag books about the people who are special to them, and why. The unit ends looking at the person of
Jesus and what makes him special for Christians, using role-play to bring to life the story of two of Jesus’ miracles – the calming of the storm,
and the feeding of the five thousand – focusing especially on the feelings of the characters in the stories.
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COMMUNICATION, LANGUAGE AND LITERACY
Examples of religious education–related experiences and opportunities
 Children have opportunities to respond creatively, imaginatively and meaningfully to memorable experiences.
 Using a religious celebration as a stimulus, children talk about the special events associated with the celebration.
 Through artefacts, stories and music, children learn about important religious celebrations.
Possible progression of learning experiences from the Surrey units of work:
 This area of learning links particularly well with the unit ‘Why are stories special?’ In this unit, the teacher shares a story with the children that
was special to them and why. The children are invited to bring in a ‘special story’ that they really enjoyed from home. They are asked to
choose a story that they would like to share with the class. Afterwards, they could tell someone what it was about and why they enjoyed it.
This gives opportunities for the children to listen carefully to each other. To remember their stories the children can draw either the front
cover or an illustration and record why it was special to them. The story of ‘The Lazy Lion’ is shared with the children and they are
encouraged to think about the themes of laziness and respecting each other. The children role-play different scenes from the story and
discuss the feelings of the characters. A digital camera is used to take freeze frame pictures. The Bible, Torah and Qu’ran are shown,
including how to handle them carefully, and the importance of these books to groups of people discussed. Children look at and handle a
selection of Bibles and are introduced to the idea that the Bible is very important to all Christians and that there are special Bibles for children.
The children explored the different Bibles, looking for things that were significant to them e.g. the size of an old family Bible, the pictures in the
children’s Bibles, the different covers, the different print etc. Over a week, different Bible stories can be shared with the children and the
meanings of the stories talked about and acted out. The children are then asked to illustrate the stories in a variety of ways e.g. a flap book
for the Lost Sheep, a zig –zag book of the Good Samaritan.
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KNOWLEDGE AND UNDERSTANDING OF THE WORLD
Examples of religious education–related experiences and opportunities
 Children ask and answer questions about religion and culture, as they occur naturally within their everyday experiences.
 Children visit places of worship.
 They listen to and respond to a wide range of religious and ethnic groups.
 They handle artefacts with curiosity and respect.
 Having visited a local place of worship, children learn new words associated with the place, showing respect.
Possible progression of learning experiences from the Surrey units of work:
This area of learning links especially well with the units ‘What makes a place special?’, ‘Why do we have celebrations?’ and ‘Why should we care
for the world around us?’ In the unit of work ‘What makes something special?’ the teacher shares some things that are special to him/her. For
example (s)he may share items she was given on his/her 18 th birthday and has kept safely at home. The children ask questions about his/her
things and the teacher explains why they are special to him/her. Children bring in their own special things and a class book is made with photos
of the children’s items. The children write labels to say why they are important. In a circle time children think about how they look after their
special things and how they would feel if they were lost. The story “Dogger” is read to the children and they identify with how Dave felt when he
lost his cuddly toy. In another lesson the children have the opportunity to handle a range of religious artefacts and find out about why they are
precious to different religious groups. They discover that a cross reminds Christians that Jesus died on a cross. They find out that Jews make
mezuzahs to store their special prayer. They may make decorated boxes to store their own precious items or fill them with sweets to celebrate
Eid. They begin to understand that there are different religions and that some things help people to remember special times. They begin to be
aware of their own cultures and beliefs and those of people and begin to respect things that are precious to others.
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CREATIVE DEVELOPMENT
Examples of religious education–related experiences and opportunities
 Using religious artefacts as a stimulus, children think about and express meanings associated with the artefact.
 Children share their own experiences and feelings and those of others, and are supported in reflecting on them.
Possible progression of learning experiences from the Surrey units of work:
This area of learning links especially well with all units as the arts provide a multi-sensory way of delivering the curriculum. In the unit of work
‘Why should we care for the world around us?’, children are encouraged to explore the natural environment in the school grounds and in a local
park. During the early summer they plant seeds in their school garden and track their growth through the summer term. They take photographs of
the changing seasons and use internet sites to find out about nature. They make collages with twigs and other natural materials gathered during
class walks. Children carefully observe and draw flowers, insects and animals. Children talk to each other and their teacher about what they see,
hear, smell, touch and feel.
The creation story is read and it provides a stimulus for the children to use their imagination in drama, to use musical instruments and dance to
portray the seven phases of creation. The children plan their presentations in small groups supported by an adult. They begin to understand that
there need to be agreed values and codes of behaviour for groups of people including adults and children, to work together harmoniously.
Children also work in groups to make a frieze of the creation story using different materials in 2D and 3D, choosing different colours to represent
the seven days of creation, exploring colours, textures and shapes. At the end of the unit of work children may also write their own reflections /
prayers or poems of thanks.
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THE R.E. CURRICULUM

The R.E. curriculum for Key Stages 1-4 uses two attainment targets - AT1: Learning about religions and AT2: Learning from religion.
In the Foundation Stage Curriculum Guidance, there are Early Learning Goals that relate to R.E. (listed below – and referred to within each unit
of work.) These also link with the R.E. attainment targets:

AT1: Learning about Religions


understand that people have different needs, views, cultures and

AT2: Learning from Religion


beliefs, that need to be treated with respect


understand that they can expect others to treat their needs, views,

when appropriate


cultures and beliefs with respect






have a developing awareness of their own needs, views and
feelings and be sensitive to the needs, views and feelings of others

find out about past and present events in their own lives, and in



understand what is right, what is wrong, and why

those of their families and other people they know



consider the consequences of their words and actions for

begin to know about their own cultures and beliefs and those of

themselves and others

other people



ask questions about why things happen

investigate objects (e.g. religious artefacts) by using all their



find out about their environment and talk about the features they

senses as appropriate


respond to significant experiences, showing a range of feelings

like and dislike

find out about and identify features in the place they live (e.g. local
places of worship)
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ASSESSMENT IN R.E. AT THE FOUNDATION STAGE
Assessment of any subject works best when it is not an ‘add-on’ – an extra task at the end of a unit of work. As Foundation Stage practitioners,
you are already familiar with making judgements about children’s capabilities at all times and therefore not a stranger to the fact that the
evidence collected is ongoing! During the Reception year the children’s learning and understanding of R.E. should be assessed using the
Foundation Stage Profile. Your assessment of the points that directly relate to R.E. should represent the child’s typical attainment. Over the
year, the six R.E. units will build a picture of the child’s learning and understanding of the different aspects of R.E. In the units of work the areas
of learning and the corresponding profile points have been identified.

END OF FOUNDATION STAGE STATEMENTS
By the end of their time in Reception, most pupils will:


be able to talk about their own times of celebration



be aware that festivals are special times for different people



be able to describe how people celebrate some religious festivals



be able to talk about their special places, books, objects and people



be aware that other people have places, times, books, objects and people that are special to them



be able to describe some features of a special place or a book or stories



be able to talk about groups they belong to



be aware that other children belong to different groups



be able to talk about a place, a special story or person belonging to a faith community



respond with increasing sensitivity and responsibility to the world around them



show a range of feelings in response to their experiences e.g. awe, wonder, sadness, joy etc.
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FOUNDATION STAGE UNITS OF WORK
Outlined over the next few pages are the units of study for pupils in the Reception year in Surrey schools, showing links with the appropriate
Early Learning Goals, as well as specific learning objectives for R.E. Each unit is designed to be studied across half a term.
There are six units:


Why should we care for the world around us? (formerly ‘What makes our world wonderful?’)



What makes a place special?



Why are stories special?



What makes something special?



Why do we have celebrations?



What makes us special?

The suggestion is that each unit should start from the child’s own experience (AT2) and lead children progressively to the end of the unit, which
should focus more on learning about religion (AT1). Schools may decide the order in which the units are studied so that they can link them
meaningfully with the rest of the Foundation Stage curriculum. Of course schools may want to celebrate festivals throughout the year, using the
experiences of children – and this should be encouraged, to put R.E. into a real-life context. It is most important that the aspects of R.E. that are
studied reflect the religious profile of the children within your school (i.e. if you have no Jewish children, but have several Hindu children, it would
be far more meaningful to children to look at Divali as a celebration in the ‘Why do we have celebrations?’ unit than Hanukkah).
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KEY STAGE

FS

LEARNING OBJECTIVES

Pupils should learn:




that some people have places that are
special to them;
that there are special buildings where
some people go to think and learn about
God
That some people feel close to God
anywhere or in their own special places

KEY QUESTIONS






What makes a place special?

UNIT TITLE:

Where is your special place?
Why is it a special place for you?
How do you feel when you are in your special
place?
How does this building (e.g. during a visit to a
church) make you feel?
Why do you think it makes you feel that way?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings and beliefs about
special places
 Reflecting on their experience of and the
practices in religious buildings.
 Empathising by considering the beliefs and
values of others.
 Investigating special places through asking

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 begin to develop an awareness that some
people go to special buildings to think and
learn about God
 talk about other places where people can talk
to God

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 talk about their homes and their belongings
 say why a place is special for them
 say why another place may be special for
someone else

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Visit a local religious building (e.g. church,
synagogue or mosque)
 Look for clues as to who might meet here.

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Listen to each other describing their own
special places
 Use response partner work to report back on
their partners special place
 Talk about feelings in a special place
 Talk about how the classroom is a special
place
 Use art work to represent their real, or an
imaginary, special place
 Explore children’s literature about special
places

KEY VOCABULARY

Links to Foundation Stage Curriculum

Special, important, place, own, happy, safe,
scared, comfortable, peaceful, warm, snug,
church, mosque, synagogue, Christians, cross,
pulpit, altar, stained glass window, font, bible,
pew.
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Have a developing awareness of their own
needs, views and feelings and be sensitive to
the needs, views and feelings of others
(PSED ED5)
Have a developing respect for their own
cultures and beliefs and those of other people



relevant questions.
Interpreting artefacts in religious buildings.

Literacy skills:
 Uses language to imagine and recreate roles
and experiences.
 Uses talk to clarify ideas, feelings and events
e.g. discussion of church visit.

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observations of individual children’s dialogue
and response to religious buildings and
special places
 Independent art work to represent their special
place
 Video a visit to a religious building, or take
photos using a digital camera





LINKS WITH KEY STAGE 1 UNITS
 ‘Church I: What makes a church different from
other buildings?’
 ‘Church II: What happens in a church?’
 ‘In what ways is the mosque special to
Muslims?’
 ‘What is the Torah and why is it important to
Jews?’
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(PSED ED6)
Understand that people have different needs,
views, cultures and belief that need to be
treated with respect (PSED SD7)
Understand that they can expect others to
treat their needs, views, cultures and beliefs
with respect. (PSED SD8)
Investigates places by using all the senses as
appropriate. Identifies some features and
talks about the features s/he likes and
dislikes. (KUW4)
Begin to know about their own cultures and
beliefs and those of other people. (KUW6)

KEY STAGE

FS

UNIT TITLE:

LEARNING OBJECTIVES

Pupils should learn:





why looking after our classroom is important
that people are responsible for looking after
our world
why looking after our world is important
that many people believe that God made the
world

KEY QUESTIONS







Why should we look after our classroom?
How can you help to look after our
classroom?
Why should we care for others?
How can you show you care about other
people or other things?
Why would God want us to look after the
world?

Why should we care for the world around us?
LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 have experienced a variety of songs, prayers
and stories about the creation of the world
 say why they think some people say God
made the world
 see a link between people loving God and
looking after the world

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 say why looking after their classroom is
important
 give examples of how we can look after our
world
 show how they can look after living things in
their local environment
 be thankful for the world around us

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Share a version of the creation story e.g. “In
the Beginning” Lion Publishers
 Look at songs / hear prayers and poems about
God as creator e.g. “He’s Got the Whole World
in His Hands”
 Talk about the ways in which people look after
the world and the reasons why they do.

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Stage a mess in the classroom for the children
to discover! How do the children react? What
do they think should be done? How does it
make them feel?
 Help clear up at the end of a session
 Go on a class walk looking for living things. In
class, list using illustrations/words, the living
things they have seen during their walk
 Go on a class walk to see how the local
environment is being looked after
 Observe activity around a bird table or pond
 Grow and care for plants
 Look after a pet
 Art activities reflecting the natural world, taken
from life and their imagination
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on experience and practices by
discussing how we look after our world
 Empathising with the feelings of others
including seeing the world through the eyes of
others; developing the ability to identify the
feeling of wonder by looking at the school
environment.
 Investigation by asking relevant questions.
Literacy skills:
 Using talk to organise and clarify their
thinking, ideas and feelings.

KEY VOCABULARY
sharing responsibility caring alive living
care for protect plants animals enhance
look after God
creation
creator
thankful careful waste pollution
recycling
POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Independent art work about natural world
 Through observation and discussion,
recording what is said by individual children
 Through observations of individual children
caring for living things
LINKS WITH KEY STAGE 1 UNITS
 ‘Why should we look after our world?’ (ASU)
 ‘What are your big questions?’ (ASU)
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LINKS TO FOUNDATION STAGE
CURRICULUM
 Have a developing awareness of their own
needs, views and feelings and be sensitive to
the needs, views and feelings of others
(PSED ED5)
 Have a developing respect for their own
cultures and beliefs and those of other people
(PSED ED6)
 Understand that people have different needs,
views, cultures and belief that need to be
treated with respect (PSED SD7)
 Understand that they can expect others to
treat their needs, views, cultures and beliefs
with respect. (PSED SD8)
 Understand that there need to be agreed
values and codes of behaviour for groups of
people including adults and children, to work
together harmoniously. (PSED SD6)
 Find out about their environment and talk
about those features they like and dislike.
(KUW4)
 Begin to know about their own cultures and
beliefs and those of other people. (KUW6)

KEY STAGE

FS

UNIT TITLE:

LEARNING OBJECTIVES

Pupils should learn:






that different things are special to people for
different reasons;
how to look after special things;
to respect things that are special to others;
people can use objects to help them
remember special times and places;
that memories can be special

KEY QUESTIONS







What does ‘special’ mean?
What is special to you?
What makes something special?
How do you feel if you lose something
special?
How should we treat things that are special to
other people?
Why is this memory special?

What makes something special?
LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 identify why a religious artefact might be
special
 say why something is special

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 identify something that is special to them
 identify something that is special to others
 say how they would look after something
special
 identify a memory that is special to them
 say why something is special

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at special objects (artefacts) from
different religions explaining why they are
special to the people who use them – e.g.
palm cross, cross on necklace, Christmas
cards, Easter eggs (Christianity); mezuzah,
spice box (Jewish); prayer beads, Id cards
(Muslim). Can children guess what they
remind people of? How should we treat these
special objects ?

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Teacher shows something that is special to
them and explains why
 Children bring in something that is special to
them and share / explain why it’s special. Does
it remind them of a special time for them?
 Make a class book about ‘our treasures’,
adding an explanation about why each is
special.
 Explore children’s literature about special
things (e.g. ‘Dogger’ by Shirley Hughes,
‘Wilfred Gordon McDonald Partridge by Mem
Fox etc.)
 Explore objects inside a ‘memory’ feelie bag –
Easter egg, cross, star, dummy, shell, birthday
card, holiday postcard, photograph etc. What
might these objects remind us of ?

NB Wherever possible, use artefacts that
come from religious traditions represented in
your school
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings and experiences, e.g.
their memories.
 Empathising by considering the feelings of
others.
 Investigating by asking relevant questions
e.g. sorting special and ordinary things
 Interpreting by drawing meaning from
artefacts, e.g. special things.
Literacy skills:
 Talks activities through, reflecting on and
modifying actions e.g. explaining why things
are special or ordinary.
 Interacts with others negotiating plans and
taking turns in conversation.
 Uses talk to organise and clarify thinking.

KEY VOCABULARY

Links to Foundation Stage Curriculum

Special, respect, how would you feel? How do
you know? Memory, artefact, Christian, Jew,
Muslim, cross, Easter egg, Mezuzah, spice box,
prayer beads, Id card.



POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Recording observations of individual
children’s responses to their own special
objects and those of others.
 Use digital recorder to record children talking
about their memories.
 Children take pictures of special objects to
make a class book
 Take pictures of children sorting special
objects
LINKS WITH KEY STAGE 1 UNITS








What makes a church different from other
buildings?’
‘How do Muslims pray?’
‘Who is Allah?’
‘Why do Jewish families celebrate
Shabbat?’
‘Why do Jewish families celebrate
Hanukkah?’
‘What are symbols and why do religions
use them?’ (ASU)
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Have a developing awareness of their own
needs, views and feelings and be sensitive to
the needs, views and feelings of others
(PSED ED5)
Have a developing respect for their own
cultures and beliefs and those of other people
(PSED ED6)
Understand that people have different needs,
views, cultures and belief that need to be
treated with respect (PSED SD7)
Understand that they can expect others to
treat their needs, views, cultures and beliefs
with respect. (PSED SD8)
Begin to know about their own cultures and
beliefs and those of other people. (KUW6)
Investigate objects (e.g. religious artefacts) by
using all their senses as appropriate (KUW4)

KEY STAGE

FS

LEARNING OBJECTIVES

Pupils should learn:




That each person is unique and special
To reflect on who is special to each of us and
why
To learn about special people from different
faiths

KEY QUESTIONS







What makes us special?

UNIT TITLE:

Who are you?
What makes you the same as other people?
What makes you different from other people?
Who are your friends and what makes a good
friend?
Who is special to you?
Who is special to someone else?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Listen to religious stories and talk about
special people from different religions

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about themselves, their family and their
friends and explain why they are special
 Identify similarities, differences and change in
their own lives

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Share stories about special people from
different religions

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Paint/draw portraits of themselves
 Look at photographs of each other as babies
and discuss ways they’ve changed
 Collect data as a whole class e.g. eye colour,
hair colour, shoe size, height etc. to highlight
how we are different.
 Make a zigzag book about themselves, their
friends and who cares for them
 Make a book about people who care for us
 Use the ‘Elmer' stories to explore the idea of
‘uniqueness’
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings, relationships and
experience of themselves as special people
and special people in their lives
Literacy skills:
 Uses language to recreate roles and
experiences

KEY VOCABULARY
special unique same different
Patchwork Elmer individual friend look after
kind thoughtful share Jesus God
Christians Bible miracle
Feeling words: frightened, scared, excited,
worried
POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through observations and recording dialogue
e.g. about change, themselves, their friends
and who cares for them
 Through their recording e.g. zigzag book
LINKS WITH KEY STAGE 1 UNITS
 ‘Who were Jesus’ friends?’
 ‘Why is the Qur’an important to Muslims?
Who is Muhammad (pbuh)?’
 ‘What made Moses a good leader?’
 ‘What does it mean to belong?’ (ASU)
 ‘How can we make the world a better place?’
(ASU)
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LINKS TO FOUNDATION STAGE
CURRICULUM
 Communicates freely about home and
community (PSED ED2)
 Have a developing awareness of their own
needs, views and feelings and be sensitive to
the needs, views and feelings of others
(PSED ED 5)
 Have a developing respect for their own
cultures and beliefs and those of other people
(PSED ED6)
 Understand that people have different needs,
views, cultures and belief that need to be
treated with respect (PSED SD7)
 Understand that they can expect others to
treat their needs, views, cultures and beliefs
with respect. (PSED SD8)
 Begin to know about their own cultures and
beliefs and those of other people. (KUW6)

KEY STAGE

FS

LEARNING OBJECTIVES

Pupils should learn:




that people can have favourite stories
that through stories people share ideas and
values about how to live
that some books are special to religious
groups e.g. Bible (Christians) Torah (Jews)
Qur’an (Muslims)

KEY QUESTIONS







Why are stories special?

UNIT TITLE:

Why do you like this story?
What makes this story special?
Where does this story come from?
What can we learn from this story?
How do we look after special books?
How can we tell this is a special book?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 be able to say which books are special to
different faith groups e.g. the Bible, Torah and
Qur’an
 respond to stories from the Bible and from
other faiths and cultures

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 talk about their own favourite stories and say
why they are special
 begin to be aware that stories teach us things
 begin to relate ideas from stories to their own
lives

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Think about why the Bible is a special book
for Christians and how we should treat it
 Listen and respond to stories from different
faiths and cultures
 Re-enact stories in drama / role play and
small world play
 Look at Christian, Jewish or Islamic special
books and artefacts associated with them.
e.g. Yad (Torah) Qur’an stand.

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 The teacher shares a story that is special to
them and explains why. The children talk about
a story that they like and that is special to them
and bring in favourite stories from home to
share together.
 Share stories together during the week with
adults and other children
 Think about how we should treat special
books, and why.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings and experience
 Empathising and considering the beliefs of
others
 Investigating special books; asking relevant
questions
 Interpreting by suggesting meanings of the
Bible stories
Literacy skills:
 Using talk to organise and clarify their
thinking, ideas and feelings.

KEY VOCABULARY

LINKS TO FOUNDATION STAGE
CURRICULUM

special
favourite
meaning moral
cultures Bible Torah Qur’an
Christian
Jewish Muslim Jesus



POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observations of individual children listening to
stories with enjoyment and responding with
relevant comments and questions




LINKS WITH KEY STAGE 1 UNITS





‘Why is the Bible an important book for
Christians?’
‘Why did Jesus tell parables?’
‘Why is the Qur’an important to Muslims?’
‘What is the Torah and why is it important to
Jews?’
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Have a developing awareness of their
own needs, views and feelings and be
sensitive to the needs, views and feelings
of others (PSED ED5)
Have a developing respect for their own
cultures and beliefs and those of other
people (PSED ED6)
Understand that people have different
needs, views, cultures and belief that
need to be treated with respect (PSED
SD7)
Understand that they can expect others to
treat their needs, views, cultures and
beliefs with respect. (PSED SD8)
Listen with enjoyment and respond to
stories (CLL LCT4)
Understand what is wrong, what is right
and why (PSED ED8)
Begin to know about their own cultures
and beliefs and those of other people.
(KUW6)

KEY STAGE

FS

UNIT TITLE:

LEARNING OBJECTIVES

Pupils should learn:






that each person has a ‘birthday’
that celebrations are joyful times
that a celebration is often a time to say ‘thank
you’
that different religions have various festivals
that Christians celebrate Christmas, the birth
of Jesus

KEY QUESTIONS







Can you talk about a time that was special
to you and say why it was special?
Can you think of a time that was special to
someone else & say why?
What do you say thank you for and to
whom?
How does it feel to give? i.e. a smile, give
your time or give a present
How does it feel to receive?
Why do we celebrate festivals?

Why do we have celebrations?
LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 begin to recognise how and why some
festivals are celebrated

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 identify a time that is special to them
 recognise a time that is special to others
 show they can be sensitive to the needs and
feelings of others through their actions

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at, make or give cards related to specific
festivals
 Cook foods or bring in foods or gifts to sample
for a celebration
 Dress up for different celebrations
 Invite parents / visitors to share in
celebrations
 At appropriate times during the year, children
could learn about harvest, Christmas &
Easter; Jewish Sukkot and Hanukkah;
Ramadan and Id-ul-Fitr; Chinese New Year;
Divali….etc
(NB These are suggestions! Wherever
possible, use the festivals celebrated by
children represented in your school
throughout the year)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Identify special times in their own lives
 Identify times when we say thank you and why
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings, relationships and
experiences.
 Empathising by considering the thoughts and
feelings of others and seeing the world
through the eyes of others.
 Investigating artefacts by asking appropriate
questions.
Literacy skills:
 Interacts with others negotiating plans and
taking turns in conversation e.g. planning a
birthday party.
 Uses talk to organise and clarify thinking,
feelings and events when responding to
celebrations.

KEY VOCABULARY

Links to Foundation Stage Curriculum

Birthday, celebration, special time, thank you,
feeling words e.g. happy, excited, fun, wedding,
Christmas, harvest festival. Jewish, Sukkot,
Sukkah, prayer, Jesus, gift, present, give, receive.
POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observation of individual children’s
awareness and responses to different
celebrations.
 Observations of individuals children’s
response to the feelings of others e.g., how do
they respond when they give or receive a gift
 Children use computer programme to design
a celebration card.
LINKS WITH KEY STAGE 1 UNITS
 ‘Why is Christmas important to
Christians?’
 ‘What signs are there in the Christmas
story?’
 ‘What do eggs have to do with Easter?’
 ‘Why is Easter important to Christians?’
 ‘Why do Jewish families celebrate Shabbat?’
 ‘Why do Jewish families celebrate
Hanukkah?’
 ‘Why is Harvest a world-wide celebration?’
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Have a developing awareness of their own
needs, views and feelings and be sensitive to
the needs, views and feelings of others
(PSED ED5)
Have a developing respect for their own
cultures and beliefs and those of other people
(PSED ED6)
Understand that people have different needs,
views, cultures and belief that need to be
treated with respect (PSED SD7)
Understand that they can expect others to
treat their needs, views, cultures and beliefs
with respect. (PSED SD8)
Begin to know about their own cultures and
beliefs and those of other people. (KUW6)

FOUNDATION STAGE
AND PRIMARY

UNIT TITLE:

WHAT DO WE DO WHEN SOMEONE DIES?

LEARNING OBJECTIVES
Pupils should learn:



To understand that death is a part of human
experience; that there is a cycle of life
 To know that moments in the cycle of life are
marked and commemorated in various ways.
 To know that some people believe that there
is life after death
 To understand that sadness is an emotion we
all feel at some point in our lives
 To understand that it is important to express
the emotions they feel
 To think of practical ways to remember
someone after they have die
 To show an understanding that some
questions about death are difficult to answer
KEY QUESTIONS
 How do you feel when you lose something?
 What actually happens physically when a
person dies?
 How do you feel when you lose someone?
 What do Christians or other faiths and beliefs
believe happens when you die?
 What do people of other religions and beliefs
think happens when you die?
How can we remember someone who has
died?

COMPARATIVE

AS NEEDED

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recognise that communities have different
ways of dealing with death
 Explain what religious and non-religious
people believe about life after death

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Recognise that all living creatures must die
 Find ways of expressing emotion
 Recognise that loss and grief are shared
human experiences
 Express their own views about loss and death

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:

 What do you do when you lose something?
e.g. talk to someone, ask friends for help etc.
 Use website link that discusses what happens
after someone dies
 Invite an appropriate local faith leader to talk to
the children about their beliefs of what
happens when someone dies
 Explore the ways that communities cope with
death and the traditions that accompany death.
 Visit local churchyard and read messages and
epitaphs on gravestones.

 Discuss how you feel when you lose
something. Are there degrees of loss?
 What does it mean to lose someone whether
through divorce, moving away from loved
ones, bereavement etc.?
 Use appropriate stories that deal with loss (see
resources list) to explore the feelings children
encounter when losing someone close to them
and use circle times for children to be able to
express their feelings
 Explore ways to support the child / children.
Talk about prayer and talking as a means of
support. What do they think will help?
 Think of ways to remember the person who
has died – memory boxes, memory trees,
planting trees, memories book, setting up a
special place, epitaphs.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection:
on
feelings,
relationships,
experience, ultimate questions, beliefs and
practices
 Empathy: considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others; developing the ability to identify
feelings such as love and sorrow; seeing the
world through the eyes of others, and seeing
issues from their point of view
 Investigation: asking relevant questions
 Interpretation: suggesting meanings of
religious texts
 Evaluation – this includes:
 Debating issues of religious significance with
reference to evidence and argument
 Analysis: distinguishing between the features
of different religions
 Synthesis: connecting different aspects of life
into a meaningful whole
 Expression: explaining concepts, rituals and
practices

KEY VOCABULARY
bereavement
funeral
death
remembrance
heaven
rites of Passage
loss
cycle of Life
emotions
comfort
feelings
memory
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit ‘What makes something
special?’ – Memories
 KS2 unit ‘How do religions celebrate
milestones in life?’
 KS3 ASU ‘Is death the end?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
NOT CONSIDERED APPROPRIATE FOR THIS
UNIT

POINTS TO NOTE
 This unit is NOT designed to be used as a
bereavement counselling tool. It gives teachers
the chance to make RE speak meaningfully as
a response to very difficult circumstances. You
will need to choose carefully aspects within
this unit to use and adapt as necessary
 Because of its design for use across the
key stages, the learning outcomes outlined
above are generic and will need adaptation
to suit your particular age group
 Any loss in a school should be handled
sensitively and advice sought from
appropriate agencies Consultation with the
families involved is essential
For your information…….the statistics show that :
every 30 minutes a child in the UK is bereaved of
a parent. So…
390 each week
)
20,000 each year
) ………….children
have lost a parent
6% of 0-16 year olds
)
Many more will have lost brothers, sisters and
close relatives
 No school will be untouched by loss.
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KEY STAGE 1
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AIMS AND PURPOSES OF RELIGIOUS EDUCATION AT KEY STAGE 1
Religious Education provides opportunities for children to:
 Develop their knowledge and understanding of and their ability to respond sensitively to Christianity and the other principal religions
represented in Great Britain
 Explore issues within and between faiths to help them understand and respect different religions, beliefs, values and traditions and
understand the influence of these on individuals, societies, communities and cultures
 Consider questions of meaning and purpose in life
 Learn about religious and ethical teaching, enabling them to make reasoned and informed judgements on religious and moral issues
 Develop their sense of identity and belonging, preparing them for life as citizens in a plural society
 Develop enquiry and response skills through the use of distinctive language, listening and empathy
 Reflect on, analyse and evaluate their beliefs, values and practices and communicate their responses
Religious Education does not seek to urge religious beliefs on children or to compromise the integrity of their own beliefs by promoting one
religion over another. Neither is it to be considered the same as collective worship, which has a separate though related place within school life.

CONTENT
During Religious Education in Key Stage 1, children acquire and apply knowledge and understanding of:
 Christianity, Judaism and Islam, incorporating, where appropriate, consideration of non-religious beliefs
 How these religions influence individuals, communities, society and the world
As well as learning about religions, children also develop their ability to respond to what they have learned.

LANGUAGE AND COMMUNICATION
In Religious Education, children develop language skills through:
 Talking about their ideas and presenting them using sustained and systematic writing of different kinds
 Studying sacred texts and stories
 Extracting information from sources such as reference books, videos, CD-ROMs, e-mails and the internet
Identified within each unit of this syllabus are suggested further opportunities for developing literacy skills within R.E.
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VALUES AND ATTITUDES
Children:
 Work with others, listen to each other’s ideas, and treat others with respect
 Have opportunities to consider their own experiences, attitudes and values, and those of other people
 Develop respect for evidence and critically evaluate ideas that may or may not fit the evidence available
 Identify puzzling questions and suggest answers
 Develop their understanding of why certain things are held to be right or wrong
 Relate to moral and religious issues

BUILDING ON CHILDREN’S EARLIER EXPERIENCES
In the Foundation Stage and nursery classes children will have had opportunities to find out and learn about the world they live in. These
experiences are likely to have included:
 Learning about the beliefs and cultures of others
 Encountering the celebration of different festivals
 Hearing stories from a variety of cultural and religious traditions
Please refer to the ‘Foundation Stage’ section of this document for further information.
Throughout key stage 1, pupils explore Christianity, Judaism & Islam. They learn about different beliefs about God and the world around them.
They encounter and respond to a range of stories, artefacts and other religious materials, such as art & music. They learn to recognise that
peoples’ beliefs are expressed in a variety of ways, and begin to use specialist vocabulary. They begin to understand the importance and value
of religion and belief, especially for other children and their families. Pupils ask relevant questions and develop a sense of wonder about the
world, using their imaginations. They talk about what is important to them and others, valuing themselves, reflecting on their own feelings and
experiences and developing a sense of belonging.
Through the KS1 units of work, pupils should be taught to:
 explore a range of religious stories and sacred writings and talk about their meanings;
 name and explore a range of celebrations, worship and rituals in religion, noting similarities where appropriate;
 identify the importance, for some people, of belonging to a religion and recognise the difference this makes to their lives;
 explore how religious beliefs and ideas can be expressed through the arts and communicate their responses;
 identify and suggest meanings for religious symbols and begin to use a range of religious words;
 reflect on and consider religious and spiritual feelings, experiences and concepts such as worship, wonder, praise, thanks, concern, joy
and sadness;
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ask and respond imaginatively to puzzling questions, communicating their ideas;
identify what matters to them and others, including those with religious commitments, and communicate their responses;
reflect on how spiritual and moral values relate to their own behaviour;
recognise that religious teachings and ideas make a difference to individuals, families and the local community.

EXPECTATIONS – END OF KEY STAGE STATEMENTS
Progression in Religious Education is shown through the different expectations at each key stage. Levels 1 to 3 of the national expectations in
Religious Education can be found on page 12 of the Introductory section of this document.

By the end of KS1, pupils should be able to:
 retell religious, spiritual and moral stories
 identify how religion and belief is expressed in different ways
 identify similarities and differences in features of religions and beliefs
 recognise that some questions about life are difficult to answer
 ask questions about their own and others’ feelings and experiences
 identify possible meanings for symbols and other forms of religious expression
 respond sensitively and imaginatively to questions about their own and others' experiences and feelings
 give a reason why something may be valued by themselves and others
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FEATURES OF PROGRESSION
Progress in Religious Education can be characterised by:





Acquiring wider and more detailed knowledge of religious beliefs and practices
Deepening understanding of the meaning of stories, symbols, events and practices
More fluent and competent use of religious language and terminology
Increased levels in skills of responding to questions of identity, meaning , purpose, values and commitment
As they move through Key Stages 1 and 2, children progress:

From:

towards:
using everyday language

precise use of religious vocabulary

personal knowledge of a few areas of Religious Education

understanding a wider range of areas and the links between them

unstructured exploration

systematic investigation of questions

identifying what is of value and concern to themselves or others

asking questions and suggesting answers to moral and religious
questions
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KEY STAGE ONE OVERVIEW
This overview has been re-structured from the previous Agreed Syllabus to ensure continuity and progression across the Primary phase, whilst still giving schools flexibility
over their choice of Additional Study Units. Every unit has been updated (see Introductory pages for details), so schools will need to take this into account when
using the units to plan lessons. s 72 hours (approximately an hour per week). There is a degree of flexibility within the suggested time allocations for most units, so
schools should use this to help make the hours add up.
 Christianity: there are 8 compulsory Christianity units of study (approx. 36 hours across the key stage), ensuring that the syllabus meets the legal requirement that it be
‘predominantly Christian’. Schools can choose to do either of the Church units (Church I in Year 1 or Church II in Year 2) and may also study the other as an ASU.
 Islam & Judaism: it is recommended that schools spend a total of approx. 20 hours across the key stage studying Islam and Judaism. Specific Islam and Judaism units
are now compulsory to ensure that children have the required skills and knowledge for the study of Islam and Judaism at Key Stage 2. Schools should select further Islam
and Judaism units from the Additional Study Units menu to make up the rest of the 20 hours.
 Comparative: There are now 2 compulsory comparative units, giving pupils the opportunity to explore the concepts of ‘prayer’ and ‘God’ (approx. 6 hours)
 Additional Study Units: it is recommended that schools spend a total of approx. 10 hours across the key stage studying units chosen from the additional study units
menu. Schools may also choose to study any remaining Christianity, Judaism and Islam units as ASUs.

Compulsory Units of Study
Christianity
(suggested time allocation: 36 hours)
Christmas I: Why is Christmas important to
Christians?
Christmas II: What signs are there in the Christmas
story?

Recommended
time

Islam & Judaism
(suggested time allocation: 20 hours)

Recommended
time

2-3 hours

Why do Jewish families celebrate Shabbat?

4-6 hours

2-3 hours

What is the Torah and why is it important to Jews?

2-3 hours

Easter I: What do eggs have to do with Easter?

2-3 hours

Why is the Qur’an important to Muslims? Who is
Muhammad (pbuh)?

4-6 hours

Easter II: Why is Easter important to Christians?

2-3 hours

NEW UNIT: Who is Allah?

2-3 hours

Who were Jesus’ friends?

5-6 hours

Why did Jesus tell parables?

5-6 hours

Why is the Bible an important book for Christians?

4-6 hours

Either:
Church I: What makes a church different from other
buildings? (in year 1)
or
Church II: What happens in a church? (in year 2)

4-6 hours

NEW UNIT: What is prayer?

3-4 hours

4-6 hours

NEW UNIT: What might ‘God’ be like?

2-3 hours

N.B. Schools should choose additional Islam & Judaism
units from the ASU menu to make up a total of 20 hours
of study

Comparative
(suggested time allocation: 6 hours)
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Recommended
time

Additional Study Units
(total suggested time allocation: 10 hours)
CHRISTIANITY: How do Christians follow Jesus?

Recommended
time

(NEW TITLE: formerly ‘How should Christians live their lives?)

5-6 hours

JUDAISM: What made Moses a good leader?

3-4 hours

JUDAISM: Why do Jewish families celebrate Hanukkah?

2-3 hours

ISLAM: How do Muslims pray?

2-3 hours

ISLAM: In what way is the mosque special to Muslims?

3-4 hours

NEW UNIT: Why is Harvest a world-wide celebration?

4-5 hours

NEW UNIT: How can we make the world a better place?

4 hours

Why should we look after our world?

4-6 hours

What are symbols and why do religions use them?

6-8 hours

What does it mean to belong?

6-8 hours

Is the world a fair place?

3-4 hours

What are your big questions?

4-6 hours

What do we do when someone dies?

As needed
N.B. Schools may also develop Additional Study Units of their own
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KEY STAGE

1

UNIT TITLE:

CHRISTMAS I: WHY IS CHRISTMAS IMPORTANT TO
CHRISTIANS?

LEARNING OBJECTIVES
Pupils should learn:
 Christmas is the celebration of Jesus’ birth
 The story of Jesus’ birth is found in the Bible
 About the key people and events in the birth
stories
 The story is the focus of the celebration for
Christians
 Christians believe Jesus is the Son of God

KEY QUESTIONS







What does it mean to celebrate?
When do you celebrate?
Why is celebrating important?
Why is Christmas celebrated?
What do we know about the story of the birth
of Jesus?
Why is Christmas important for Christians?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall that the Bible contains the story of
Jesus’ birth (L1)
 Name the different people in the story and
recall what they did (L1)
 Retell the main events of the story using
religious vocabulary (L2)
 Suggest meanings for symbols within the
story or art (L2)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Share experiences of celebrations (L1)
 Reflect on the emotions associated with
celebration (L1)
 Talk about the different people in the story
and how they might have felt (L2)
 Recognise that Christmas is important for
Christians because it tells of the birth of Jesus
(L2/3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at different Bibles and introduce children
to the idea of the 2 parts - the Old Testament
and the New Testament. One tells of what
happened before Jesus was born, and the
New Testament tells about his birth and after
 Sort a box of Christmas cards into those that
contain elements of the Nativity story, and
those that do not.
 Identify key people in a Nativity crib scene &
encourage children to tell each other the story
using the figures
 Provide nativity costumes and set up a role
play area as a stable for children to act out the
story
 Look at artists’ representations of the Nativity
and identify key people, saying how they know
who they are.

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Talk about times when we celebrate e.g.
birthdays, Christmas, new baby etc. and share
happy experiences
 Circle time “At Christmas (or on my birthday/at
Id etc.) I felt...”
 Make a list of celebrations and identify why
they are celebrated
 Explore the events from the past that we
celebrate today
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings and experiences
associated with celebrating
 Empathising with the emotions of people in
the account of Jesus’ birth
 Investigating by gathering information about
the Nativity story from Christmas cards
 Interpreting any religious language in the
story and drawing meaning from religious art
(Christmas cards)
Literacy skills:
 Speaking & listening – taking turns, using
vocabulary from the story in role play

Reading – use story structure when retelling
 Writing – listing events in order, writing simple
captions, using topic-related vocabulary

KEY VOCABULARY
Christmas
Jesus
Son of God
New Testament
Mary

Joseph
shepherds
Wise Men/Magi / Kings
Innkeeper

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit ‘Why do we have
celebrations?’
 Christmas is studied in each year group and it
is important that the units for each year group
are followed so as to ensure progression.
 The emphasis of this unit is the story of the
first Christmas, and it is intended for use in
Year 1. The Year 2 Christmas unit builds on
these objectives
 KS3 – ‘Is Jesus who he said he was?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Sorting Christmas cards, identifying those that
come from the story
 Sequencing the events of the story
 Through observation & discussion, recording
children’s comments
 Using Circle Time to talk about times when
people celebrate, how they feel etc.
POINTS TO NOTE
 In explaining celebrations, children should be
encouraged to recognise that many events we
celebrate today have a connection with the
past, e.g. anniversaries, November 5th Poppy
Day

KEY STAGE

1

UNIT TITLE:

CHRISTMAS II: WHAT SIGNS ARE THERE IN THE
CHRISTMAS STORY?

LEARNING OBJECTIVES
Pupils should learn:


Christmas is the celebration of Jesus’ birth



The meanings of the signs found in the
Christmas story such as:
 Light – Jesus is the light of the world
 The crib scene as a representation of the
story
 The star – The birth of a new King
 Presents – The gifts of the Magi



That Christians believe there are clues in the
story that show Jesus is the Son of God

KEY QUESTIONS
 What is a sign?
 What is a symbol?
 What is the difference between a sign and a
symbol?
 Why are signs important in daily life?
 Christmas” – What would you draw?
 What signs might you find on the front of
Christmas Cards? Why do you think they are
there?
 What can signs tell us about the Nativity story?
 Why do we give presents at Christmas?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
By the end of the unit pupils should be able
to:
to:
 Identify places in the Christmas story where
 Identify some common signs and symbols (L1)
signs appear (L1)
 Talk about aspects of the Christmas story
 Talk about what the signs mean in relation to
which puzzle them (L2)
the story and Christmas celebrations (L2)
 Choose a sign and explain what it means (L2)
 Identify what Christians believe about the signs  Compare their choice with another child’s and
associated with Christmas (L3)
suggest reasons for the choices (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Sort Christmas cards into those which contain
signs and those that don’t
 Look at artists’ representation of the Nativity
that show the signs of light, star and presents.
Discuss what they think the signs mean
 Explore what happens before and after each
sign appears in the story
 Be a Christmas Detective! Consider the
reasons why the Magi brought such unusual
gifts for a baby and investigate any other
clues in the story that show Jesus is special
 Design the front of a Christmas card which
uses one of the signs studied
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POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Discuss signs and symbols around the school
and discuss what they mean. Look at other
familiar symbols (e.g. traffic lights, road signs,
shop logos) and think about what they
represent
 Discuss why we use signs in daily life and
why certain signs reflect the Christmas story
 Talk about the different signs chosen by the
class for their cards and consider the reasons
why they might have been chosen

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the puzzling aspects of the
Christmas story
 Investigating by identifying the signs as they
appear in the Christmas story, and
 Interpreting the meanings of those signs
 Expressing their ideas about symbolism and
comparing their ides with the ideas of others
 Synthesising by linking the signs with the
Christian beliefs that lie behind them
Literacy skills
 Speaking & listening – retelling the story,
talking about symbolism
 Reading – awareness of organisation /
sequencing e.g. beginning, middle, end
 Writing – write simple captions & lists; using
specific vocabulary

KEY VOCABULARY
symbol
sign
light
nativity scene
star
presents
Wise Men
Magi
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit - ‘Why do we have
celebrations?’
 Christmas is studied in each year group across
KS1 & KS2 and it is important that the unit for
each year group is followed so as to ensure
progression.
 The emphasis of this unit are the signs
associated with the Christmas Story. It is
intended for use in Year 2 and builds on the
unit studied in Year 1
 KS3 – ‘Is Jesus who he said he was?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Drawing – use of Christian signs on their card
 Through talking about signs and symbols –
both everyday & Christian - & the reasons for
their choices

POINTS TO NOTE


The Gospel accounts do not say how many
Magi there were nor do they say they were
Kings

KEY STAGE

1

UNIT TITLE:

EASTER I: WHAT DO EGGS HAVE TO DO WITH EASTER?

LEARNING OBJECTIVES
Pupils should learn:





New life is an important theme of Easter
celebrations
On Good Friday Christians remember Jesus’
death
On Easter Day Christians celebrate Jesus’
resurrection
That symbols are used to represent key
aspects of Easter:
Hot cross buns – Good Friday
Cross – the crucifixion
Eggs – new life
Easter Gardens – the resurrection

KEY QUESTIONS







What is ‘new life’?
What signs of new life can you find?
Why do we have hot cross buns on Good
Friday?
Why do we have chocolate eggs on Easter
Sunday?
Why is Easter important to Christians?
What has Easter got to do with new life?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall aspects of the Easter story (L1)
 Identify the places in the Bible story that relate
to the Easter symbols (L2)
 Suggest meanings for some Easter symbols
(L2)
 Suggest why they think Easter is important to
Christians (L2)
 Explain what Christians believe about Easter,
linking with examples from the story (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Explore some common signs and symbols
(L1)
 Recognise signs of new life in nature (L1)
 Identify that eggs are a symbol of new life and
suggest why (L2)
 Describe the Christian celebration of Easter
and what it means for Christians (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at a cross and explore what it means for
Christians
 Read the Easter story (from a children’s Bible)
and identify the symbol of the cross
 Make/buy hot cross buns and identify the
symbol of the cross
 Make an Easter garden using natural
resources. Describe what would need to be
included to make it a representation of the first
Easter Day. Label with captions explaining
symbols used (and why)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Identify familiar signs and symbols around the
school and the local area and talk about what
they mean
 Go on a Spring walk and find signs of new life
e.g. blossom, daffodils, frogspawn, birds eggs
 Make a class book about signs of new life
 Use a digital camera to take photos of new life
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings and experiences of
new life
 Empathising: with the emotions of people
within the Easter story and how Christians
might feel about Easter
 Investigation: asking relevant questions
about Easter
Literacy Skills
 Speaking and listening- Recording what
children say
 Class discussions- Sharing ideas and taking
turns in conversation
 Writing- Writing for different purposes

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Using circle time to explore the meaning of
the egg as a symbol for Easter. Record
children’s comments and responses.
 Children to make a list of all the things they
would need to include in an Easter Garden

new life
hope
hot cross buns
cross
Good Friday
Easter Sunday
Resurrection
sign
symbol
Easter Garden
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘What makes
something special?
 KS1 unit – ‘Why is Easter important to
Christians?’ builds on this unit
 Easter is studied in each year group across
KS1 & KS2 and it is important that the unit for
each year group is followed so as to ensure
progression.
 KS3 – ‘Is Jesus who he said he was?’

64

POINTS TO NOTE
 Children may find that the sharing of the
Easter story raises some puzzling questions.
Time should be given to discuss their queries
sensitively
 This unit is intended for Year 1

KEY STAGE

1

UNIT TITLE:

EASTER II: WHY IS EASTER IMPORTANT TO CHRISTIANS?

LEARNING OBJECTIVES
Pupils should learn:
 That sadness and joy are both a part of the
Easter story
 Good Friday is when Christians remember
Jesus’ death
 Easter day is when Christians celebrate Jesus’
resurrection.
 The story of Easter is a story of hope

KEY QUESTIONS

 What are the sad / happy times of your life?
 Why do Christians remember Good Friday?
 How did the disciples’ feelings change during
the story?
 Why do Christians celebrate on Easter day?
 Why is Easter important?
 Why do Christians believe Jesus had to die?
 Where is there hope in the Easter story?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall aspects of the main events of the
Easter story (L1)
 Retell the main events of the Easter story in
correct sequence (L2)
 Compare the sadness of Good Friday with the
joy of Easter Sunday (L2)
 Explain why Easter is important for Christians
(L2)
 Link Christian beliefs about Easter with the
events of the story (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Share happy and sad memories (L1)
 Reflect on the emotions associated with Easter
(L2)
 Realise that some questions are difficult to
answer (L2)
 Talk about and explain why the people in the
story felt as they did and about how Christians
feel at Easter (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Use pictures from “Jesus Through Art” or
slides of artists’ representations of the story.
Talk about how the emotions of the people are
shown in the pictures used. Annotate copies of
the pictures explaining what’s happening
 Sequence some of the main events and use
them to retell the story orally
 Read the Easter story from a children’s Bible
and discuss how the people in the story felt
 Contrast the sadness of Good Friday with the
joy of Easter Day and consider what this
means for Christians.

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Explore, using circle time:
“I felt happy when...”
“I felt sad when...”
 Reflect upon the emotions of different people
and why they might be feeling that way
 Identify parts of the story that are puzzling to
them
 Discuss what ‘hope’ is, and where it might be
found within the Easter story
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the contrasting emotions within
the Easter celebration and puzzling aspects of
the story
 Empathising with the emotions of the
disciples, and with emotions of Christians
today
 Investigating by gathering information from
religious art
 Interpreting by drawing meaning from any
symbolism in the art used
Literacy skills
 Speaking & listening – retelling the story,
talking about symbolism / feelings
 Reading – awareness of organisation /
sequencing e.g. beginning, middle, end
 Writing – write simple sentences
(annotation); using specific vocabulary

KEY VOCABULARY
Good Friday
Easter Sunday
Resurrection

disciples
emotions
hope

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘What makes
something special?
 The focus of the unit is the Easter Story and is
intended for use in Year 2. It builds on the
Year 1 unit ‘What do eggs have to do with
Easter?’
 Easter is studied in each year group across
KS1 & KS2 and it is important that the unit for
each year group is followed so as to ensure
progression.
 KS3 – ‘Is Jesus who he said he was?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Sorting Easter cards into sad times/happy
times giving reasons for their choices.
 Sequencing the story using pictures or Easter
cards.
 Annotating pictures with details from the story
 Through observation and discussion,
recording children’s comments when looking
at artists pictures
 Retelling the Easter story in different ways
POINTS TO NOTE


Children may find that the Easter Story raises
some puzzling questions. Time should be
given to discuss their queries sensitively

KEY STAGE

1

UNIT TITLE:

WHO WERE JESUS’ FRIENDS?

LEARNING OBJECTIVES
Pupils should learn:
 That friendship is an important value
 The Bible contains stories about people Jesus
met
 That many people’s lives were changed by
meeting Jesus
 That a miracle is something that cannot be
easily explained
 That Jesus performed miracles to show people
what God is like

KEY QUESTIONS








Who are your friends?
Why did you choose your friends?
Who were Jesus’ friends?
Why do you think people liked Jesus?
Did people change after they had met Jesus?
What is a miracle?
Was Jesus a good friend? Why?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall elements of a story about someone
Jesus met (L1)
 Retell stories about people who met Jesus
(L2)
 Explain what a miracle is (L2)
 Relate how people were changed by meeting
Jesus (L2)
 Consider how people might change if they
were to meet Jesus today (L3)
 Consider the relationship they might have with
Jesus if they were to meet him (L3)
POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Read stories from a Children’s Bible and retell it
orally to others
 Act it out in drama - use a video or digital camera to
record action. Hot-seat an interview with someone
in the ‘crowd’ when acting out the story e.g. How do
you feel? What do you think of Jesus?
 Write a play script for the story recording the
conversation between Jesus and the people that he
met
 Draw “before” and “after” pictures illustrating how
people were changed by meeting Jesus
 Listen to recorded versions of the story & make
their own version of the story, perhaps from the
viewpoint of someone in the crowd. (How did you
feel? What did you think of Jesus?)
 Write a riddle about someone Jesus met
 Write a newspaper article reporting on one of
Jesus’ miracles
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CHRISTIANITY

5-6 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about their friends and why they chose
them (L1)
 Suggest why Jesus chose different people to
be his friends (L2)
 Recognise that the miracles were an
important part of the life of Jesus and raise
challenging questions about Jesus (L3)
 Explain why some people felt afraid or jealous
of Jesus (L3)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Draw a friend’s portrait and write underneath
why they are your friend
 Make friendship ‘webs’ & talk about the
qualities that make a good friend
 Reflect on the different emotions displayed by
the different people in the story, and explain
why they think people felt as they did
 Explore the mystery of a miracle through one
of the stories

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on friendship as a concept and the
emotions associated with it
 Empathising by talking about how people felt
when they met Jesus
 Investigating by asking relevant questions
about the stories used, including the fact that
miracles raise difficult questions
 Interpreting by drawing out the importance of
Jesus through what he did
Literacy skills:
 Speaking and listening skills – discussion
 Reading – sequencing stories
 Writing – write simple captions, lists or
instructions

KEY VOCABULARY
friend
disciple
miracle
faith
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage Unit - “What makes us
special?”; “Why are stories special?”
 KS1 Units - “Why is the Bible a special
book?”; “Why did Jesus tell parables?”
 KS2 Units - “Who is Jesus?”; “How did Jesus
change lives?”

68

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Use the children’s pictures
 Watch their drama or read their play scripts
 Circle times – expressing their emotions
POINTS TO NOTE


There are many stories that could be explored
in this unit e.g. Jesus at the temple; Jesus and
John the Baptist; Jesus chooses the disciples;
Jesus and the children; Jesus and
Zacchaeus; Jesus and Bartimaeus; Jesus and
the paralysed man; Feeding of the five
thousand. Try to include a variety. It should be
noted that Jesus made enemies of some
people because of who he was friendly with!

KEY STAGE

1

UNIT TITLE:

WHY DID JESUS TELL PARABLES?

LEARNING OBJECTIVES
Pupils should learn:


That stories can teach people things



The Bible contains parables that Jesus told



Jesus’ parables are found in the New
Testament



Parables have a deep meaning



Jesus told parables to explain important truths
to people

KEY QUESTIONS










What’s your favourite story?
Why do you like it?
Have you ever learnt something from a story?
Why do people use stories to teach about
something?
What is a parable?
What do you think this story means?
What does it mean to a Christian?
Why do you think Jesus told stories?

CHRISTIANITY

5-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall aspects of stories that Jesus told (L1)
 Recall that Jesus’ stories are called parables
(L1)
 Explain what they think the meaning of a
parable is (L2)
 Understand that Jesus told stories to teach
people important truths (L2)
 Describe what a Christian might learn from
the parables (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 List the reasons why people like stories (L1)
 Recognise that some stories have special
meanings and are important to people (L1)
 Express how they think the parable might
affect someone’s behaviour (L2)
 Talk about what’s important in the parable –
for them and for others (L2)
 Consider how people might change if they
were to meet Jesus today (L3)
 Consider the relationship they might have with
Jesus if they were to meet him (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Make a collection of books/videos containing
stories Jesus told e.g. various Bibles, Mick
Inkpen versions ‘Stories Jesus Told’
(Heinemann)
 Read /watch/tell stories told by Jesus over a
period of a few weeks and ask children to
explain what they think they mean
 Re-enact stories using drama and
video/photograph freeze frames of children in
action
 Match story titles to their hidden meanings
 Make a class book about the things Jesus
taught through parables e.g. God loves
individual people

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Play hide-and-seek as a class, and
‘accidentally on purpose’, lose a child! Talk
about what should be done
 Make a class list of why children think people
like stories e.g. humour, pictures, imagination
 Talk about how things we have learnt can
change the way we do things e.g. learning
spellings help us to write correctly
 In talking about the parables, encourage
pupils to reflect on their special meaning and
the value they have for Christians
 Discuss with a partner how the story might
affect their or others’ behaviour
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: on concepts within the parables
such as love, forgiveness etc.
 Empathy: identifying the feelings of the
people in Jesus’ parables

Investigation: using the parables to explore
what Jesus was teaching
 Interpretation: suggesting meanings of
Jesus’ parables
 Synthesis: connecting meanings of different
parables e.g. the ‘Lost’ parables
Literacy skills:
 Speaking & listening – storytelling, talking
about & debating meanings of parables
 Reading – retelling and sequencing parables
in different ways
 Writing – simple captions, lists; using topicrelated words

KEY VOCABULARY
Jesus
parable
meaning
truth
love
forgiveness
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Link to Foundation Stage Unit - “What makes
us special?”; “Why are stories special?”
 Link to KS1 Units - “Why is the Bible a special
book?”
 Link to KS2 Units - “Who is Jesus?”; “How did
Jesus change lives?”

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Children match stories with meanings
 Children photograph freeze frames and
explain their meaning
 Use the meaning of a familiar story that Jesus
told to write their own story in a modern
setting.
POINTS TO NOTE
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It is the intention of this unit to look at a range
of parables, in order for children to be
introduced to Jesus’ teaching. You could
choose from: The Lost Sheep; The Lost Coin;
The Lost Son; The Good Samaritan; The
Wise and Foolish Man; The Merchant & the
Pearl (or others of your choice)
Ensure that children are taught the religious
significance of the parables

KEY STAGE

1

UNIT TITLE:

WHY IS THE BIBLE AN IMPORTANT BOOK FOR
CHRISTIANS?

LEARNING OBJECTIVES
Pupils should learn:








The Bible is an important book for Christians
The Old Testament is also important to Jews
It contains both the Old and the New
Testament
The Old Testament contains stories about
God’s people, the Israelites
The New Testament contains stories about
Jesus and the Early Church
Christians read from the Bible in order to learn
about God and that this affects how they live
their lives

KEY QUESTIONS







What is your special book? Why is it special
to you?
What is the Bible?
Why is the Bible a special book?
How do Christians show that the Bible is
special?
What do Christians learn from the Bible?

CHRISTIANITY

4-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Know that the Bible is made up of the Old and
New Testaments (L1)
 Identify some of the people who are in the
Bible (L1)
 Recall events from a Bible story (L1)
 Retell stories from the Bible (L2)
 Describe what a Christian might learn from
the Bible with examples (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Bring in their own special or favourite book
and talk about why it is special to them (L1)
 Talk about some of the elements of the Bible
that are puzzling e.g. miracles, parables (L2)
 Talk about why a story might be important for
Christians (L2)
 Consider the relevance in their own lives of
some of the teachings from the Bible (e.g.
forgiveness, caring for others, trust) (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at and handle carefully some special
Bibles – identifying the Old Testament and
New Testament
 Look at well used Bibles, with notes and
under linings etc. and talk about why the Bible
is used in this way by some Christians
 Identify some stories from the Bible that they
are familiar with and talk about them together
(e.g. the birth of Jesus)
 Use story-telling techniques to bring stories to
life
 Role-play stories heard to explore the actions
of the different characters
 Use a simple time line to show that the two
parts of the Bible were written before and after
the birth of Jesus
 Brainstorm and make a class list of reasons

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Bring in books to share that are special to
them. Reflect on what these stories teach
them
 Discuss whether there is a book or anything in
their own lives that they would value in the
way that Christians value the Bible
 Role-play different feelings linked with the
Bible stories e.g. when they have no one to
play with at playtime, when they fall out with a
friend etc
 Make a list of characteristics of key people in
stories heard and reflect on their own feelings
about them
 Reflect on their own families, especially their
relationships with any brothers or sisters (or
friends) for example: feelings of jealousy
 Illustrate pupils “feelings” explored in story
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:





Reflection: Understanding that the Bible is a
special book for Christians
Interpretation: Gaining meanings from an
Old Testament story and a New Testament
story
Empathy: Discussing the feelings of the
people in the stories

Literacy Skills:
 Speaking and listening
 Drama
 Writing captions and labels

why the Bible is important to Christians
 Use the story of Joseph (Genesis 37) to
explore themes of jealousy, forgiveness,
caring, loving or Jesus & the paralysed man
Sequence the key events in the story
 Use a digital camera to take a “moment” from
the story – “freeze frame shot”
Retell the story as a class book using
drawings or photographs taken of role play
KEY VOCABULARY
God
Jesus
Bible
Old Testament
New Testament
feelings; forgiveness, reconciliation, humility,
caring, loving

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage Unit - “Why are stories
special?” explores special books from
different religions.
 KS1 units – ‘Who were Jesus’ friends?’& ‘Why
did Jesus tell parables?’ explore other aspects
of the life of Jesus so care should be taken
when planning
KS2 units – “What’s in the Bible? What makes
it different?’; ‘How did Jesus change lives?’
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and create a class display of feelings; label
and caption e.g. Joseph felt……, his brothers
felt, his father felt….. etc.

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Draw a picture of one of the stories they have
encountered during the unit and explain its
meaning.
 Act out a story and share its meaning.
 Explain how characters in the stories feel
when…..
 Using circle time to explore special books,
feelings etc
POINTS TO NOTE
 It is the intention of this unit to give children
experiences of stories from different parts of
the Bible, and what Christians learn from them
 It’s also important that pupils experience a
range of stories from the Old and New
Testaments as part of this unit
 The Old Testament is an important book for
Jews too
 ‘Godly play’ is an established style of telling
Bible stories. More information can be found
on the internet.

KEY STAGE

1

UNIT TITLE:

CHURCH I: WHAT MAKES A CHURCH DIFFERENT FROM
OTHER BUILDINGS?

LEARNING OBJECTIVES
Pupils should learn:
Special Places

Christians meet together in churches, in
school halls, private houses etc.

That a church, like a school, is a community of
people and not just a building
Features:

That the different parts of a church have
different names and different purposes
Symbols:

That a symbol can have a deep meaning

That symbols on or in a church building may
include: cross; dove; colours in glass or
vestments; candles
KEY QUESTIONS






Where do you go when you want to be with
other people?
Where do Christians meet?
What Christian symbols can you find in or on
a church building and what do they mean?
What are the key interior features of a church
and what are they used for?
How do you know a building is a church?

CHRISTIANITY

4-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify one or more external features of a
local church, e.g. steeple, name, cross,
gravestones (L1)
 Name the church as a special place for
Christians (L1)
 Name the key interior features of a church
and talk about what they are used for (L2)
 Recognise some symbols within a church and
what they mean (L2)
 Suggest what would need to be changed to
make the classroom into a church – and why
(L2/3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Show by their behaviour respect for other
people and places of worship (L1)
 Reflect on how it feels to be inside a church
building (L1)
 Explain how symbols are used in daily life (L2)
 Discuss why it’s important to show respect in
a place of worship (L2)
 Compare their feelings and thoughts about
being in a church with those of other children
and suggest possible reasons for these
differences (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Make a class list and take photographs of
features seen inside and out
 Create a class display of the church visited
 In groups, go in a ‘symbol hunt’ around the
church
 Identify the position of a cross; altar table;
candles; Bible and discuss their prominence
 Use previously taken photographs for the
children to use during the visit – stand where
the photographs were taken, think of captions
 Children to be colour detectives or go on a
“colour trail”. Explore the significance of each
colour and question why different colours are
used

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 (through circle time) - ‘When I was in a
church building I felt………….’
 Talk about the variety of feelings they might
have had and compare to feelings they have
experienced in different buildings e.g. school,
school hall, classroom, swimming pool, etc
 Explore the similarities and differences
between these feelings
 Reflect on the use of colours for expressing
different ideas and emotions
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the atmosphere within the
church building
 Empathising by demonstrating appropriate
levels of respect
 Investigating the different interior and
exterior features of a church and describing
what they are; using a church building as a
source of information about Christian beliefs
 Interpreting by drawing meaning from any
symbolism found within the building
 Synthesising by connecting the features of a
church with the Christian beliefs that lie
behind them

Literacy skills;
 Speaking and listening – taking turns;
discussions
 Writing – writing for different purposes using
topic-related vocabulary: captions, lists,
labelling

Design a stained glass window containing a
Christian symbol
 Use Christian symbols as a class display
getting pupils to add captions
 Redesign the classroom to make it into a
church – what would need to change?
KEY VOCABULARY
Church; spire; steeple; lectern; pulpit;
font/baptistery; altar or Communion Table; lynch
gate; tower; gravestones; cross; dove
Christian
symbol
notice board/name board
minister
priest
vicar
community
congregation
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit - ‘’What makes a place
special?’
 KS1: the unit ‘What happens in a church?’
(suggested for year 2) builds on this unit
 KS2 units – ‘How is the Christian faith
expressed through worship?’; ‘What is
‘Church’?’; ‘How do Christians celebrate
milestones in life? (Birth & belonging)’
 KS3 – ‘What does it mean to be a Christian?’;
‘How is the Bible relevant for Christians
today?’

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observation of pupils’ responses to the
church building
 Labelling a plan or model of the church
 Adding captions to a class book about the visit
/ photographs for display
 Writing riddles about key features

POINTS TO NOTE
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This unit is intended for year 1 pupils
It is important to draw out that the word
church can be used in 2 ways – as the
building where Christians meet to worship –
as the Christian family. We use the word
‘school’ in a similar way
Further guidance and teaching ideas can be
found in “Guidelines on School Visits to
Christian Places of Worship”
Give time for the children to reflect on how it
feels to be inside a church
Remember to check with the church
community that they are happy for you to take
photographs
Prepare children for the way they should
respect the building and people they may meet

KEY STAGE

1

UNIT TITLE:

CHURCH II: WHAT HAPPENS IN A CHURCH?

LEARNING OBJECTIVES
Pupils should learn:















CHRISTIANITY

4-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall some of the different things that
happen in churches (L1)
 Identify Sunday as the special holy day for
Christians (L1)
 Talk about what Christians believe (L2)
 Suggest ways in which Christians worship e.g.
praying, singing (L2)
 Make links between how Christians worship
and the beliefs they are expressing (L3)
 Compare how Christians worship with other
‘special days’ across the faiths they have
studied (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about times they have had to get ready
for a special occasion and explain why this
was important (L1)
 Sit quietly in a church and reflect on how the
building makes them feel and how it might
make Christians feel (L2)
 Ask questions about aspects of church
services that puzzles them (L2)
 Express their own ideas about worship (L2)
 Compare their thoughts about worship with
others, giving reasons for the differences (L3)

KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

What sorts of things happen in church
buildings?
What happens during church services?
Who are the key people in a church?
Which day is the special holy day for
Christians?
What is ‘worship’?
Why do people worship God?
How is Christian worship similar to / different
from the ways other faiths worship?



POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Create a timetable of a school day
 Learn a new song to share in collective
worship
 Make and use a class prayer book expressing
their own concerns
 Make a class list of different occupations e.g.
teacher, nurse, police officer etc. and say
what the job entails
 Recall different groups that the children may
belong to and how they care for each other.
Include in the discussion families with different
faith backgrounds and places where they
meet together
 Plan for a special occasion within the class or
school e.g. Christmas party

That Sunday is the special holy day for
Christians
That Christians show God is important to
them through worship
What happens in a church service on
Sundays and how elements are connected
with worship of God
There are other acts of worship held in church
There are key people who work in the church
The church is an important building for the
local community as well as the people who
worship there








Share experiences of when children have been to
church and use them to make a list of special
times that people may go to church
Invite a local church leader to show their special
garments/vestments and talk about their work.
Hear examples of songs and music that are used
in church – or watch the church community at
worship using video / website links
Hear and talk about different sorts of prayers
Look for evidence of worship within the church
building or through the use of videos - altar rail,
organ, pulpit, prayer and hymn books, notice
board, guitar etc.
Act out some of the different services that may
take place within the church e.g. weddings,
christenings, baptisms
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on beliefs and practices of
Christians
 Empathy: showing respect for the building
and the things that happen there
 Investigation: asking relevant questions
about a church and its role.
 Expression: explaining concepts, rituals and
practices of a church
 Application: making association between
religion and the individual, and religion and
the local community
Literacy Skills:
 Writing for different purposes
 Use descriptive words and phrases
 Use vocabulary appropriate to subject matter
 Use a full stop and a capital letter

KEY VOCABULARY
Vicar / minister / priest / pastor / rector
Service elements: Readings from the Bible;
Singing; Praying; Preaching/teaching;
Communion
Events: Ash Wednesday; Christenings/ baptisms;
weddings; Funerals; Family Services; Harvest
Festivals; Crib services; National events
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit “What makes a place
special?”
 KS1 – this unit builds on the Year 1 unit ‘How
is a church different from other buildings?’
 KS2 units - ‘How is the Christian faith
expressed through worship?’ - church
worship; ‘What is ‘Church’?’ - role of the
church in the community / world; ‘How do
Christians celebrate milestones in life? (Birth
& belonging)’
 KS3 – ‘What does it mean to be a Christian?’;
‘How is the Bible relevant for Christians
today?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observation of children’s responses during a
church visit, or of role playing a church service
e.g. wedding
 Making an information leaflet about the
different services happening at your local
church
 Planning special events at school or church
 Listing ways in which pupils ‘belong’
POINTS TO NOTE







This unit focuses more on the concept of how
Christians worship rather than the features of
the building and is intended to build on the
Year 1 unit ‘What makes a church different
from other buildings?’
Further ideas can be found in the “Guidelines
to visiting Christian Places of Worship”
Baptism is a way of welcoming people into the
life of the church. Children may associate
baptism with babies but in some churches
adults may also be baptised as believers. In
this case they would make the promises
themselves and not godparents.
When looking at the different people who work
in the church, it should be remembered that
some Christians who work for the church are
unpaid volunteers (and why this might be), but
also that that a vicar / minister does more than
lead services on a Sunday in churches

KEY STAGE

1

UNIT TITLE:

WHY DO JEWISH FAMILIES CELEBRATE SHABBAT?

LEARNING OBJECTIVES
Pupils should learn:
 That families celebrate special times in many
different ways
 That Shabbat and the Friday night meal are an
important part of Jewish family life
 Shabbat lasts from sunset on Friday to sunset
on Saturday, and that there are symbols that
mark its beginning and its end
 Shabbat is a time of rest and recalls how God
rested on the seventh day after creation
KEY QUESTIONS








Why is it important to rest?
What do you do at the weekend?
What do you learn from your family?
When is Shabbat celebrated?
How is Shabbat celebrated?
What makes Shabbat different from the rest of
the week for Jewish children?
 How does Shabbat help Jewish children to
learn more about their faith?

JUDAISM

4-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall facts about Shabbat (L1)
 Identify key symbols of the Shabbat meal and
suggest what they mean (L2)
 Suggest what makes Shabbat a special family
time (L2)
 Compare Shabbat with special days
celebrated by people from other faiths (L3)
 Make links between Shabbat, the creation
story and the importance of rest (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about when their families have special
times together or times when they rest (L1)
 Identify why rest is important (L2)
 Talk about how they learn things from their
families (L2)
 Compare their lives with the lives of Jewish
children (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Invite a Jewish visitor to demonstrate the
Shabbat meal and talk about what makes it a
special family time
 Re - enact what happens at the Friday night
meal and at the end of Shabbat on Saturday
(Havdalah). Handle Shabbat artefacts and
consider the meanings of the symbols
 Make a Challah loaf and talk about what
makes it different from a normal loaf of bread
 Make a spice box and demonstrate how to use
it. Why might smelling the spice box be a
reminder of Shabbat? Why might it be
important for Jewish children to remember
Shabbat during the rest of the week?

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Talk about when their families have special
times together and what makes them special
 Talk about the things they think they have
learnt from their family
 Make a zig-zag book with the seven days of
the week. Pupils depict times for work and for
rest with emphasis on what they do at the
weekends. Talk about why rest is important.
 Conduct a survey about what children do at
the weekend. Present results as a graph using
ICT
 Discuss whether or not they think it is
important to spend time together as a family
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: reflecting on Jewish beliefs and
practices
 Empathy: considering how it might feel to be a
Jewish child and look forward to Shabbat
 Investigation: using artefacts to gather
information about Shabbat
 Interpretation: drawing meaning from Jewish
artefacts and symbolism; interpreting religious
language
 Synthesis: linking the symbols and practices
of Shabbat with Jewish beliefs
 Expression: explaining Shabbat as a Jewish
practice
 Application: making the association between
a Jewish person and their community life
Literacy Skills:
 Speaking and Listening- Discussion, peer
talk, taking turns
 Drama- role play of Shabbat
 Writing- Write simple words and phrases that
express ideas; use appropriate topic-related
vocabulary

KEY VOCABULARY
Shabbat
Shalom
Challah
work
rest
weekend
Havdalah
Kippah
family time
Creation
Spices
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit “Why do we have
celebrations?”
 KS1 unit – ‘Why do Jewish families celebrate
Hanukkah?’
 KS2 unit - ‘What does it mean to be a Jew?”;
‘Who are the Jews?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observations during visit to a synagogue or
when they have a Jewish visitor
 During role play of Shabbat meal
 Make and demonstrate using a spice box
 During discussions about the importance of
rest – for them and for Jewish children

POINTS TO NOTE
 It is the intention of this unit for pupils not only
to recall facts about what happens on Shabbat,
but to demonstrate an understanding of the
central meaning of Shabbat for Jewish families
as a time set apart from the rest of the week
 It is important to emphasise that although
many Jews live in Israel, Jews also live all over
the world

KEY STAGE

1

UNIT TITLE:

WHAT IS THE TORAH AND WHY IS IT IMPORTANT?

LEARNING OBJECTIVES
Pupils should learn:
 What it means to treat something with respect
 The Torah is the Jewish holy book and
contains rules for Jews to live by
 The Torah is in the form of a scroll and is
written in Hebrew
 The synagogue is the place where Jews go to
learn, worship God and be together as a
community, and is where the Torah is kept
 Light is a symbol for God’s presence in the
synagogue
KEY QUESTIONS









What books are special to you?
How can you tell the Torah is special to Jews?
How is the Torah different from other books?
Why are the Ten Commandments so important
to Jews?
What is it about the synagogue that makes it a
special place for Jews?
Why do Jews go to the synagogue?
Do you go to a special place to worship?
Why might Jews cover their heads and
shoulders when they pray?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall facts about the Torah or synagogue
(L1)
 Identify some things that Jews learn from the
Torah (L2)
 Identify possible meanings for the
commandments that God gave to Moses (L2)
 Suggest why light is used to symbolise God’s
presence in the synagogue (L2)
 Link the way that the Torah is treated with the
Jewish belief that it contains the holy words of
God (L3)
POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at photographs, posters, books or a virtual
visit website, of the Torah being used
 Handle a replica Torah and look at Hebrew writing
and the way it is read with a yad. Find out about the
Ten Commandments and look at them in Hebrew.
Consider why these might be important rules for
Jews.
 Share ‘Ten Good Rules’ by Susan Remick Topek
Make a poster to illustrate what one of the ‘rules’
means
 Make a scroll using paper & write some Hebrew
letters or one of the Ten Commandments inside
 Go on a visit to a synagogue or look at
photographs, posters, books or a virtual visit.
Identify the everlasting light and the Ark and talk
about why these features are significant. Listen to
the Torah read in Hebrew.
 Look at photos of Jewish men dressed to go to
synagogue. What are they wearing and why?
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JUDAISM

3-4 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify books that are of value to them and
why (L1)
 Talk about different places where they go to
learn and what they learn there (L1)
 Explain what it means to treat something with
respect and suggest why the Torah is valued
by Jews (L2)
 Compare the rules they have for living with the
Ten Commandments (L3)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Bring in a book from home that is of value to
them and explain why to the class. Make a
display of books with children’s own captions
about why they are important
 Talk about how you should treat things that
belong to someone else
 Make a class list of places that the children
can go to learn e.g. library, assembly-hall etc.
 Devise their own ‘rules for living’ – how do they
compare with the Jewish Ten
Commandments?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: Reflecting on The Ten
Commandments & what Jews believe about
them
 Empathy: identifying why the Torah might be
special for a Jew
 Interpretation: Suggesting meanings from the
Torah
 Synthesis: linking the way the Torah is treated
with Jewish beliefs about the Torah

Literacy Skills:
 Speaking and listening- class discussions
 Reading- retell favourite stories, engaging the
audience
 Writing lists, posters, labels and captions

KEY VOCABULARY
holy
Torah
scroll
valuable
precious
synagogue
ark
Yad
value
Kippah
tallit
everlasting light
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit “”Why are stories
special?” & ‘What makes a place special?’
 KS1 units ‘What made Moses a good
leader?’; ‘Why do Jewish families celebrate
Shabbat?’; ‘Why do Jewish families celebrate
Hanukkah?’
 KS2 units – ‘Who are the Jews?’; ‘What does
it mean to be a Jew?’
 KS3 units – ‘How important is community for
Jews?’; ‘How important is the home and
tradition for Jews?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observation of how they handle special books
 Making notices for class display
 Making a torah scroll and a cover
 Making posters to illustrate meanings of the
Ten Commandments

POINTS TO NOTE
 The light that burns in a synagogue is symbolic
of God’s presence and is never extinguished
 This unit could include a visit to a synagogue.
Further guidance can be found within the
booklet ‘Visiting Jewish Places of Worship’.
 The optional unit ‘What made Moses a good
leader?’ would be a good unit to preceded this
one, as it focuses on stories from the life of
Moses, including the story of how God gave
Moses the Ten Commandments.

KEY STAGE

1

UNIT TITLE:

WHY IS THE QUR’AN SPECIAL TO MUSLIMS?
WHO IS MUHAMMED (PBUH)?

LEARNING OBJECTIVES
Pupils should learn:
 What it means to treat someone or something
with respect
The Qur’an:
 Is the special book for Muslims
 Is written in Arabic and read from right to left
 Contains the words of Allah to Muhammad
 The way that Muslims treat the Qur’an shows
how important it is to them
Beliefs about Muhammad (pbuh*)
 Muhammad is a prophet, and the last
messenger of Allah in Islam
 ‘Peace be upon him’ (pbuh) is spoken and
written after Muhammad’s name as a mark of
respect
KEY QUESTIONS









What is ‘respect’?
Who do you respect?
How do you show respect?
What makes a book special?
How can you tell that the Qur’an is special to
Muslims?
Do you have different names for people
special to you?
What is a ‘prophet’?
Why do Muslims say “peace be upon him”
when they mention Muhammad** (pbuh)?

ISLAM

3-4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Name the Qur’an (L1)
 Demonstrate how the Qur’an should be
treated and suggest why this might be (L2)
 Retell stories about Muhammad (pbuh) (L2)
 Link the way that the Qur’an is treated with
the Muslim belief that it contains the holy
words of Allah (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about times when they have been a
messenger (L1)
 Suggest what it means to treat someone with
respect and talk about people they respect
(L2)
 Explain why Muhammad (pbuh) is important
to Muslims (L2)
 Make links between things they have learned
by heart and the reasons why Muslims learn
to recite the Qur’an (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at a copy of the Qur’an and identify the
ways it is treated ‘with respect’ i.e. covered in
cloth and placed on a stand. What does this
show about its importance for a Muslim?
 Listen to stories about the Prophet
Muhammad especially the story of Jibrael
(Gabriel), Muhammad and the revelation of
the Qur’an. Discuss why Muhammad is
important to Muslims
 Listen to Yusuf Islam talking and singing
about Muhammad the Messenger of Allah.
Look at the words and think about what they

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Talk about people important to them and how
they treat them with respect, and learn from
their example
 Draw a speech bubble and add a message
that they might have to deliver
 Demonstrate some things that they have
learned by heart e.g. well known nursery
rhymes, telephone numbers or addresses,
number facts etc. Consider why Muslim
children go to Mosque school and learn the
Qur’an by heart
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: on people who are important to
them and why Muhammad is important to
Muslims
 Empathy: considering the thoughts, feelings,
beliefs, attitudes and values of Muslims
 Investigation: using artefacts to gather
information about Muslim belief
 Interpretation: drawing meanings from
artefacts and symbolism
 Expression: explaining Muslim rituals and
practices associated with the Qur’an

Literacy Skills:
 Speaking and listening: Discussion, sharing
and taking turns in a conversation; speaking
in front of an audience
 Reading: listen to, retell and share stories
 Writing: writing for different purposes, using
topic related vocabulary; using punctuation
when writing speech bubbles

mean
Listen to a Muslim reading from the Qur’an
Copy the name Muhammad in Arabic and use
geometric designs to decorate the border

KEY VOCABULARY
Qur’an
Muslims
Islam
(Pbuh)
Allah
messenger
holy
Arabic
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why are stories
special?’
 KS1 unit – ‘How do Muslims pray?’; ‘Who is
Allah?’; ‘In what ways is the mosque special to
Muslims?’
 KS2 unit – ‘What do Muslims believe?’; ‘What
are the pillars of Islam?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Design a cover for the Qu’ran with instructions
for its use.
 Retelling stories about the life of Muhammad
(pbuh)

POINTS TO NOTE
Care must be taken when handling the Qur’an
in the classroom. It should be covered and
kept on a high shelf. Hands should be washed
before touching it
 “Peace be upon him” (pbuh) is spoken or
written after Muhammad’s name by Muslims
as a mark of respect
 Muslims do not use images of people or
animals as decoration and so mosques and
many Muslim artefacts are decorated with
patterns and Arabic writing


KEY STAGE

1

UNIT TITLE:

WHO IS ALLAH?

LEARNING OBJECTIVES
Pupils should learn:





That the names we have for people
sometimes reflect their character / qualities
Muslims believe in one God
Allah is the Arabic name for God the Creator.
There are also ninety-nine beautiful names
used to describe Allah which reflect aspects of
his character

KEY QUESTIONS








What different names do you have for your
mum / granny / friend etc. ?
What good qualities do they have?
Who is Allah?
What do Allah’s names mean?
Why are they ‘beautiful’?
What beautiful things do you like to think
about? Why?
Why might a Muslim reflect on Allah’s
beautiful names?

ISLAM

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Use religious words when talking e.g. Allah
(L1)
 Suggest what some of Allah’s names might
mean (L2)
 Explain why Allah’s names might be
considered ‘beautiful’ by a Muslim (L2)
 Link the ways that the names are decorated
with Muslim belief about images (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify the different names that they call
people special to them (L1)
 Describe the character / qualities of someone
close to them (L2)
 Explain how reflecting on Allah’s names might
help a Muslim (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at Islamic designs (e.g. Hafeez Shaik)
that show the names of Allah. Talk about why
they are decorated with patterns, and how the
use of colour might help interpret the name.
 Explore the different meanings for Allah’s
beautiful names. Consider what they might
mean to a Muslim, and why a Muslim might
reflect on them.
 Create decorations for one of Allah’s beautiful
names, taking care to use only pattern and not
living forms. Children make captions to display
beside their artwork explaining why they chose
their decoration

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Hot-seat a child (choose someone who might
benefit from being affirmed by the class) and
ask children to say positive things about that
child e.g. he is a good friend / she is good at
maths etc.
 During Circle time, make a list of names that
describe the characteristics of their mum e.g.
mum the lunchbox-maker etc.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the names and qualities of
people who are special to them
 Empathising by trying to see the world from
someone else’s point of view
 Interpreting by talking about what some of
Allah’s names might mean
 Synthesising by linking Islamic art with
Muslim belief
Literacy skills:
 Speaking and listening – describing people;
speaking in front of an audience
 Writing – simple captions and lists; using
topic-related vocabulary

KEY VOCABULARY
Allah
Character
Qualities
Beautiful names
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘What makes a place special?’
 KS1 units ‘Why is the mosque special to
Muslims?’; ‘Why is the Qur’an special to
Muslims? Who is Muhammad (pbuh)?
 KS2 units ‘What does it mean to be a
Muslim?’; ‘What are the pillars of Islam?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through the patterns they use to enhance the
beautiful name they have chosen
 Through discussion
POINTS TO NOTE
 Muslims do not use images of people or
animals as decoration and so mosques and
many Muslim artefacts are decorated with
patterns and Arabic writing

KEY STAGE

1

UNIT TITLE:

WHAT IS PRAYER?

LEARNING OBJECTIVES
Pupils should learn:





That prayer is a way of connecting with
God
That people pray for different reasons,
and that some people don’t pray
That people from different religions pray in
different ways
That non-religious people might reflect
quietly rather than pray

KEY QUESTIONS









Is a prayer the same as a wish?
Have you ever prayed? Why?
What might someone say when they
pray?
How do Christians / Jews / Muslims pray?
What is the ‘Lord’s Prayer’?
Is it better to pray alone, or with others?
Why might someone not want to pray?
Does God always answer prayers?

COMPARATIVE

4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Use some religious words (e.g. prayer, God)
when talking (L1)
 Begin to show awareness of similarities and
differences in the way people pray (L2)
 Suggest meanings for religious language and
expression (L2)
 Explain why someone might pray (L2)
 Talk about why prayer might make a
difference to someone’s life (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Express their own thoughts and ideas about
prayer (L1)
 Respond sensitively to the views of others
and give reasons why prayer might be
important to someone (L2)
 Recognise that some questions about prayer
are difficult to answer (L2)
 Make comparisons between their ideas about
prayer and the views of others (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Talk together about children’s experiences of
prayer e.g. during collective worship, at home,
and any symbolism involved e.g. lighting a
candle
 Look at photos of people from different faith
communities praying and talk about what’s
happening, or invite people with different faith
backgrounds to talk to children about what
prayer means for them, Encourage children to
observe similarities and differences.
Photocopies of the pictures could be annotated
in groups
 Look at the words of the Lord’s Prayer using a
version from a Children’s Bible or one in ‘childlike’ language. Different sections could be
given to different groups. What was Jesus
teaching his disciples? How might it help them
to pray? What might help us to pray? (see AT2
activities in bold for ideas!)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Talk about the emotions associated with
prayer, showing sensitivity for the feelings of
others
 Give reasons why prayer might be important to
someone from a faith community
 Introduce children to the TSP prayer model:
Thankyou; Sorry; Please. Write prayers using
these different models
 Use other ways of engaging children in prayer
e.g. a prayer or reflection ‘tree’, writing their
thoughts onto ‘leaves’ to put onto the tree, or
stones placed into a bowl. These could be
referred to during collective worship
 Make a ‘praise or thanks mountain’ –
children write things they are thankful for on
stones, which can be piled into a praise
mountain!
 Create a prayer or reflection labyrinth at
school, either inside or out, with pictures or

85

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on why people might or might not
pray
 Empathising by showing respect for the
thoughts and views of others
 Investigating by gathering evidence about
the ways in which people pray from photos or
visitors
 Interpreting by drawing meaning from the
language / symbolic action used in prayer and
 Expressing their concept of prayer and
comparing it with others’ views
Literacy skills
 Speaking & listening – discussions &
responding to others’ ideas
 Reading- Read simple prayers, engaging the
audience
 Writing – simple captions, lists; using topicrelated words

 Look at prayers from a book of children’s
prayers.
 Listen to the call to prayer (adhan) and
consider why it’s important to Muslims

ideas to help children to engage in prayer or
thought e.g. a globe, with suggestions about
praying for the world we live in etc.
 Make ‘sorry stones’ – use soluble ink on
stones – children write something they are
sorry for. As pebbles are dropped into a tank of
water, the ink will disappear – symbol of being
forgiven

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through discussion
 Through any prayers children write during
creative activities
 Through group work looking at photos of
people praying / annotating pictures

Prayer
Amen
Assembly / Collective Worship
Christians / Jews / Muslims
Lord’s Prayer
Adhan
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘Why do we have celebrations?’
 KS1 units ‘How do Muslims pray?’; ‘How do
Jewish families celebrate Shabbat?’; ‘How do
Christians follow Jesus?’
 KS2 units ‘Why do Christians pray?’; ‘What
does it mean to be a Muslim?’; ‘What does it
mean to be a Jew?’; ‘What does it mean to be
a Hindu?’
 KS3 units – ‘What does it mean to be a
Christian?’; ‘How is self-discipline reflected in
the everyday life of a Muslim?’
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POINTS TO NOTE
 As part of this unit, children should be introduced to
the ways in which different faith communities pray.
Use those which children are likely to be most
familiar with e.g. because of the backgrounds of
children in your class or units they have already
studied. You may need to refer to these units for
more specific learning objectives / experiences
about how faith communities pray. The Muslims do
not speak to God as a friend or father
 It’s important to remember that some children may
not wish to pray, or may not pray in a standard
‘Dear God’ format. Prayer should always be a
voluntary act and never insisted upon. For children
with non-religious beliefs, ‘thought’ or ‘reflection’
would be more appropriate terms to use
 Prayer in itself demonstrates a belief in God, so
prayer would not be meaningful for those from nonreligious belief systems e.g. atheism, humanism.

KEY STAGE

1

UNIT TITLE:

WHAT MIGHT ‘GOD’ BE LIKE?

LEARNING OBJECTIVES
Pupils should learn:
 That many people believe that there is
something or someone they call ‘God’
 ‘God’ means different things to different people
 Religions speak of ‘God’ in different ways
 Many people do not believe there is a ‘God’

KEY QUESTIONS
 What might ‘God’ be like? Why would you say
that?
 Why do some people believe in ‘God’?
 Why don’t some people believe in ‘God’?
 Can we really know if ‘God’ exists?
 Where might ‘God’ be?
 Is ‘God’ everywhere? Or nowhere? Or…..?

COMPARATIVE

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall events from stories that talk about
‘God’ (L1)
 Begin to show awareness of similarities and
differences in ideas / beliefs about ‘God’ (L2)
 Recognise that some questions about ‘God’
are difficult to answer (L2)
 Use a range of appropriate vocabulary to
describe & compare beliefs about ‘God’ (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Express their own thoughts, experiences or
feelings about ‘God’ (L1)
 Suggest reasons why some people might
believe ‘God’ exists and others might not (L2)
 Compare their own and other people’s ideas
about ‘God’ (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
Give plenty of time for children to talk about
their thoughts, ideas and feelings.
 Listen to stories about ‘God’ from different
religions and talk about how each might help
believers answer the question ‘Who or what is
‘God’?’
 Look at images of ‘God’ or listen to
descriptions of what believers think ‘God’ is
like e.g. God is love; God is like a shepherd;
Allah is merciful & compassionate etc.
 Explore signs that may indicate ‘God’s’
existence in different places / stories e.g.
candles, Eternal Light, pillar of fire / cloud in
the desert journey of the Israelites etc.
 Explore what non-religious groups such as
Humanists believe

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Reflect on the possibility of belief in someone
or something called ‘God’ and explore together
what different children in the class think or feel
about the existence of ‘God’. You could collect
‘speech bubbles’ (anonymous if you feel it’s
fairer) for display, showing children’s ideas
 Explore how children feel in different buildings
or places e.g. school, places of worship,
shopping centres, by the sea, outside etc. Do
they all ‘feel’ the same? Why? Might ‘God’ be
in any of these places?
 Talk about children’s experiences in collective
worship e.g. ‘What happened in assembly this
morning?’ ‘Was ‘God’ there?’ ‘How did you
feel?’ etc.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on ultimate questions and beliefs,
recognising that some questions about ‘God’
are difficult to answer
 Empathising by seeing the world from others’
point of view
 Investigating by asking questions about their
own and others’ feelings and experiences
 Interpreting religious language in stories
 Evaluating by comparing their own and other
people’s ideas about ‘God’
Literacy skills
 Able to identify and verbalise their own ideas
 Writing in speech bubbles
 Show an understanding of and responding to
a text
 Speaking confidently showing awareness of
the listener

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through discussions
 Through children talking about religious
stories
 Through written speech bubbles

‘God’
Allah
Belief
Christian
Muslim
Jew
Hindu
Humanist
Energy / force / spirit
LINKS WITH OTHER UNITS ACROSS KEY
POINTS TO NOTE
STAGES
 FS unit – ‘What makes a place special?’
 This unit is designed to give pupils
opportunities to explore this complex question
 KS1 units – ‘Who is Allah?’; ‘What are your
together and may raise more questions than it
big questions?’
answers!
 KS2 units – ‘What do Christians believe God

As discussions take place, it’s important to
is like?’; ‘What do Muslims believe?’; ‘Who are
allow for all perspectives and not steer children
the Jews?’
towards any particular viewpoint. When using
 KS3 units – ‘What does it mean to be a
stories from religions, ensure you explain that
Christian?’; ‘Is Jesus who he said he was?’;
this is what Christians / Jews / Muslims etc.
‘How do non-religious people answer the big
believe
questions?’ (ASU); ‘What is religion?’ (ASU)
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KEY STAGE

1

ASU TITLE:

HOW DO CHRISTIANS FOLLOW JESUS?

LEARNING OBJECTIVES
Pupils should learn:


That rules are an important part of our daily
lives

Christians believe:
 That Jesus showed people that God loved
them by the way he treated them
 That Jesus taught his disciples two great
commandments, “love God” and “love others”












Christians try to follow Jesus’ example in the
way they treat others
Christians read the Bible to learn how to ‘love
God’ and ‘love others’
KEY QUESTIONS
How do you like to be treated?
How did Jesus set a good example?
Why be honest?
What is forgiveness?
What are the two great commandments?
Why do Christians call them ‘great’?
How do Christians try to follow Jesus’
example?
What Christian values do you think have
come from what Jesus taught?

CHRISTIANITY

5-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall the two great commandments (L1)
 Talk about how Jesus showed care for others
(L1)
 Identify ways Christians try to follow Jesus’
example as they ‘love God’ and ‘love others’
(L2)
 Ask questions about their own and others’
feelings and experiences (L2)
 Identify specific links between Christian
behaviour and Christian belief (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Share experiences of being a leader or being
led (L1)
 Consider how they like to be treated and why
(L1)
 Identify ways of being a good example to
others (L2)
 Suggest why a Christian might ‘love God’ and
‘love others’ (L2)
 Make links between what they and other
people think is important, giving reasons for
beliefs, attitudes & actions (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Play ‘follow the leader’. Talk about what
makes a good leader in this context e.g. clear
actions. Talk about the things that make a
good leader in life
 What are the most important rules at school?
How do we learn to obey them?
 Use circle time to explore what it means to
treat someone as you would like to be treated.
 Read books that explore family relationships
& forgiveness e.g. ‘Let’s Be Friends Again’ or
Teddy Horsley ‘The Grumpy Day’ or
‘Neighbours’
 Explore the idea of “Who is your neighbour?”
 Make a poster showing your important rules
for living









Read stories about the things Jesus taught other
people, especially Jesus’ ‘great commandments’.
Why do children think Christians call them ‘great’?
Read the story of Jesus & Zacchaeus, or bring it to
life in drama, Make ‘before ‘ and ‘after’ pictures or
lists of his character traits that show how meeting
Jesus changed him. Explore other stories that
show how Jesus treated people
Explore the story of the Good Samaritan. Identify
where in the story the Samaritan demonstrated
love for God and others
Invite a Christian from the local church to talk to
children about following Jesus. Before they visit,
ask children to draw up a list of questions they’d
like to ask
Find out about famous Christians and how they
lived their lives e.g. Mother Teresa, Martin Luther
King, St Paul and St Peter
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on how Christians follow Jesus in
their relationships, experience, beliefs and
practices
 Empathy: considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others and trying to see the world through
their eyes
 Investigation: asking relevant questions;
using stories about Jesus’ life to gather
information about his teachings
 Interpretation:
interpreting
religious
language; suggesting what Jesus meant when
he said ‘love God’ and ‘love others’
 Synthesis: making links between what
Christians believe and how they live
 Application: recognising the connections
between individuals and their beliefs, and how
this affects living in a community
 Expression: explaining how Christians follow
Jesus through ‘loving God’ and ‘loving others’
Literacy skills:
 Speaking & listening – storytelling, talking
about & debating meanings of Jesus’
teachings
 Reading – retelling and sequencing stories
about Jesus’ life in different ways
 Writing – simple captions, lists, posters; using
topic-related words

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Circle Time – how do we show we love people
in our family? How do you like to be treated?
How should we treat others?
 Written responses to the story of the Good
Samaritan
 Drawing – poster relating to rules / the two
great commandments

forgiveness
honesty
consideration
respect
commandments
love God
love others
prayer
neighbour
commandments
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 unit ‘Why did Jesus tell parables?’
explores the stories that Jesus told to explain
his new way of living
 KS2 units – ‘How is God present and active
today?’ explores the concept of the Holy Spirit
& the difference it makes for Christians; ‘What
is ‘Church’?’ looks at the work of the church in
the local community / world
 KS3 – ‘Is there a right way to live?’; ‘Is Jesus
who he said he was?’; ‘Is faith worth dying
for?’
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POINTS TO NOTE
 Jesus great commandments can be found in
Mark 12
 You could also look at other places in the Bible
where Jesus taught others e.g. the Sermon on
the Mount in Matthew 5; the Lord’s Prayer in
Luke 11, or any of the parables
 You could also use some stories about the
ways Jesus treated other people, especially
those who were society’s outcasts e.g. Jesus
and the children in Matthew 19 or Jesus and
the paralysed man in John 5

KEY STAGE

1

ASU TITLE:

WHAT MADE MOSES A GOOD LEADER?

LEARNING OBJECTIVES
Pupils should learn:





What it means to be a leader
That Moses is an important person in Judaism
because God chose him to be a leader of the
Jewish people and because he led the
Israelites to freedom
That God gave Moses laws that Jews should
learn and live by

KEY QUESTIONS








What is a leader for?
When have you been a leader?
What does it mean to be a leader?
Why are leaders important? What would
happen if we didn’t have them?
Why did Moses become a leader?
What do you think made Moses a good
leader?
Why do you think God gave Moses the Ten
Commandments?

JUDAISM

3-4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall some things that Moses did as a leader
of the Israelites (L1)
 Retell stories from the life of Moses (L2)
 Recognise that some questions about the life
of Moses e.g. plagues, miracles are difficult to
answer (L2)
 Suggest why Moses is an important leader in
Jewish history (L2)
 Make links between the stories about Moses
and how Jews believe they should live (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify leaders within their own lives and say
what they do (L1)
 Talk about how it feels to be a leader (L1) and
what qualities are needed to be a good leader
(L2)
 Identify why we need leaders and what would
happen if we did not have them (L2)
 Compare leaders from their own lives with
Moses and suggest why they are important
(L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Listen to or act out some key stories about the
life of Moses and his leadership and talk
about how he responded to what God asked
him to do e.g. the burning bush, the plagues,
parting the sea, giving of the Ten
Commandments
 Add sound effects to the story of the plagues
 Video the role play or take photographs of
“freeze frame” moments in the stories
 Hot-seat different characters in stories about
Moses & ‘interview’ them

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Paint pictures of leaders in their own lives and
add captions about what they do e.g. class
teacher, head teacher, swimming instructor,
dinner lady.
 Talk about what would happen at different
times if we didn’t have leaders
 Circle time: “I was a leader when I...”; “When I
was a leader I felt...”
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: Reflecting on Jewish beliefs about
Moses
 Empathy: identifying with how Moses felt at
different points in the stories about his life
 Interpretation: suggesting meanings of
religious texts
 Synthesis: linking the importance of Moses in
Jewish history with events from his life
Literacy Skills:
 Speaking and listening – taking turns;
participating in role play
 Reading- retell favourite stories, engaging the
audience
 Writing – use simple words and phrases to
communicate ideas; attempt a range of
familiar forms; use words chosen for effect

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Circle time & class discussions
 Write captions about Moses’ leadership
qualities
 Drama activities – freeze-framing / hotseating, asking questions

Moses
Ten Commandments
rules
leader
Israelites
Story-related vocabulary e.g. plagues; Pharaoh;
miracles; burning bush
LINKS WITH OTHER UNITS ACROSS KEY
POINTS TO NOTE
STAGES
 Foundation Stage unit “”Why are stories
 Stories from the life of Moses are the focus of
special?” & ‘What makes a place special?’
this unit to help children to answer the
question ‘What made Moses a good leader?’
 KS1 units ‘What is the Torah and why is it
The stories can be found in Exodus Chapters
important?’; ‘Why do Jewish families celebrate
3 to 20 in the Bible. This unit is now allocated
Shabbat?’; ‘Why do Jewish families celebrate
a recommended time of 3-4 hours so that
Hanukkah?’
schools can study a number of different
 KS2 units – ‘Who are the Jews?’; ‘What does
stories.
it mean to be a Jew?’
 The Ten Commandments & their significance
 KS3 units – ‘How important is community for
for Jews are the focus of the compulsory unit
Jews?’; ‘How important is the home and
‘What is the Torah and why is it important?’
tradition for Jews?’
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KEY STAGE

1

ASU TITLE:

WHY DO JEWISH FAMILIES CELEBRATE HANUKKAH?

LEARNING OBJECTIVES
Pupils should learn:

JUDAISM

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall events from the Hanukkah story (L1)
 Retell the story of the miracle of the oil and
suggest what it might mean (L2)
 Describe some of the traditions linked to the
celebration of Hanukkah and explain their
symbolism (L2)
 Recognise that questions about the miracle of
the oil are difficult to answer (L2)
 Make links between elements of the story /
Hanukkah traditions and what Jews believe
about God (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about things that are important to them
e.g. how they feel when they celebrate, school
or family ‘traditions’ (L1)
 Suggest how a Jewish child might feel when
celebrating Hanukkah (L2)
 Compare their own family traditions with the
traditions of Hanukkah and explain why they
are important (L3)

KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:








 Share the story of the miracle of the oil and talk
about why it might be an important story for Jewish
children
 Examine a hanukiah and talk about how it is linked
to the story of the temple and the burning oil
 Take part in some Hanukkah traditions e.g. play the
dreidel game with gelt (money or chocolate money);
make a finger hanukiah by drawing around hands
(using double thumbs as servant candle). Put
flames on correct number of candles for Hanukkah
e.g. four nights, four candles lit in the correct order
(see points to note); make latkes (potato cakes)
 Write riddles about the Hanukkah objects and try
them out to see if others can guess what they are
 Make Hanukkah cards and decorate with symbols
associated with Hanukkah
 Listen to some Jewish Hanukkah songs

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Make a class book of traditions within the
school or their families
 Make a video interviewing children about
different family traditions e.g. “When it is my
birthday my mum makes me a cake”
 Circle time - “How I feel on special days”

 There are traditions associated with the
celebration of Hanukkah
 That the story behind Hanukkah is central to
the festival
 The symbol of the hanukiah is related to the
story
 Light is seen as representing the presence of
God

What is a miracle?
What is the miracle within the story?
How do Jewish families celebrate Hanukkah?
Why are there eight flames?
What do you do with a dreidel?
Why is light important at Hanukkah?
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: reflecting on Jewish beliefs and
practices associated with Hanukkah
 Empathy: considering how it might feel to be a
Jewish child and look forward to Hanukkah
 Investigation: using artefacts to gather
information about Hanukkah
 Interpretation: drawing meaning from
Hanukkah artefacts and symbolism;
interpreting religious language
 Synthesis: linking the symbols and traditions
of Hanukkah with Jewish beliefs
Literacy Skills:
Speaking and listening:
 Taking turns in a conversation
 Forming questions and responding with
appropriate answers
Writing:
 Writing simple captions
 Using phrases and statements to communicate
ideas
 Basic ideas and information conveyed through
topic related word choice

KEY VOCABULARY
Hanukkah
Hanukiah
tradition
dreidel
gelt
miracle
servant candle (shamash)
latkes
everlasting light
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit “Why do we have
celebrations?”
 KS1 unit – ‘Why do Jewish families celebrate
Shabbat?’
 KS2 unit – ‘What does it mean to be a Jew?’;
‘Who are the Jews?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Using Hanukkah riddles
 Through observation and discussion
 Through retelling the story of the miracle of
the oil

POINTS TO NOTE
 The candles on a hanukiah are lit in a specific
order for the 8 nights of Hanukkah. The
servant candle (shamash) is lit first then used
to light the other candles on the hanukiah,
numbered from right to left, starting with the
candle of the appropriate day e.g. for day 4,
light shamash candle then candle 4, 1, 2, 3

KEY STAGE

1

ASU TITLE:

HOW DO MUSLIMS PRAY?

LEARNING OBJECTIVES
Pupils should learn:






That any thought or action can be a prayer
That a Muslim should be clean before they
pray (wudu)
That Muslims can pray anywhere as long as it
is clean, so they sometimes use a prayer mat
That Muslims face Makkah when they pray
That Muslims use different physical positions
in prayer to help them focus on Allah

KEY QUESTIONS











What is worship?
Why do people pray?
If you pray, what position helps you to
concentrate best?
Who do Muslims pray to?
When do you wash? Why?
What do you do during your day?
Why do Muslims wash before they pray?
How do Muslims know when to pray?
Why do Muslims pray at least five times a
day?
How do you prepare for a special event?

ISLAM

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Use some religious words (e.g. prayer,
Muslim, Allah) when talking (L1)
 Explain how the different prayer positions
might help a Muslim to pray (L2)
 Describe why Muslims wash before praying
(L2)
 Describe similarities and differences in the
way different faith communities pray (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify regular practices at home and at
school (L1)
 Recognise that other people have different
preferences for the way they do things (L2)
 Make comparisons between their ideas about
prayer and the views of others (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Watch clips showing how Muslims prepare for
prayer by washing (wudu), removing their
shoes and using a prayer mat. What does
each action say about the importance of
prayer?
 Look at photos of the prayer positions or video
clips of Muslims praying, or better still, invite a
Muslim parent in to talk to children about the
different prayer positions. Annotate photos of
the prayer positions with captions about
what’s happening
 Look at and handle a prayer mat & use the
compass to find the position of Makkah. Find
out why Makkah is a significant places for
Muslims
 Design a prayer mat, decorating with
geometric patterns. Write a booklet of
instructions for its use
 Make a visit to a local mosque or use the
Virtual Visits website to see the different
stages of wudu and salah (prayer)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 In Circle time share how children prepare for a
special event
 Share experiences about of key events during
the day and talk about similarities and
differences. Discuss “Does it matter if you get
dressed before or after breakfast?” When is
the order important?
 Talk about why children wash and why
washing might be an important part of prayer
for a Muslim
 Listen to the call to prayer (adhan) by the
muezzin. The muezzin is the person who
calls people to prayer. Talk about how
Muslims might feel when they hear the call to
prayer.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the importance of prayer for a
Muslim
 Empathising by seeing the world through the
eyes of others, and understanding prayer from
their point of view
 Interpreting by suggesting meanings for the
different prayer positions
 Expressing by explaining how the prayer
positions might help Muslims to pray
Literacy skills
 Speaking and listening – discussion and
explanations, sharing and taking turns in a
conversation
 Writing for different purposes – instructions
and captions using topic-related vocabulary

KEY VOCABULARY
Islam
mosque
Allah
Makkah
prayer mat
call to prayer (adhan)
Ka’bah
Qiblah
Wudu
Mihrab
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit - ‘What makes a place
special?’
 KS1 unit ‘In what ways is the mosque special
to Muslims?’ could follow this unit
 KS2 units – ‘What do Muslims believe?’ &
‘What are the pillars of Islam?’
 KS3 units – ‘How does the Qur’an reveal the
will of Allah?’; ‘How is self-discipline reflected
in the everyday life of a Muslim?’

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Design a prayer mat with instructions for its
use
 Annotated photographs of prayer positions

POINTS TO NOTE
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This unit focuses on the prayer positions as
symbolic actions
If you ask children to copy the prayer
positions in order for them to fully understand
the different actions, you will to make it clear
that they are not taking part in Muslim prayer
For a Muslim, any action or thought can
become a prayer, so an act of kindness is an
act of worship.
If possible, use a prayer mat with an integral
compass. These usually include an
instruction booklet to find the direction of
Makkah from anywhere in the world
The Surrey Virtual Visits website contains
images and information about the prayer
positions

KEY STAGE

1

ASU TITLE:

IN WHAT WAYS IS THE MOSQUE SPECIAL TO MUSLIMS?

LEARNING OBJECTIVES
Pupils should learn:





the mosque is the special place of worship for
Muslims
that the different parts of a mosque have
different names and different purposes
why mosques are decorated with patterns and
Arabic writing
that people demonstrate respect by removing
their shoes and wearing modest clothing

KEY QUESTIONS









What are your special places?
What makes a place special?
Who would you find in a mosque?
Why do Muslims go to a mosque?
Why do Muslims face Makkah to pray?
What would you find in a mosque?
How is a mosque different from other places
of worship?
How would our classroom need to change if
we were make it into a mosque?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Use religious vocabulary when talking e.g.
mosque, prayer room etc. (L1)
 Name some key interior features of a mosque
and talk about what they are used for (L2)
 Suggest possible reasons why Muslims face
towards Makkah when they pray (L2)
 Identify how the classroom would need to
change for it to become a mosque (L2)
 Link the physical features of a mosque with
Muslim beliefs (e.g. explain why the mosque
is not decorated with images) (L3)
POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at pictures of mosques
 Visit a mosque or Woking Mosque via the
virtual visits website and look at the key
features. On a floor plan, identify the different
features & annotate to explain what happens
there
 Listen to the call to prayer (adhan) – given by
the muezzin..
 Look at photos of the ka’bah. Talk about its
importance to Muslims and why Muslims pray
towards Makkah
 Put together an ‘exhibition’ to show what the
children have found out about mosques and
invite other classes to visit. This might include
Arabic writing, geometric patterns and
photographs taken with a digital camera
 Or make a group non-fiction book about a
mosque
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ISLAM

3-4 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Demonstrate something they have learnt by
heart (L1)
 Express how being in a mosque makes them
feel (L1)
 Demonstrate respect in a place of worship
(L2)
 Give religious reasons why Muslims
demonstrate respect for the mosque (L3)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Recite things that they know by heart e.g.
nursery rhymes, times tables, their address,
phone number. Why is it a good idea to know
things by heart?
 Talk about what would need to change if the
classroom were to be made into a mosque.
Children could draw annotated plans
 Read the story of Bilal’s first call. Bilal was the
first muezzin and was appointed by
Muhammad (pbuh). Talk about how he would
have felt to be given this important job.

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings during the visit and on
Muslim beliefs and practices
 Empathising by demonstrating respect for
the mosque; seeing things through the eyes of
a Muslim
 Interpreting by giving reasons for the mihrab
facing Makkah or for different prayer positions
 Synthesising by connecting features of Islam
together e.g. learning from other Islam units
Literacy skills –
 Speaking and listening – taking turns in
conversations, showing respect for another’s
point of view etc.
 Writing simple captions, lists and instructions,
using topic-related vocabulary

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Record pupils’ observations and comments on
the mosque visit
 Make a group non-fiction book about a
mosque
 Class list of ideas as to what we would need
to do in order to turn their class into a
mosque.

mosque
Imam
Mihrab
Makkah
Ka’bah
Muezzin
Adhan
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘What makes a place
special?’
 KS1 unit – ‘How do Muslims pray?’ could
precede this unit.
 KS2 units – ‘What do Muslims believe?’ &
‘What are the pillars of Islam?’
 KS3 units – ‘How does the Qur’an reveal the
will of Allah?’; ‘How is self-discipline reflected
in the everyday life of a Muslim?’
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POINTS TO NOTE





It is suggested that this unit includes a visit to
a mosque. Further guidance can be found in
the Appendix ‘Visiting Muslim Places of
Worship’
It is suggested that if possible, this unit follows
the unit ‘Why do Muslims pray?’
Many towns have a purpose-built mosque, but
ordinary buildings in the UK (such as houses)
are also used. Like a church, mosques are
places where the community gathers e.g. Id,
funeral prayers, social gatherings & for
recreation. Children go there to learn about
the Qur’an – often after school & are
encouraged to learn the Qur’an by heart.

KEY STAGE

1

ASU TITLE:

WHY IS HARVEST A WORLDWIDE CELEBRATION?

LEARNING OBJECTIVES
Pupils should learn:
 That Harvest is a time for celebration
 That some Christians like to say thank you to
God for the harvest
 That one way God shows his love is through
the provision of food
 That the food we eat comes from many
different places around the world
 How people from different faiths and cultures
give thanks for the Harvest and show concern
about waste and greed
 That we are part of a wider global community
and have a responsibility to care for the world
KEY QUESTIONS

COMPARATIVE

4-5 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Describe how Harvest is celebrated (L1)
 Talk about how some Christians like to say
thank you to God for the harvest by holding a
harvest festival (L1) and why (L2)
 Recognise the similarities and differences
between ideas and practices relating to the
celebration of harvest (L2)
 Make comparisons between different Harvest
celebrations, identifying some beliefs (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify occasions when they want to say
thank you for something and talk about the
reasons why. (L1)
 Identify that foods come from different
countries (L1)
 Discuss and suggest reasons why some
people want to help others. (L2)
 Suggest reasons why Harvest is a time to be
thankful (L2)
 Identify ways in which what we do (e.g. being
wasteful) has an effect on others (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Use circle time to introduce the idea of
thankfulness and the different ways we say
thank you by discussing occasions when they
have wanted to say thank you and the
reasons why
 Children bring in different food items in for
display or visit your local shop or supermarket.
Identify where in the world it comes from.
 Consider ways in which they could ‘share out
the Harvest’ in their local community
 Discuss what a poor harvest in the country of
origin might mean to us e.g. higher price,
shortages as well as the differences it may
make to the people of that country
POSSIBLE OPPORTUNITIES FOR
ASSESSMENT

 What is the ‘Harvest’?
 What is a Harvest festival for?
 How do we show thankfulness?
 How is Harvest celebrated in different
countries around the world?
 Why is Harvest a more significant festival in
some countries than in others?
 What do we waste?
 How can we be less wasteful?

 Explore how harvest is celebrated in your school,
discuss with the children.
 Examine and discuss pictures of Christian Harvest
festivals focusing on how and why Christians like
to say thank you to God for the Harvest.
 Ask children to explore the different ways harvest is
celebrated in other countries using link schools as a
starting point and then present it to the class in a
form of their choosing.
 Use story ‘Muhammad (pbuh) at the stream’
(Christian Aid resource sheet 1:4) or the African
story “Why the sky moved away” or “Why is the sky
so high?” (Christian Aid web site) to explore
issues of greed, waste and caring for our world

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY
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Reflecting on the practices of different
cultures when celebrating harvest.
Investigating to gather information from a
variety of sources about the ways harvest is
celebrated.
Interpreting by suggesting the meaning
within stories related to greed and waste.
Analysing the differences between the
features of different harvest celebrations.
Applying by making the association between
celebrations of harvest and caring for our
world.

Literacy Skills
 Communicate meaning beyond a simple
statement when making presentations
 Children use ideas and content from research
during presentations
 To show awareness of the listener by
including relevant detail
 To use a range of appropriate vocabulary.

Harvest
Harvest festival
harvesting words... cutting, picking, growing,
collecting, gathering, netting
Celebration
Wastefulness
Community
Global community
Thankfulness
Christian Aid
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?
 KS1 ASU – ‘Is the world a fair place?’
 KS2 unit – ‘’Living together in one world’
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Circle time discussions recording children’s
ideas and thoughts
Recording times they have wanted to say
thank you
Record children’s responses to discussion
topics and stories
Children’s presentations about different
countries harvest celebrations

POINTS TO NOTE


This is an opportunity to make school harvest
Festivals more meaningful to children, but
widen the thinking to wider issues of global
responsibility.
 Schools could use any link schools they have
as a starting point for identifying different
celebrations of harvest.
 These are good opportunities for helping
children to become more aware of their role as
a global citizen.
 This unit is designed for use in year 2.

KEY STAGE

1

ASU TITLE:

HOW CAN WE MAKE THE WORLD A BETTER PLACE?

LEARNING OBJECTIVES
Pupils should learn:






That their class is a community made up of
different individuals
That we are part of a wider global community
and that there are many different kinds of
people in the community
That rules are an important part of our daily
lives and help create a strong community
To identify and respond to values about
caring, expressed through faith stories
Describe other communities, and how people
in these communities show care

KEY QUESTIONS






Who is in my community?
What do we have in common with other
children around the world?
Can we make a difference to the world we live
in?
What can I do to make things different?
What can I learn from religious stories to help
make a difference in the world?

COMPARATIVE

4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Talk about stories they have heard and
recount elements of the story (L1)
 Talk about things that are the same for
different groups of people, comparing stories
(L2)
 Understand that they are part of a wider
global community (L2)
 Suggest ways in which different communities
make the word a better place (L2)
 Identify the impacts of beliefs and practices on
people’s lives (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about their own experiences of
community (L1)
 Know the groups to which they belong e.g.
family, school, world (L1)
 Identify ways of being a ‘good neighbour’ to
others (L2)
 Identify a situation either from their own
experience or world-wide in which they have a
role to play (L2)
 Compare their own lives with those of others
(L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Learn from stories which describe caring for
people and / or the world, such as the story of
St Francis and the Wolf, Siddarta and the
Swan, and Three Dates, Muhammad and the
cat, The Good Samaritan, The Sermon on the
Mount or The Ten Commandments
 Look at rules / ways of living that different
communities have in common that create
strong links with their local communities and
help make the world a better place
 Identify local charities supported by the
children or explore the role of charities across
the world, including which are supported by
faith groups

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
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Identify the different community / groups they are a
part of and how they demonstrate that they care
for the members of that group, and their local
communities
Ask and answer questions about the stories e.g.
Why did Francis feel compelled to give his wealth
to the poor? Why did people and animals feel at
ease with him? Why did Muhammad care for the
cat?
Design posters illustrating rules for being a good
neighbour as a response to the faith stories used
Read ‘At home with Shompa’ (Christian Aid pack
‘Live Caringly’ resource sheet 2:1) or big book
“Shompa lives in India”. Talk about the similarities
and differences between the life of Shompa and
pupils in class.
Children consider how they treat others in
response to the ‘Ten Commandments’

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT



Community
Charity
Forgiveness
Consideration
Respect
Neighbour
Commandments




LINKS WITH OTHER UNITS ACROSS KEY
STAGES

POINTS TO NOTE



 Check that the way you present the lives of children
round the world is not stereotypical but presents
them in a real way giving positive as well as
negative images.
 It’s not intended that teachers use all the stories in
the list! Choose ones that you think children will be
able to make comparisons between
 It’s also possible within this unit to discuss the
views and beliefs of non-religious groups e.g.
Humanists, atheists





Reflecting on their experience of caring for the
world and identifying what is important to
themselves and to others.
Empathising by responding sensitively and
imaginatively to the reasons why something may
be valued by themselves and others.
Investigating by asking questions about their own
and other’ feelings and experiences
Evaluating by comparing their own and other
people’s ideas about making a difference in the
world

Literacy skills
 Able to identify and verbalise their own ideas and
feelings
 Speaking confidently showing awareness of the
listener
 Writing effective posters
 Show an understanding of and responding to a
text











Foundation Stage “Why should we care for the
world around us?”
KS1 units ‘How do Christians follow Jesus?; ‘Why
is the Qur’an important to Muslims? Who is
Muhammad (pbuh)?’; ‘What is the Torah and why
is it important to Jews?; What made Moses a good
leader?’
KS1 ASUs: ‘Why should we look after our world?’;
‘Is the world a fair place?’; ‘What are your big
questions?’ ‘Why is Harvest a worldwide
celebration?’
KS2 ASUs – ‘How can we live as global citizens?’;
‘Living together in one world’; ‘What is ‘Church’?’;
‘Who is the Holy Spirit?’
KS3 – ‘Is there a right way to live?’; ‘What does it
mean to be a Christian?’; ‘How do Sikhs achieve
equality within community life?’

102

Note children’s answers to questions
Can children talk about the similarities and
differences between their lives and the lives of
others?
Written responses to the story of ‘The Good
Samaritan’ about being a good neighbour
Poster relating to rules to ensure the world is a
better place

KEY STAGE

1

ASU TITLE:

WHY SHOULD WE LOOK AFTER OUR WORLD?

LEARNING OBJECTIVES
Pupils should learn:







To consider why the world is a place of
wonder
Christians, Jews and Muslims all believe that
there is one God who created the world and
cares for all people
The Bible, the Torah and the Qur’an all
contain stories about creation
To evaluate how people have spoiled the
natural world
That many people show concern about waste
and greed

KEY QUESTIONS








What makes our world a beautiful place?
What do sacred texts teach about the creation
of the world?
Why do Christians, Jews and Muslims think
God made the things he did?
Why should we look after our world?
Do we treat our world with respect?
How can we ‘live caringly?’

COMPARATIVE

4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recall elements of the creation story (L1)
 Retell the creation story (L2)
 Suggest why they think Christians, Jews and
Muslims believe they should care for the world
we live in (L2)
 Make links between creation stories and
religious beliefs (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about ways in which they can care for the
local environment. (L1)
 Respond to the world with a sense of wonder
and appreciation (L2)
 Realise that some questions about creation
are difficult to answer (L2)
 Suggest why & how they should demonstrate
care for their environment (L2)
 Compare the different ways on which people
care for the world, suggesting reasons why
they act as they do (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Tell/read the creation story. Find out how the
versions are similar to / different from each
other. Suggest reasons why Jews, Christians
and Muslims believe that we should care for
the world around us.
 Create a class collage using children’s
pictures of things in the world that they think
are ‘wonder-ful’. Add captions to explain
which day God created each part according to
the Genesis story
 Read a modern wording of a psalm, (e.g.
Psalm 8) describing God as creator. Write
their own poems and prayers about the
natural world or their own psalm of praise for
creation

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Watch excerpts from a nature documentary
that depicts the beauty of the natural world
 Go on a litter hunt around the school grounds.
Divide the litter into two boxes – for recyclable
and non-recyclable items. Think of different
ways to re-use the packaging. Are we wasting
the world’s resources by using so much? Can
we do something about this? Talk about what
happens to the litter that is cleared away. How
do pupils feel about this? Make a bar chart to
show the most common things that people
throw away.
 Research ways in which they can show care
for the environment or for animals / invite a
visitor to talk about organisations e.g. RSPCA
/ RSPB / animal sanctuary / WWF etc.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on what makes the world a place of
wonder
 Empathy: considering the thoughts, feelings,
attitudes, beliefs and values of others
 Investigation: asking relevant questions;
gathering information from the creation story
 Interpretation:
interpreting
religious
language; suggesting meanings of religious
texts
 Evaluation: suggesting how people have
spoiled the world
 Synthesis: linking stories to beliefs about
creation and the natural world
 Application: realising that beliefs about
creation affect the way someone treats the
world
Literacy skills:
 Speaking & listening – discussions &
responding to others’ ideas
 Writing – simple captions, lists, ‘psalms’; using
topic-related words

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Writing their poems / prayers / psalms
 In a circle time explain why we should look
after the world.
 Children create a poster encouraging
recycling / care for the environment

creator
creation
wonder
Bible
Torah
Qur’an
Psalm
responsibility
environment
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why should we care
for the world around us?’
 KS1 ASU “What are your big questions?”
 KS2 unit – ‘How did it all begin?’
 KS3 units – ‘Is faith compatible with science?’;
‘Is there a right way to live?’; ‘Is religion a
good thing?’
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POINTS TO NOTE






This unit could be followed by an ASU looking
at creation stories from other faiths and
cultures
The Bible, the Torah and the Qur’an all teach
that God created the world. The Bible also
contains songs and poems which describe
God as creator

KEY STAGE

1

ASU TITLE:

WHAT ARE SYMBOLS AND WHY DO RELIGIONS USE
THEM?

LEARNING OBJECTIVES
Pupils should learn:

COMPARATIVE

3-4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 recognise and name religious symbols (L1)
 explain what each symbol means and which
religion it belongs to (L2)
 identify similarities and differences in symbols
from different religions (L2)
 connect religious symbols with the beliefs that
they convey (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 identify the meaning of everyday signs and
symbols (L1)
 consider why symbols might have value for
another person (L2)
 give religious reasons why a symbol has
value (L3)

KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:









POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Talk about everyday signs and symbols and
what they mean e.g. McDonalds, sports logos
etc.
 Consider the value of special meals within their
own experience
 Look at Islamic art and talk about how it makes
them feel to see beautiful patterns
 Make and play a symbol-matching game to
help remember what different religious
symbols mean







That a symbol can convey meaning without
words
That different religions use different symbols
to convey meaning
That Christians share a special meal together
called communion
That the bread is a reminder of Jesus’ body
and the wine is a reminder of Jesus’ blood
To use religious symbolism appropriately

What is a symbol ?
Where do we see symbols in everyday life?
What does this symbol mean ?
Why do people use this symbol ?
Why are symbols important to different
religions?






Have a deliberately muddled artefacts box (using
artefacts you’ve chosen with symbols on them)
and ask children to sort them according to the
symbols they observe
Use artefacts with children to help them identify
which religions they belong to using the symbols
on the artefact e.g. Christian symbols – cross; fish;
dove; flames; candle; Jewish symbols – the
Menorah ; Islamic symbols - patterns and Arabic
writing (NB see points to note)
Find out about the communion meal e.g. read the
story of the Last Supper; watch a video of a
communion service.
Make an artefact decorated with the appropriate
symbols e.g. a plate for communion bread
featuring Christian symbols; a Challah loaf cover
featuring the Star of David or menorah symbol;
decorate a ‘plaque’ one of Allah’s beautiful names
(could be a paper plate) with geometric patterns
and Arabic writing
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the practices of different
religions
 Investigating by gathering information about
religions from symbols
 Interpreting by drawing meaning from
artefacts and symbols
 Analysing the symbols to sort them into
different groups

KEY VOCABULARY
Symbol; meaning, representation
Christian symbols: Cross; Fish (ICTHUS);
Dove; Flames; candle; Communion
Jewish symbols: Star of David; Shabbat;
Challah loaf; menorah
Islamic art; geometric patterns; Allah; Arabic;
Calligraphy

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
Literacy skills:
 KS1 - all units have references to religious
 Speaking and listening – debating, discussing,
symbols esp. ‘What are the Christian symbols
listening to the views of others etc.
of Christmas?’ and ‘What do eggs have to do
with Easter?’
 KS2 - all units have references to religious
symbols, esp. the thematic unit ‘How do
people express their faith through the arts?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Discussion – which symbol matches the story
 Drawing – use of Christian symbols on a
communion plate; making Challah cover;
Islamic-inspired decoration one of for Allah’s
names
 Match the symbol game – identifying meaning
of symbols
POINTS TO NOTE
 This unit is intended for use in year 2, as pupils
will need to have had experience of the 3
major faiths studied at KS1
 Muslims do not use images of people or
animals as decoration and so mosques and
many Muslim artefacts are decorated with
patterns and Arabic writing

KEY STAGE

1

ASU TITLE:

WHAT DOES IT MEAN TO BELONG?

LEARNING OBJECTIVES
Pupils should learn:
 That people ‘belong’ together in many different
ways
 That everybody feels the need to belong
 That a community can be made up of different
types of people
 That faith communities have ways of
welcoming new members
 That members of faith communities might wear
symbols or special clothing
 That faith communities often teach their
children what it means to belong to that
community
KEY QUESTIONS

 What is belonging?
 Where do we belong?
 How do people know when we belong
somewhere?
 How does it feel to belong?
 What is a community?
 How do religious communities help children to
belong to them?
 What happens at christening?

COMPARATIVE

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 recall facts about faith communities (L1)
 identify artefacts belonging to different faith
communities (L1)
 explain something that children would learn
from their faith community (L2)
 explain what happens during a welcoming
ceremony and why (L2)
 identify similarities and differences in the way
that people from different faith communities
might dress (L2)
 Compare ways in which different religious
communities express the idea of belonging
(L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about their own experiences of friendship
& community (L1)
 consider their own role within the school
community (L2)
 compare their roles within the school
community with those of others, giving reasons
for any differences (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Discover what Christian children do at Sunday
School, or Jewish children do at shul, or
Muslim children do at mosque school (see
points to note)
 Discuss how this helps children to learn about
belonging to a faith community
 Watch excerpts from Places for Worship to find
out about children from different religious
communities or look at photos
 Watch a baby being christened
 Look at publications / magazines designed
especially for children within different faiths
 Explore the symbols and clothing that different
faith communities may wear

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Play pairs games or sort artefacts into sets
 Discuss ways that children belong e.g.
friendship groups, clubs etc.
 Talk about the school community and what it’s
for
 Discuss how it feels when you belong
somewhere
 Design a badge to reflect aspects of belonging
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on what it means to belong for
themselves and for others.
 Empathising by seeing the variety of
communities people may belong to.
 Investigating by exploring and comparing
welcoming ceremonies, ways of teaching
members and ways of showing belonging as
practiced in different faith communities.
 Interpreting by identifying the symbols that
represent different faith communities may
have.
 Analysing by identifying and comparing the
practices of different faith communities.
Literacy Skills
 To use appropriate vocabulary during
discussions
 To talk confidently about the different faith
communities, including relevant details
 To locate key vocabulary and specific
information in the text to find answers to
simple questions.

KEY VOCABULARY
Belonging
Community; religious community
faith
Christian; Jewish; Muslim
Sunday School; Shul; Mosque School
Cross; Fish (ICTHUS)
Kippah (skull cap)
Star of David
Prayer shawl
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage – ‘What makes us special?’
‘Why do we have celebrations?’ ‘What makes
something special?’
 All KS1 units have references to ways in which
religious communities express belonging
 KS2 units – ‘What is ‘Church’?’; ‘What do
Muslims believe?’; ‘What are the pillars of
Islam?’ ‘What does it mean to be a Jew?’
 KS3 units – ‘How important is community for
Jews?’; ‘How important is the home and
tradition for Jews?’; ‘How do Sikhs achieve
equality within community life?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Record children’s responses to different
symbols and practices through observation
and discussions
 Lists – places they belong & people who
belong together
 Through observation of questions asked of a
visitor
 Drawing – making of a badge showing
aspects of belonging
POINTS TO NOTE





This unit is designed to be taught in year 2,
when children have had experience of the 3
religions studied at KS1
This unit is designed to allow schools to focus
on the faiths within each cohort including nonreligious belief systems such as atheism,
Humanism etc.
Welcoming ceremonies could include naming
days, Christenings etc.

KEY STAGE

1

ASU TITLE:

IS THE WORLD A FAIR PLACE?

LEARNING OBJECTIVES
Pupils should learn:








That all human life is valuable.
That every child has a right to have their basic
needs met (e.g. shelter, care, water, food,
education)
That they can make a difference in our world
That some people with religious and nonreligious beliefs feel strongly about unfairness
in the world
That many charities have connections with
religious communities

KEY QUESTIONS









How do we value human life?
Is one child more valuable than another?
What basic things do we need to live?
Is it fair that some children do not have basic
needs met?
Is it fair that some have more than others?
What can we do to make it fair for them?
What does it mean to trade fairly?
What organisations are working to improve the
lives of children around the world?

COMPARATIVE

3-4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Understand that all humans have basic needs
(L1)
 Understand that not everyone has those
needs met (L2)
 Understand that buying fair trade products
makes a difference to the lives of people
across the world (L2)
 Appreciate that all human life is precious (L2)
 Identify which aspects of charity work might
link with religious belief (L3)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify something they think is unfair (L1)
 To be able to appreciate that what they think
is unfair might not be to another person (L2)
 Compare their ideas of unfairness with those
of others (L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Use UNICEF photographs to explore the lives
of children world wide. Children think of
questions they would like to ask the children in
the photos.
 Email questions to children in schools
overseas about their lives.
 Sorting exercise using packaged foods to find
those that are traded fairly. What does it mean
to trade fairly? What is the symbol that tells us
food has been traded fairly? What difference
would it make to a community if it was able to
trade fairly?
 Make a poster to present
 Use charity web sites to find out about what
can be done to make the world a fairer place.
 Children research in groups and present
findings about different charities

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Introduce through a circle time or discussion
asking the children what they mean by “It’s not
fair!”
 Compare their daily lives with the lives of
children around the world through using
photographs and email / letters to children in
link schools.
 Group art work inspired by “fair / unfair” using
contrasting colours and packaging from foods.
 Children make up dance using music with
different moods and coloured ribbons to
represent children’s feelings.
 Children role play lives of children overseas.
Give children scenarios to act out.
 Oxfam cool planet for teachers gives
resources and photos that could be used
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the fact that all humans have
basic needs and not all of these may be met.
 Empathising by seeing the world through the
eyes of others.
 Investigating by researching charities and
their actions as forms of religious expression.
 Synthesising by linking the support of
charities to a person’s religious beliefs.
 Applying by making the connection between
religious beliefs and the work of a charity
 Expressing religious responses to the needs
of others
Literacy Skills
 Make simple comments on obvious features
when reading information about charities
 Extract information from texts and summarise
key points
 To discuss information found during research
and present confidently and clearly

KEY VOCABULARY
community
trade
rights
charity
human
shelter
food
water
education
UNICEF
Fairtrade
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why should we care
for the world around us?’
 KS1 unit - ‘Why should we look after our
world?’; ASUs – ‘Is the world a fair place?’ &
‘What are your big questions?’
 KS2 ASUs – ‘Living together in one world’;
‘Why is Harvest a world-wide celebration?’
 KS3 – ‘What did Siddattha teach about
suffering?’; ‘How do Sikhs achieve equality
within community life?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Their questions in emails and letters
 Through role play
 Through dance
 Through art work
 Through discussions about what is fair/ unfair

POINTS TO NOTE
 Check that the way you present the lives of
children round the world is not stereotypical
but presents them in a real way giving positive
as well as negative images.
 Not all charities have religious ‘roots’ e.g.
Amnesty International, Medicins sans
Frontieres

KEY STAGE

1

ASU TITLE:

WHAT ARE YOUR BIG QUESTIONS?

LEARNING OBJECTIVES
Pupils should learn:
 There are questions that cause people to
wonder
 These questions are often difficult to answer
 The ability to ask questions is part of what
makes us human
 The beauty of the natural world often makes
people ask big questions
 People sometimes try to explain the mysteries
of the natural world through story

KEY QUESTIONS









What do we mean by ‘big questions’?
What are your big questions?
What about the world makes you wonder?
Why is our world a place of wonder?
Are there answers to big questions about our
world?
Is Heaven a real place?
What might God look like?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 recall events from creation stories (L1)
 begin to show an awareness of similarities
between religions (L2)
 use a range of religious vocabulary to
describe & compare key features of religions
(L3)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Use a variety of creation stories from across
the world (e.g. aboriginal / Chinese / African)
to explore how different cultures / religions
have tried to explain mysteries about the
natural world
 Recall / retell compare events from the stories
 Find out what different faith communities
believe about heaven
 Look at how famous artists have tried to
represent what God looks like. Is there a right
answer? Why not? Look at the passage in the
Bible where John the disciple tries to describe
what God is like.
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COMPARATIVE

3-4 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 talk about their ideas in response to a story
(L1)
 talk about things that they find puzzling (L1)
 identify questions that cause them to wonder
(L2)
 respond to the world with a sense of wonder
and appreciation (L2)
 realise that some questions that cause people
to wonder are difficult to answer (L2)
 compare their own and other people’s ideas
about questions that are difficult to answer
(L3)
POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Use picture books to explore the concept of
‘big questions’.
 Children identify ideas that they have
questions about. Write as speech bubbles.
 Take children on a walk around the school.
Find a quiet place to sit and allow children
space to reflect on their natural environment.
 Read together the picture book ‘Heaven’ by
Nicholas Allan. Talk about the different ideas
about heaven that Lily & her dog have. Why
are they different? Talk with a partner about
their ideas on heaven.

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on ultimate questions and beliefs,
recognising that some questions about life are
difficult to answer
 Empathising by developing the ability to
identify a feeling of wonder
 Investigating by asking questions about their
own and other’ feelings and experiences
 Interpreting religious language
 Evaluating by comparing their own and other
people’s ideas about questions that are
difficult to answer
Literacy skills
o Able to identify and verbalise their own ideas
o Writing in speech bubbles
o Show an understanding of and responding to
a text
o Speaking confidently showing awareness of
the listener

KEY VOCABULARY
Big question
Wonder
God
Heaven
Creation
Natural world
Creation stories
Myths
Aboriginal
Chinese
African
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 All units will have some areas of big questions
within them
 KS1 unit ‘Why should we look after our
world?’ looks at the Creation stories from the
Christian, Jewish and Muslim faiths; ‘What
might ‘God’ be like?’ (ASU)
 KS2 unit – ‘How did it all begin?’
 KS3 – ‘Is there a right way to live?’; ‘How can
we know anything?’; ‘Is faith incompatible with
Science?’; ‘How do non-religious people
answer the big questions?’ (ASU);
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Due to the nature of this unit being more
focussed on AT2, teachers may feel it’s not
appropriate to assess certain aspects of
children’s responses.
 Written – speech bubbles containing their big
question
 Through discussion about big questions within
stories they have encountered
 In their artwork

POINTS TO NOTE



This unit is deliberately AT2 orientated
 Since representations of God are forbidden in
Islam, some of this unit may not be appropriate
for Muslim children

FOUNDATION STAGE
AND PRIMARY

UNIT TITLE:

WHAT DO WE DO WHEN SOMEONE DIES?

LEARNING OBJECTIVES
Pupils should learn:



To understand that death is a part of human
experience; that there is a cycle of life
 To know that moments in the cycle of life are
marked and commemorated in various ways.
 To know that some people believe that there
is life after death
 To understand that sadness is an emotion we
all feel at some point in our lives
 To understand that it is important to express
the emotions they feel
 To think of practical ways to remember
someone after they have die
 To show an understanding that some
questions about death are difficult to answer
KEY QUESTIONS
 How do you feel when you lose something?
 What actually happens physically when a
person dies?
 How do you feel when you lose someone?
 What do Christians believe happens when you
die?
 What do people of other religions and beliefs
think happens when you die?
How can we remember someone who has
died?

COMPARATIVE

AS NEEDED

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recognise that communities have different
ways of dealing with death
 Explain what religious and non-religious
people believe about life after death

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Recognise that all living creatures must die
 Find ways of expressing emotion
 Recognise that loss and grief are shared
human experiences
 Express their own views about loss and death

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:

 What do you do when you lose something?
e.g. talk to someone, ask friends for help etc.
 Use website link that discusses what happens
after someone dies
 Invite local Christian leader to talk to the
children about Christian beliefs of what
happens when someone dies
 Explore the ways that faith communities cope
with death and the traditions that accompany
death. (If relevant invite leaders of other faith
communities from the local area to discuss
what happens when someone dies)
 Visit local churchyard and read messages and
epitaphs on gravestones.

 Discuss how you feel when you lose
something. Are there degrees of loss?
 What does it mean to lose someone whether
through divorce, moving away from loved
ones, bereavement etc.?
 Use appropriate stories that deal with loss (see
resources list) to explore the feelings children
encounter when losing someone close to them
and use circle times for children to be able to
express their feelings
 Explore ways to support the child / children.
Talk about prayer and talking as a means of
support. What do they think will help?
 Think of ways to remember the person who
has died – memory boxes, memory trees,
planting trees, memories book, setting up a
special place, epitaphs.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection:
on
feelings,
relationships,
experience, ultimate questions, beliefs and
practices
 Empathy: considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others; developing the ability to identify
feelings such as love and sorrow; seeing the
world through the eyes of others, and seeing
issues from their point of view
 Investigation: asking relevant questions
 Interpretation: suggesting meanings of
religious texts
 Evaluation – this includes:
 Debating issues of religious significance with
reference to evidence and argument
 Analysis: distinguishing between the features
of different religions
 Synthesis: connecting different aspects of life
into a meaningful whole
 Expression: explaining concepts, rituals and
practices

KEY VOCABULARY
bereavement
death
heaven
loss
emotions
feelings
funeral
remembrance
rites of Passage
cycle of Life
comfort
memory
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit ‘What makes something
special?’ – Memories
 KS2 unit ‘How do religions celebrate
milestones in life?’
 KS3 ASU ‘Is death the end?’

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
NOT CONSIDERED APPROPRIATE FOR THIS
UNIT

POINTS TO NOTE
 This unit is NOT designed to be used as a
bereavement counselling tool. It gives teachers the
chance to make RE speak meaningfully as a
response to very difficult circumstances. You will
need to choose carefully aspects within this unit to
use and adapt as necessary
 Because of its design for use across the key
stages, the learning outcomes outlined above
are generic and will need adaptation to suit your
particular age group
 Any loss in a school should be handled
sensitively and advice sought from appropriate
agencies Consultation with the families
involved is essential
For your information…….the statistics show that :
every 30 minutes a child in the UK is bereaved of a parent.
So…
390 each week
)
20,000 each year
) ………….children have lost a
parent
6% of 0-16 year olds
)
Many more will have lost brothers, sisters and close relatives
 No school will be untouched by loss.
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KEY STAGE 2
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AIMS AND PURPOSES OF RELIGIOUS EDUCATION AT KEY STAGE 2
Religious Education provides opportunities for children to:








Develop their knowledge and understanding of and their ability to respond sensitively to Christianity and the other principal religions
represented in Great Britain
Explore issues within and between faiths to help them understand and respect different religions, beliefs, values and traditions and
understand the influence of these on individuals, societies, communities and cultures
Consider questions of meaning and purpose in life
Learn about religious and ethical teaching, enabling them to make reasoned and informed judgements on religious and moral issues
Develop their sense of identity and belonging, preparing them for life as citizens in a plural society
Develop enquiry and response skills through the use of distinctive language, listening and empathy
Reflect on, analyse and evaluate their beliefs, values and practices and communicate their responses

Religious Education does not seek to urge religious beliefs on children or to compromise the integrity of their own beliefs by promoting one
religion over another. Neither is it to be considered the same as collective worship, which has a separate though related place within school life.

CONTENT
During Religious Education in Key Stage 2, children acquire and apply knowledge and understanding of:
 Christianity, Hinduism, Islam, Judaism & Buddhism, with aspects of Sikhism introduced in the Additional Study Units. Some units incorporate,
where appropriate, consideration of non-religious beliefs. Pupils may also begin to consider moral, ethical and philosophical issues.
 How these religions influence individuals, communities, society and the world
As well as learning about religions, children also develop their ability to respond to what they have learned.
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LANGUAGE AND COMMUNICATION
In Religious Education, children develop language skills through:
 Talking about their ideas and presenting them using sustained and systematic writing of different kinds
 Studying sacred texts and stories
 Extracting information from sources such as reference books, videos, CD-ROMs, e-mails and the internet
Identified within each unit of this syllabus are suggested further opportunities for developing literacy skills within R.E.

VALUES AND ATTITUDES
Children:
 Work with others, listen to each other’s ideas, and treat others with respect
 Have opportunities to consider their own experiences, attitudes and values, and those of other people
 Develop respect for evidence and critically evaluate ideas that may or may not fit the evidence available
 Identify puzzling questions and suggest answers
 Develop their understanding of why certain things are held to be right or wrong
 Relate to moral and religious issues

BUILDING ON CHILDREN’S EARLIER EXPERIENCES
In Key Stage One, pupils will have explored aspects of Christianity, Judaism & Islam, through encountering and responding to a range of stories,
artefacts and other religious materials, such as art & music, and through meeting people from different faith communities. The Key Stage 2 units
of work build on these experiences.
Please refer to the ‘Key Stage One’ section of this document for further information.
Throughout key stage 2, pupils learn about Christianity, Judaism, Islam, Hinduism & Buddhism, recognising the impact of religion and belief
locally, nationally and globally. The Additional Study Units at this Key Stage also include elements of Sikhism. Pupils may also begin to consider
moral, ethical and philosophical issues, and where appropriate, they may also encounter non-religious belief systems such as Humanism. Pupils
make connections between differing aspects of religion and consider the different forms of religious expression. They consider the beliefs,
teachings, practices and ways of life central to religion. They learn about sacred texts and other sources and consider their meanings. They
begin to recognise diversity in religion, learning about similarities and differences both within and between religions and beliefs and the
importance of dialogue between them. They extend the range and use of specialist vocabulary. They recognise the challenges involved in
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distinguishing between ideas of right and wrong, and valuing what is good and true. They communicate their ideas, recognising other people's
viewpoints. They consider their own beliefs and values and those of others in the light of their learning in religious education.
Through the KS2 units of work, pupils should be taught to:

describe the key aspects of religions, especially the people, stories and traditions that influence the beliefs and values of others;

describe the variety of practices and ways of life in religions and understand how these stem from, and are closely connected with, beliefs and teachings;

identify and begin to describe the similarities and differences within and between religions;

investigate the significance of religion in the local, national and global communities;

consider the meaning of a range of forms of religious expression, understand why they are important in religion and note links between them;

describe and begin to understand religious and other responses to ultimate and ethical questions;

use specialist vocabulary in communicating their knowledge and understanding;

use and interpret information about religions from a range of sources;

reflect on what it means to belong to a faith community, communicating their own and others' responses;

respond to the challenges of commitment both in their own lives and within religious traditions, recognising how commitment to a religion is shown in a variety of
ways;

discuss their own and others' views of religious truth and belief, expressing their own ideas;

reflect on ideas of right and wrong and their own and others' responses to them;

reflect on sources of inspiration in their own and others' lives.

EXPECTATIONS – END OF KEY STAGE STATEMENTS
Progression in Religious Education is shown through the different expectations at each key stage. Levels 1 to 5 of the national expectations in
Religious Education can be found on page 12 of the Introductory section of this document. The following expectations are based on Level 4,
which are the expectations for the majority of children at the end of Key Stage 2.
By the end of KS2, pupils should be able to:
 comment on connections between questions, beliefs, values and practices
 describe the impact of beliefs and practices on individuals, groups and communities
 describe similarities and differences within and between religions and beliefs
 gather, select, and organise ideas about religion and belief
 suggest answers to some questions raised by the study of religions and beliefs
 suggest meanings for a range of forms of religious expression, using appropriate vocabulary
 describe how sources of inspiration and influence make a difference to themselves and others
 apply ideas and reflections to issues raised by religion and belief in the context of their own and others’ lives
 suggest what might happen as a result of their own and others’ attitudes and actions.
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FEATURES OF PROGRESSION
Progress in Religious Education can be characterised by:





Acquiring wider and more detailed knowledge of religious beliefs and practices
Deepening understanding of the meaning of stories, symbols, events and practices
More fluent and competent use of religious language and terminology
Increased levels in skills of responding to questions of identity, meaning, purpose, values and commitment

As they move through Key Stages 1 and 2, children progress:

from:

towards:
using everyday language

precise use of religious vocabulary

knowledge of a few areas of Religious Education

understanding a wider range of areas and the links between them

unstructured exploration

systematic investigation of questions

identifying what is of value and concern to themselves or others

asking questions and suggesting answers to moral and religious
questions
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KEY STAGE 2 OVERVIEW
This overview has been re-structured to ensure continuity and progression across the Primary phase, whilst still giving schools flexibility over their choice of
Additional Study Units. Every unit has been updated (see Introductory pages for details), so schools will need to take this into account when using
the units to plan lessons.
 The recommended time allocation for the study of Christianity is approx. 90 hours. As well as the Christmas and Easter units, there are now some
additional compulsory Christianity units to ensure that children have the required skills and knowledge for the study of Christianity at Key Stage 3. Schools
must ensure that they select further Christianity units from the Optional Christianity Units menu to make up the rest of the 90 hours.
 The Islam and Judaism units remain compulsory in order to create an appropriate balance of faiths studied. There is also a compulsory Buddhism unit,
reflecting the presence of Buddhist communities within Surrey and ensuring pupils are adequately prepared for Key Stage 3. Schools may now choose
either of the Hinduism units as the final compulsory unit. The suggested time allocation for these units is 42 hours.
 Schools should choose from the bank of Additional Study Units up to an approximate time allocation of 48 hours across the key stage.
 It should be remembered that the recommended time allocation for R.E. over the whole of Key Stage 2 is 180 hours in total (approximately 1¼ hours
per week). There is a degree of flexibility within the suggested time allocations for each unit, so schools should use this to help make the hours add up.

Christianity Units

(total suggested time allocation: 90 hours)

Compulsory Christianity Units

Recommended
time

Christmas III: Why are presents given at Christmas?

2-3 hours

Choose either: Easter VI: Why did Jesus die or
Easter VI: Did Jesus have to die?

2-3 hours

2-3 hours

What do Christians believe God is like?

6-8 hours

2-3 hours

NEW UNIT: How did Jesus change lives?

6-8 hours

2-3 hours

Who is the Holy Spirit?

6-8 hours

2-3 hours

Why is prayer important for Christians?

Christmas IV: How can artists help us understand
Christmas?
Christmas V: Why is light an important sign at
Christmas?
Christmas VI: What can we find out about the birth
of Jesus?
Easter III: What happened during Jesus’ last week
on earth?
NEW UNIT: Easter IV: How do Christians prepare
for Easter?
Easter V: How do we know what happened at
Easter?

Compulsory Christianity Units
(cont.)

(NEW TITLE: formerly ‘Is God present and active today?’)

How is the Christian faith expressed through
worship?
The Bible. What’s it all about?

2-3 hours
2-3 hours

NEW TITLE: formerly ‘Why is the Bible a best-seller today?’

121

Recommended
time

6-8 hours
6-8 hours
6-8 hours

Other Compulsory Units

(total suggested time allocation: 42 hours)
Recommended
time

Compulsory Judaism Units
(total suggested time allocation: 14 hours)

Who are the Jews?

What are the pillars of Islam?

6-8 hours

Hinduism Units – choose either

6-8 hours

What does it mean to be a Hindu?

6-8 hours

Optional Christianity Units

NEW TITLE: formerly ‘What does it mean to be a Muslim?’

Recommended
time

What can we learn from the Hindu use of images?

(total suggested time allocation: 14 hours)

What do Muslims believe?

6-8 hours

What does it mean to be a Jew?

Compulsory Islam Units

Compulsory Buddhism Unit
What is the ‘Buddhist way of life’?

Recommended
time
6-8 hours
6-8 hours

Recommended
time
6-8 hours

(choose from this menu to make Christianity time allocation up to 90 hours)
6-8 hours

How do Christians celebrate milestones in life?
(Birth & belonging)

6-8 hours

NEW TITLE: formerly ‘How do the actions of the Church affect
your local community?’

6-8 hours

Why do Christians make promises in marriage?

6-8 hours

Who brought Christianity to Britain?

6-8 hours

What is Maundy Thursday about?

3-4 hours

Who is Jesus?
What is ‘Church’?

Additional Study Units
NEW UNIT; What is faith and what difference does it
make in our local communities?
How did it all begin?
(NEW TITLE: formerly ‘Did God create the universe?’

What do your clothes say about you?

(total suggested time allocation: 48 hours)
6-8 hours

How do religions celebrate milestones in life?

6-8 hours

6-8 hours

What does it mean to be a Sikh?

6-8 hours

NEW UNIT: Living together in one world

6-8 hours

What do we do when someone dies?

As needed

4 hours

How do people express their faith through the Arts?

Recommended
time

4-6 hours

N.B. Schools may also develop Additional Study Units of their own
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KEY STAGE

2

UNIT TITLE:

CHRISTMAS III: WHY ARE PRESENTS GIVEN AT
CHRISTMAS?

LEARNING OBJECTIVES
Pupils should learn:


Christians believe that Jesus Christ is a gift
from God for the whole world



The significance of the gifts and what they say
about Christian belief about Jesus
 Gold – a gift for a king
 Frankincense – for a priest
 Myrrh – for burial



That in our society, Christmas has lost some
of its Christian distinctiveness.

KEY QUESTIONS









Why do people give gifts at Christmas?
Do gifts need to cost money to be
valuable?
Were the gifts of the Magi appropriate for
a baby?
What would you have brought?
What would Jesus think about Christmas
today?
What would you change about the way
Christmas is celebrated?
How do the gifts brought by the wise men
link with what happened in the Easter
narrative?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Suggest reasons why gifts are given at
Christmas (L2)
 Identify what Christians believe about the
giving of presents at Christmas (L3)
 Explain the symbolism of the gifts given by the
Magi in light of what they know about Jesus’
life (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Share aspects of their own experiences of the
giving and receiving of gifts, and other
practices associated with Christmas (L2)
 Make comparisons between what the wise
men brought and the gifts they might have
given Jesus (L3)
 Select what they would include in a
celebration that captures the true meaning of
Christmas (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

Read the narrative of the gifts of the Magi and
draw out the meaning of the three gifts.
Create artwork that expresses this.

Reflect on the lyrics from the carol “In the
bleak mid-winter” and the gifts given to Jesus.
What might you have brought Jesus that
would symbolise who Christians believe he
is?

Plan a Christmas celebration: what would you
include so that the Christmas stays true to its
meaning? How would it change their current
perceptions? Would it improve Christmas for
them?

Research customs associated with Epiphany
in the UK and throughout the world

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:

Write about a gift which was given to them
which was special and why it was special

Reflect on gifts which money cannot buy

Investigate ways in which Christmas has
become commercialised e.g. Father
Christmas as the giver of gifts
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on experiences of gift-giving and
responding sensitively
 Evaluating by considering the ways in which
Christmas may have lost its true meaning
 Interpreting the meaning and significance of
the gifts brought by the Magi
 Synthesising by connecting the gifts with the
Christian beliefs that lie behind them
Literacy skills:
 Reading – use skimming and scanning skills
to identify important sections of text
 Writing – organising text; sequencing
sentences logically to extend ideas

KEY VOCABULARY
Commercialisation
value
Epiphany
gold
Frankincense
magi
myrrh
reveal
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?’
 KS1 units – ‘Why is Christmas important to
Christians?’; ‘What signs are there in the
Christmas story?’
 KS2 units – ‘How can artists help us
understand Christmas?’; ‘Why is light an
important sign at Christmas?’; ‘What can we
find out about the birth of Jesus?’
 KS3 units – ‘Is Jesus who he said he was?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through discussion – whether gifts need to be
valuable
 Through literacy – invitation to Jesus’
‘birthday’; poems based on ‘In the bleak midwinter’
 Through art – creating of a symbol connected
with the gifts of the magi
POINTS TO NOTE






This unit is intended for use in Year 3. It is
designed to explore the meaning and
significance of Epiphany, which is traditionally
celebrated on January 6th and recalls the
events from Matthew 2 v7-12
CDs of appropriate carols mentioning the
Magi could be played whilst the pupils are
working
Epiphany means manifested, to reveal
The Gospel accounts do not say how many
Magi there were nor do they say they were
Kings

KEY STAGE

2

UNIT TITLE:

CHRISTMAS IV: HOW CAN ARTISTS HELP US
UNDERSTAND CHRISTMAS?

LEARNING OBJECTIVES
Pupils should learn:
 Why artists, throughout history and around the
world, have attempted to depict events
surrounding the birth of Jesus
 Artists use symbols to express the mysterious
events of the nativity and to express deep
Christian beliefs about the person of Jesus


 Can a picture really speak a thousand words?
 Why do artists use symbols to express
Christmas beliefs?
 Can we ever talk about mysterious events in a
way that other people can understand?
 Why have artists throughout history and
throughout the world been attracted to the
Christmas story?
 Can we tell what this artist believes from their
picture?
 What is the Christmas story really about?

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify what the symbols mean in relation to
the story and Christmas celebrations (L2)
 Describe and suggest meanings for the
symbols used, investigating and connecting
them with Christian belief (L3)
 Describe similarities and differences in the way
belief is conveyed through symbol in the art
studied (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about aspects of the Christmas story
which puzzle them (L2)
 Design their own symbols to express things
which are difficult to convey in words (L3)
 Respond in their own way to some of the
puzzling questions raised through Christian art
and compare their ideas with the ideas of
others (L3)
 Describe reasons why so many artists choose
the Nativity as a subject for their art (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Investigate the ways in which Christian artists
throughout history and from different cultures
have depicted events involving the birth and
childhood of Jesus, using a range of art from
around the world. Talk about the things that
the artist was trying to convey.
 Link artwork on the Nativity with the relevant
Biblical passages drawing out metaphor and
symbol within the text
 Explore a range of Christian symbols used by
artists in illustrating the Christmas story,
comparing similarities and differences

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Create a new piece of art suitable for a church
and describe the reasons why they chose the
different elements that they included
 Share their own perspectives about the
artwork studied
 Respond and reflect upon Christian art with
their own artistic expression
 Discuss the advantages and limitations of
using symbolism in the arts

That the way in which Christmas is
represented by artists around the world
tells us about the importance of Jesus to
Christians

KEY QUESTIONS

CHRISTIANITY
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the symbols and what they
mean in relation to the Christmas story
 Investigating by gathering information from a
variety of sources
 Interpreting by drawing meaning from works
of art and suggesting meanings for symbols
and forms of religious expression
 Evaluating by identifying what influences and
inspires them and why
 Expressing religious views by responding to
religious questions through Art
Literacy skills:
 Speaking confidently showing awareness of
the listener
 Reading – deducing, inferring & interpreting
text
 Writing – write with clear ideas about
audience using precise vocabulary

KEY VOCABULARY
annunciation
innocents
massacre
nativity
symbol
icons
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?’
 KS1 units – ‘Why is Christmas important to
Christians?’; ‘What signs are there in the
Christmas story?’
 KS2 units – ‘Why are presents given at
Christmas?’; ‘Why is light an important sign at
Christmas?’; ‘What can we find out about the
birth of Jesus?’
 KS3 units – ‘Is Jesus who he said he was?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through art – talking about the symbolism
within works of art; creating their own piece
which reflects the significance of that first
Christmas

POINTS TO NOTE




-

This unit is intended for use in Year 4 and has
strong connections with the Art curriculum
Use art from different cultures as part of this
lesson
It is not intended that teachers look at all the
different parts of the Christmas story – select
from the list below:
The Annunciation
The Nativity
The Visit of the Magi
The massacre of the innocents
The flight to Egypt
The childhood of Jesus

KEY STAGE

2

UNIT TITLE:

CHRISTMAS V: WHY IS LIGHT AN IMPORTANT SIGN AT
CHRISTMAS?

LEARNING OBJECTIVES
Pupils should learn:


The different ways in which light is used as a
sign at Christmas such as candles;
Candlemas; halo; angels; the guiding star;
tree lights; Christingles



The birth of Jesus (Luke 2 v22-32) as
fulfilment of prophecy ‘A Light for all people of
the World’ (Isaiah 42 v5-6)
The Guiding Star (Matthew 2 1-12)
The significance of ‘Jesus as Light of the
World’ (John 8 v 12)





CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Talk about the themes of light in relation to the
story and Christmas celebrations (L2)
 Describe what Christians mean when they say
that “Jesus is the Light of the World” (L3)
 Analyse how the sign is used (e.g. in a
Christingle) and what it represents, linking
them with Christian belief (L3)
 Evaluate the different ways in which light is
used as a sign across religions (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk about their own feelings in respect of
experiences of light and darkness (L2)
 Ask questions about the meaning of light and
darkness and compare their ideas with the
ideas of others (L3)
 Reflect on the guiding lights in their lives and
what inspires or influences them (L3)
 Compare their ideas about light as a sign with
those of others (L3)
 Suggest answers to questions about the
hidden meanings behind imagery used in
connection with light and darkness (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Explore the different ways light is used as a
sign at Christmas
 The guiding light for the wise men (Matthew 2
v1-12)
 Look at the symbolism used to portray Jesus
as the ‘Light of the World’ by Holman Hunt or
‘Nativity’ by Rembrandt
 Explore the symbolism of the various aspects
of the Christingle
 Explore the story of Simeon and the
presentation of the infant Jesus in the temple.
‘A light for all peoples of the World’
 Find out about other cultural expressions

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Explore their own responses to the light of a
simple candle flame through artwork, music,
dance or poetry
 Research different ways in which the word
‘light’ is used metaphorically in daily life e.g. ‘I
can see the light at the end of the tunnel’
 Discuss what life (if any) would be like without
light. What does it feel like to be in the dark?
 What does the portrayal of ‘Light of the World’
add to our understanding of Jesus?
 Explore some of the traditional Christmas
stories e.g. ‘Papa Panov’s Christmas’ by
Tolstoy or ‘The Christmas Miracle of Jonathan

That light is used as a sign across religions
but is used in specific ways to convey diverse
meanings

KEY QUESTIONS

 Why is light used as a sign at Christmas?
 What do Christians mean when they say,
“Jesus is the Light of the World”?
 Why is light a powerful sign for many religions?
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associated with Christmas such as St Lucia in
Sweden.
 Compare the use of light in other religious
festivals. What similarities and differences are
there in its use and meaning?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on their own feelings about light
and dark e.g. light and dark experiences; on
those who are guiding lights or influences on
lives
 Empathy: considering the thoughts and
feelings of Simeon when he met the infant
Jesus in the temple or the wise men as they
followed the star; developing the ability to
identify feelings such as love, wonder,
forgiveness and sorrow
 Investigating the religious meaning of light at
Christmas & comparing it with light as a
theme in other faiths
 Interpreting by drawing meaning from the
symbolism in the Christingle or painting.
‘Christ the Light of the World’; interpreting
religious language such as ‘bringing light to
the world’ or ‘The Light of the World’.
 Synthesising by connecting light as a theme
across religions
 Expressing religious concepts and practices
in relation to the symbolism of light

KEY VOCABULARY
Christingle
Symbolism
Sign
Festival of light
Light of the world
Prophesy
Guiding light

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?’
 KS1 units – ‘Why is Christmas important to
Christians?’; ‘What signs are there in the
Christmas story?’
 KS2 units – ‘Why are presents given at
Christmas?’; ‘How can artists help us
understand Christmas?’; ‘What can we find
out about the birth of Jesus?’
 KS3 units – ‘Is Jesus who he said he was?’

Literacy Skills
 Skim and scan for information, take notes,
produce pictures and diagrams to summarise
information.
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Toomey’ and discuss the concept of the light
of Jesus entering the lives of those who care
for others.
 In what ways can actions bring light to the
world?
 Reflect on the guiding lights in their lives and
how do they help. What are the guiding lights
in the life of a Christian?
POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Observe and record children’s contributions
during class discussions
 Through art – exploring themes of light and
dark / light of the world; making a group
poster
 Identify or suggest examples of how light can
come into the world.
 Explore the idea of Guiding lights and how
they influence lives.
 Through DT – making a christingle & finding
out about the symbolism connected with it
POINTS TO NOTE


Useful references linking Jesus’ coming and
light are:
 Matthew 4:12-16
 Luke 2:25-32
 John 1:1-9
 This unit is intended for use in Year 5
 Whilst the main focus of this unit needs to be
the Christian symbolism of light, for children to
achieve level 4 within this unit, sometime will
need to be given to evaluating the use of light
as a symbol across religions. Children should
be able to suggest how light is used in specific
ways to convey diverse meanings

KEY STAGE

2

UNIT TITLE:

CHRISTMAS VI: WHAT CAN WE FIND OUT ABOUT THE
BIRTH OF JESUS?

LEARNING OBJECTIVES
Pupils should learn:
There are four Gospels:
Matthew, Mark, Luke and John





That people experience and recall the same
events in different ways
That there are similarities and differences
between the two birth narratives in Matthew
and Luke
To evaluate reasons why this might be
That the events of the nativity are recorded
as historical by the writers

KEY QUESTIONS
 Why is there more than one account of the
birth of Jesus?
 Why are they different?
 Are the similarities and differences within
Matthew and Luke’s account important?
 Who were the accounts written for?
 How does the language use reflect this?
 What impact might each of the Gospels have
made on their intended audience?
 What are the historical details in the reports?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify similarities and differences between
Matthew and Luke’s account of the birth
narratives (L3)
 Compare the events in the two Gospel
accounts of the story, suggesting reasons for
the differences (L4)
 Consider whether the differences in the
accounts are important (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Suggest which they think are the important
events in the narratives and why (L3)
 Suggest answers to questions about puzzling
aspects of the birth of Jesus, making reference
to both accounts (L4)
 Describe the impact that each of the Gospels
might have made on their intended audience
(L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Use an electronic Bible to cut and paste the
birth narratives from Matthew and Luke and
compare similarities and differences. Talk
about when and where Matthew and Luke
wrote their Gospels and for which audiences –
and identify how this might affect what’s written
 Look at Christmas cards and Christmas carols,
or watch extracts from films about the birth of
Jesus and identify which Gospels they are
inspired by
 Link the visits of the Magi and the Shepherds
to the aims of Matthew and Luke in their
Gospel accounts

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Act out a scenario where a dramatic event
happens in the classroom. Pupils are invited
to suggest different perspectives on why that
event happened. Then consider the
implications of this for similarities and
differences in the Gospel narratives on the
birth of Jesus
 Consider how difficult it is to describe
mysterious events in words, and attempt to
express their own response to the Christmas
narrative through the arts
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:











Reflecting on ultimate questions and Christian
beliefs about Jesus
Empathy: considering the attitudes, beliefs and
values of others, and seeing issues from their
point of view
Investigation: knowing how to gather information
from a variety of sources
Interpretation: drawing meaning from artefacts,
works of art and symbolism; interpreting religious
language & suggesting meanings of religious
texts
Evaluation: debating issues of religious
significance e.g. Are the similarities and
differences within Matthew and Luke’s account
important?
Analysis: distinguishing between opinion and
fact, and the differences between the two gospel
accounts
Synthesis: linking significant features of religion
together
Expression: expressing religious views

Literacy skills:
 Reading – skim and scan for information; produce
diagrams to summarise information; refer to text
when explaining their views; show awareness of
gospel writers’ viewpoints
 Writing – text is organised appropriately for the
purpose

KEY VOCABULARY
Advent
angel
Bethlehem
Egypt
Epiphany
halo
Judah
Magi
Nativity
Nazareth
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?’
 KS1 units – ‘Why is Christmas important to
Christians?’; ‘What signs are there in the
Christmas story?’
 KS2 units – ‘Why are presents given at
Christmas?’; ‘How can artists help us
understand Christmas?’; ‘Why is light an
important sign at Christmas?’
 KS3 units – ‘Is Jesus who he said he was?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through literacy – analysis and comparison
of gospel accounts; tables
 Through art – sorting Christmas art according
to the gospel it comes from
 Through music – choosing Christmas carol to
accompany their chosen card design

POINTS TO NOTE




The focus for this unit is not just the story of
Christmas. It needs to contain a detailed
analysis of Matthew and Luke’s gospels
This unit is designed for use in Year 6 and
develop children’s ability to compare religious
texts and analyse differences & similarities
Matthew and Luke are the only Gospels to
have a record of the birth of Jesus. Matthew
wrote his Gospel for a mainly Jewish
audience. He wanted to show Jesus as King
and the fulfilment of Jewish prophecies. Luke
was mainly concerned with helping Gentiles
(non-Jews) to understand about Jesus as the
Saviour of all people and not just the Jews.
This included the poor and outcasts

KEY STAGE

2

UNIT TITLE:

EASTER III: WHAT HAPPENED DURING JESUS’ LAST
WEEK ON EARTH?

LEARNING OBJECTIVES
Pupils should learn:
 About the events of Holy Week and their
significance for Christians:
-Palm Sunday – triumphal entry, money
changers
-Maundy Thursday – Passover meal
-Good Friday – trial and crucifixion
-Easter Sunday – resurrection


Symbols associated with Easter and their
links with what Christians believe about
Jesus:
- cross/crucifix
- a purple robe
- palm crosses
- bread and wine

KEY QUESTIONS





What happened in the last week of Jesus’ life?
Why are these events important to Christians?
Why are symbols used for death and new life?
How is the Lord’s Supper linked with Jewish
Passover?
 What is a ‘sacrifice’?
 What was Jesus’ sacrifice?
 Why did Jesus choose bread and wine to be
symbols of his death?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Describe the key symbols used by Christians
at Easter and their meaning (L2)
 Order the events of Easter week and describe
their importance for Christians (L2)
 Recognise symbols connected with the Easter
story and what they tell us about Christian
belief (L3)
 Make links between Jewish Passover and the
Lord’s Supper (L3)
 Consider what impact Jesus’ death and
resurrection might have on the life of a
Christian (L3/4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Discuss their own response to the Easter story
(L2)
 Make comparisons between times when they
have had to sacrifice something and Jesus’ act
of sacrifice (L3)
 Respond in their own way to some of the
puzzling questions raised through Christian art
and compare their ideas with the ideas of
others (L3)
 Ask questions about aspects of life and death
and suggest answers, making reference to
Christianity (L3/4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Explore works of art that show the last weeks
of Jesus’ life. Which symbols link with which
parts of the story, and how do they relate to
what Christians believe about Jesus?
 Investigate the meanings of Easter by
designing a stained glass window, explaining
any symbolism used
 Look at a range of crosses and crucifixes and
identify what they represent
 Explore links between the Jewish Passover
and the Last Supper
 Interview a member of your local church
community about the impact that Jesus’ death

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Consider the concept of sacrifice – what it
means for them, and within the context of the
Easter story
 Design symbols to be used in their stained
glass window
 Explore their own personal responses to & the
emotions evoked by the Easter story
 Imagine they are a witness to the events of
Easter and describe their own responses
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the symbols and what they
mean in relation to the Easter story
 Investigating by gathering information from a
variety of sources
 Interpreting by drawing meaning from works
of art and suggesting meanings for symbols
and forms of religious expression
 Evaluating by identifying what influences and
inspires them and why
 Analysing the links between the Jewish
Passover and the Last Supper
 Expressing religious views by responding to
religious questions through Art.
Literacy skills
 Able to identify and verbalise their own ideas
and meaning for the symbols
 Speaking confidently showing awareness of
the listener
 Writing – descriptions of symbolism used in
stained glass; preparing interview questions

& resurrection has for them.
KEY VOCABULARY










crucifix
crucifixion
Good Friday
Maundy Thursday
resurrection
triumphal
sacrifice
Passover
Last Supper

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?’
 KS1 units – ‘What do eggs have to do with
Easter?’; ‘Why is Easter important to
Christians?’
 KS2 units – ‘How do Christians around the
world celebrate Easter?’; ‘Why is Easter
important to Christians?’; ‘How do we know
what happened at Easter?’
 KS3 unit – ‘Is Jesus who he said he was?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through children talking about events
depicted in religious art
 Through art – designing a stained glass
window; creating their own art to reflect Easter
themes

POINTS TO NOTE



This unit is designed for use in Year 3

KEY STAGE

2

UNIT TITLE:

EASTER IV: HOW DO CHRISTIANS PREPARE FOR
EASTER?

LEARNING OBJECTIVES
Pupils should learn:
 The story of Jesus in the desert and its
significance at Lent for Christians
 That Christians prepare for Easter in different
ways
 Ash Wednesday is a time for Christians to
seek God’s forgiveness
 The significance of the symbols and rituals
used during Lent
KEY QUESTIONS
 Why is preparation important?
 How do you prepare for a special event?
 Why might Christians want to prepare for
Easter?
 How is the story of Jesus’ temptations linked
with Lent?
 Is Lent just about fasting?
 Why is an ash cross marked on a Christian’s
head?
 Why might someone need forgiveness?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Retell the story of Jesus in the desert (L2)
 Identify how Christians mark the period of Lent
(L2)
 Make links between the story of Jesus in the
desert and Lent (L3)
 Identify the things that might most impact a
Christian’s life during Lent (L3)
 Describe the impact that Lent has on
Christians and how it helps them to prepare for
Easter (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify how they ‘prepare’ for special events
and consider why Lent might be an important
time for Christians (L2)
 Sensitively compare their own thoughts about
Lent with others’ (L3)
 Apply ideas and reflections about Lent within
the context of their own and others’ lives (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Bring the story of Jesus in the desert alive in
drama e.g. using conscience alley. Consider
the links between the story and the period of
Lent e.g. 40 days, dealing with temptation,
fasting, seeking forgiveness etc.
 Explore different ways that Shrove Tuesday is
celebrated around the world e.g. pancakes,
Mardi Gras carnivals. Why is Shrove Tuesday
a day for celebration?
 Investigate what happens on Ash Wednesday
and consider why this might be a good way of
marking the start of Lent. Explore the
symbolism of the Ash Wednesday rituals
 Consider whether Lent is just about giving
something up, or whether there might be other
appropriate ways of marking the season

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Talk as a class about times when they’ve
prepared for a special event, or had a
‘clearout’. Why was it necessary? How did it
feel?
 Try some Lent-based ideas for the duration of
this unit e.g. try giving something up for a day
(TV, computer etc.) or longer, or do a small
kindness for someone else. At the end, talk
about the impact that this might have had – on
you, and on others.
 Shrove Tuesday: Make and share pancakes,
thinking about all the good things in your life
 Ash Wednesday: write the word ‘Sorry’ in felt
tip pen on stones and think about things that
you are sorry for. Drop the stone into a bowl of
water and watch the ink dissolve. Children who
wish to might want to ask God to forgive them
 Look at ideas that help Christians to ‘journey’
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

Reflection: reflecting on the feelings,
experiences, beliefs and practices associated
with Lent

Empathy: considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others and identify feelings such as
forgiveness and sorrow

Investigation: asking relevant questions e.g.
how might this help a Christian prepare for
Easter?; gathering information from a variety
of sources e.g. books, photos, visitors etc.

Interpretation: drawing meaning from
artefacts and symbolism; interpreting religious
language

Synthesis: linking the story of Jesus in the
desert with the practices of Lent; linking the
practices of Lent with Christian belief

Application: making the association between
Lent and an individual’s lifestyle, and the
impact on their church / local community

Expression : explaining, rituals and practices
associated with Lent and how they might help
a Christian prepare for Easter

through Lent. Create a class chart of ideas that
Christian families could use during Lent e.g.
ideas for small acts of kindness, ways to help
others, ways to be ‘green’, verses from the
Bible etc.

Interview a Christian about the ways in which
Lent helps them to prepare for Easter.
Children work with a partner to prepare
questions that they will ask

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through researching how Christians prepare
for Easter
 Through questions planned for interviewing a
Christian
 Through discussions about the significance of
Lent for Christians

Ash Wednesday
Lent
Mardi Gras
Shrove Tuesday
Confession / forgiveness
Temptation
Sackcloth and ashes
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?’
 KS1 units – ‘What do eggs have to do with
Easter?’; ‘Why is Easter important to
Christians?’
 KS2 units – ‘What happened during Jesus’
last week on earth?’; ‘How do we know what
happened at Easter?’; ‘Why did Jesus die?’ or
‘Did Jesus have to die?; ‘What does it mean to
be a Jew?’ (link with Passover)
 KS3 unit – ‘Is Jesus who he said he was?’

Literacy skills:

Reading – deducing, inferring & interpreting
text

Writing – write with clear ideas about
audience using precise vocabulary
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POINTS TO NOTE






This unit is designed for use in Year 4
It’s traditional to make and eat pancakes on
Shrove Tuesday, as a way of using up ‘rich’
ingredients before Lent starts
Ash Wednesday marks the start of Lent.
Traditionally, Christians have a cross-shape
marked on their foreheads with ashes – a
reminder that in Biblical times people used to
cover their heads with ashes & wear sackcloth
as a sign of being sorry for things they’d done
wrong
Materials developed for use in churches
during Lent would be an interesting resource
for children to look at e.g. the ‘Roots’
organisation produces Lent reflections or
‘Love Life, Live Lent’ has a great book for
families

KEY STAGE

2

UNIT TITLE:

EASTER V: HOW DO WE KNOW WHAT HAPPENED AT
EASTER?

LEARNING OBJECTIVES
Pupils should learn:





That people have different perspectives of the
same event
The similarities and differences of at least two
Gospel accounts of the last week of Jesus’ life
The different audiences and purposes of
these two Gospel accounts
To apply issues raised by the Easter Story in
the context of their own lives

KEY QUESTIONS
 Does our memory of an event change the facts
of what actually happened?
 What do the Gospels say about the death and
resurrection of Jesus?
 Did Jesus really die?
 How do we know that?
 Why is Easter the most important Christian
festival?
 Why are there differences in the four Gospel
accounts?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:



Reflecting on ultimate questions which are raised
by the Easter Story.
Empathising by considering the beliefs and

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify at least two differences between the
gospel accounts of Easter (L3)
 Compare the similarities and differences within
two Gospel accounts of Easter (L4)
 Sequence the key events within the Easter
narrative, relating them to Christian belief
about Jesus (L4)
 Explain the differences between the two
accounts, making reference to the intended
audience (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Compare their own ideas and feelings about
what pupils think is important (L3)
 Make their own response to the mysterious
events surrounding Easter (L3)
 Raise questions about puzzling aspects of the
death and resurrection of Jesus, suggesting
answers a Christian might give (L4)
 Express clear views about whether the
differences in the Gospel accounts might
present challenges to belief – theirs or others’
(L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Make a time line for when each of the Gospels
was thought to have been written. Include
within this their geographical context and most
likely audience
 Compare at least two Gospel accounts of the
Easter narrative and draw out similarities and
differences. This could be completed by
different groups within the class so that the
differences in all four gospels can be explored
 Watch a video extract of the crucifixion (e.g.
Jesus of Nazareth, Miracle Maker, The Robe)
and write an account as if they were an eye
witness
KEY VOCABULARY

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Recall a recent class event. Children to recall
their significant memories of the event and
discuss the similarities and differences as a
class talk about why this occurs
 Write their own questions / ideas about life
after death. Suggest answers that a Christian
might give

Differences
gospel
narrative
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through making a time-line of the gospel
accounts
 Through literacy – ‘eye-witness’ accounts

values of others; developing the ability to identify
feelings such as love, wonder, forgiveness and
sorrow as these issues are raised in the Easter
Story; seeing the world through the eyes of others,
and seeing issues from their point of view
Investigating by asking relevant questions about
life after death; knowing how to gather information
from a variety of sources e.g. the four gospels
Interpreting religious language and suggesting
meanings of religious texts
Analysing by distinguishing between opinion and
fact

similarities
Josephus
Tacitus
Pliny
LINKS WITH OTHER UNITS ACROSS KEY

STAGES
 Foundation Stage unit – ‘Why do we have
celebrations?’

 KS1 units – ‘What do eggs have to do with

Easter?’; ‘Why is Easter important to
Christians?’
 KS2 units – ‘What happened during Jesus’
Literacy Skills
last week on earth?’; ‘How do Christians
 Able to identify and verbalise their own ideas on
around the world prepare for Easter?’; ‘Why
the issues raised by the Easter Story
did Jesus die?’
 Speaking confidently, showing awareness of the
listener
 KS3 unit – ‘Is Jesus who he said he was?’



Showing an understanding of and responding to
the text in the bible
Writing using the appropriate vocabulary and
conventions for the diary genre
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after watching an excerpt from a film showing
the events of Holy Week; diaries based on
one of the four gospels
POINTS TO NOTE







This unit is designed for use in Year 5
The unit intends to prepare children for the
year 6 Christmas unit in which they compare
different accounts of Jesus’ birth.
A sensitive approach is needed to ensure that
children know the same event can be
remembered in different ways by different
people and that each memory is equally valid.
Although the gospel accounts differ, the main
events are the same e.g. Jesus was crucified.
Pupils may need you to highlight this

KEY STAGE

2

UNIT TITLE:

EASTER VI: DID JESUS HAVE TO DIE? Version 1

LEARNING OBJECTIVES
Pupils should learn:
 Christians believe Jesus was sent to show
people how to know God better
 That Jesus died as an ‘atonement for sin’
 That Jesus died to show the true meaning of
love (agape) and to bring reconciliation.

KEY QUESTIONS










Is there anything you would be prepared to
die for?
Did Jesus have to die?
Jesus said: ‘Greater love has no man than
this, that he lay down his life for his friends’.
What did he mean?
If Christians believe Jesus died for them, what
impact might this have on their lives?
Do you have to die in order to ‘give up’ your
life?
How do Christians reflect the concept of
sacrifice in their own lives?
If Christians believe that their sins can be
forgiven what impact might this have on their
lives?
Are there possible connections between
Passover and Easter for Christians?

CHRISTIANITY

2-3 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Make links between Jesus death and the
things that he taught (L3)
 Select information from their learning / the
Bible that helps to answer the question ‘Did
Jesus have to die?’ (L4)
 Suggest answers to questions raised by the
death of Jesus using relevant sources and
evidence (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Compare their own ideas about Jesus’ death
with those of others (L3)
 Apply their ideas and reflections on the
concept of atonement and reconciliation to
their own and others’ lives (L4)
 Suggest what might happen as a result of
their own and others’ actions (L4)
 Contribute to discussions and develop
arguments about the challenges of sacrifice
for others (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Explore with children possible answers to the
question posed in the title of this unit. Divide
the class into two groups – and explore the
argument from both sides. Is it possible to
know for certain who’s right?
 Use art e.g. ‘The Agony in the Garden’
(Bellini): explore the connections between
what happened in the garden and the title of
the unit or ‘St’ John’s Cross’ (Salvador Dali):
what belief about the death of Jesus is the
artist trying to convey?
 Explore the links between the Easter narrative
and the celebration of Passover. Does this
help answer the question?

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Explore stories of people who have died to
‘save’ others e.g. Maximillian Colpe, Margaret
Clithero etc. Why did they act as they did? Or
look at stories where people have died to save
others e.g. in fires / war. What reasons might
they have had for dying?
 Share thoughts about the concept of sacrifice
– what would children be prepared to die for?
Why?
 Discuss: Do you have to die to ‘give up’ your
life? What examples can you think of that back
up your ideas?

137

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on ultimate questions and beliefs
about the death of Jesus
 Empathy: developing the ability to identify
with feelings such as love and sorrow
 Investigation: knowing how to gather
information from a variety of sources e.g.
Bible, art, knowledge of other Christian
concepts and beliefs
 Interpretation: drawing meaning from works
of art and symbolism; interpreting religious
language; suggesting meanings of religious
texts
 Evaluation: debating issues of religious
significance with reference to evidence and
argument e.g. do you have to die to ‘give up;
your life?
 Synthesis: linking the concept of sacrifice
with Christian belief; connecting Jesus death
with what he taught
 Application: suggesting how the idea of
‘giving up your life’ might change the way c
Christian lives
 Expression: explaining the concept of
sacrifice

KEY VOCABULARY
Sacrifice
Agape
Passover
Atonement
Sin
Reconciliation
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘Why do we have celebrations?’
 KS1 units – ‘What do eggs have to do with
Easter?’; ‘Why is Easter important to
Christians?’
 KS2 units – ‘What happened during Jesus’
last week on earth?’; ‘How do Christians
prepare for Easter?’; ‘How do we know what
happened at Easter?’
 KS3 ‘Is faith worth dying for?’; ‘Is Jesus who
he said he was?’ ‘What does it mean to be a
Christian?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through analysis of texts used – Bible / life
stories of people who have died to save
others
 Through debate and discussion

POINTS TO NOTE
 The Christian belief that Jesus chose to die as
a visible demonstration of God’s love is one
answer to the question posed in the title of this
unit. This answer is also suggested through
Jesus’ own words ‘Greater love has no one
than this, that he lay down his life for his
friends’
 There is an alternative Year 6 Easter unit
called ‘Why did Jesus die?’ which explores the
connections between the Easter narrative and
the book ‘The Lion, the witch and the
Wardrobe’ by C.S Lewis

KEY STAGE

2

UNIT TITLE:

EASTER VI: WHY DID JESUS DIE? Version 2

CHRISTIANITY

2-3 HOURS

LEARNING OBJECTIVES
Pupils should learn:

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:












That allegory and story are powerful ways to
explain difficult ideas
That some human relationships are fragile
That Christians believe Jesus died to mend
humanity’s broken relationship with God
That Jesus’ death is linked with the Old Testament
practices of animal sacrifice

KEY QUESTIONS














Make links between the text and Christian belief
about the death of Jesus (L3)
Select and organise information from the text and
from the Bible that help answer the question ‘Why
did Jesus die?’ (L4)
Suggest answers to the question ‘Why did Jesus
die?’ using evidence from the text and the Bible to
support their argument (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

 Read sections from the Bible that connect Jesus’
What is an allegory?
death with aspects of Old Testament practice e.g.
How can it help us understand difficult ideas?
Hebrews 10:1-14. Does this begin to answer the
Why are the children called ‘Sons of Adam’
question?
and ‘Daughters of Eve’?
Explore sections of ‘The Lion, the Witch and the
Who is Aslan representing in the story?
Wardrobe’ that help answer the question ‘Why did
Why did C.S. Lewis choose a lion to be
Jesus die?’ e.g.
Aslan? Would you have chosen anything
 Edmund: Re-read LWW chapter 4. Brainstorm
different?
words describing the different aspects of Edmund’s
actions e.g. betrayal, deception, temptation, sin.
Why did Aslan die? How was Aslan a
Compare with the story of Adam, Eve & the Fall.
sacrifice?
What similarities are there? Are there other stories
Who is the White Witch?
in the Bible that demonstrate friendships that have
Does this book help answer the question ‘Why
gone wrong?
did Jesus die?’ How?
 Aslan: Explore pupils’ views about the choice of a
What do you think C.S. Lewis believed about
lion for the character of Aslan. Re-read LWW
Jesus? Why?
chapters 13&14. In pairs, gather information about
what Aslan did and why. Compare with the Easter
narrative. Are there similarities?
Other activities:
 Use WordArt or ‘Wordle’ to create a word picture,
using colour to convey the nature of the emotions in
sections of the texts selected
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Compare their ideas and feelings with those of
others (including characters in the story) and
suggest why there are differences (L3)
Suggest what might happen as a result of actions
taken by others and why (including the characters
in the story / people from the Bible) (L4)
Express clear views about whether this allegory
might influence theirs and others’ beliefs about
Jesus (L5)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Share thoughts and experiences of what
happens when friendships / relationships go
wrong. How do children repair the damage?
 Consider what a sacrifice is and what it means
to ‘sacrifice’ something.
 Explore times when children have taken the
blame for something they didn’t do. Why did
they do this? Did they have a choice? Did
Jesus have a choice?

 Annotate photocopies of sections of the text, or
parts of the Easter narrative to show the links
between the two.
 Create a piece of art or poetry inspired by their
findings

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY



















Reflecting on feelings, relationships, experience,
ultimate questions and beliefs conveyed through
LWW and the Easter narrative
Empathy: presenting their point of view, whilst
considering the thoughts, feelings, experiences,
attitudes, beliefs and values of others; identifying
with feelings such as love, wonder, forgiveness
and sorrow
Investigation: knowing how to gather information
from the LWW text and the Easter narrative
Interpretation: drawing meaning from symbolism
& allegory; interpreting religious language;
suggesting meanings of religious texts
Evaluation: debating whether this text helps to
answer the question ‘Why did Jesus die?’ with
reference to evidence and argument
Analysis: distinguishing between opinion and fact
Synthesis: making links between the text and
Christian belief about the death of Jesus;
connecting different aspects of life into a
meaningful whole
Expression: explaining concepts e.g. sacrifice /
temptation / redemption; expressing religious
views (theirs and others), and responding to
religious questions through allegory

Allegory
Temptation
Betrayal
Sacrifice
Redemption
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘Why do we have celebrations?’
 KS1 units – ‘What do eggs have to do with
Easter?’; ‘Why is Easter important to
Christians?’
 KS2 units – ‘What happened during Jesus’
last week on earth?’; ‘How do Christians
prepare for Easter?’; ‘How do we know what
happened at Easter?’
 KS3 units ‘Is Jesus who he said he was?’
‘What does it mean to be a Christian?’

Literacy skills:
 Reading – skimming, scanning, selecting,
retrieving & collating evidence from a range of
texts; talking about C.S Lewis’ viewpoint, inferred
from text
 Writing – material is structured logically & style
matched to task
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through annotations of selected texts
 Through discussions
 Through evidence gathered comparing text
from the book with text from the Bible
 Through artwork
POINTS TO NOTE
 This unit has very strong literacy links, and is
designed for use in Year 6. It explores the answer
to the question of Jesus’ death using C.S. Lewis’
book ‘The Lion, the Witch and the Wardrobe’, which
is an allegory for aspects of the Christian faith
 LWW is an ideal text to explore the idea of allegory
as a genre, but teachers need to ensure that this
occurs during Literacy time, as the R.E. elements of
this unit will need specific focus and should not be
lost
 It is recommended that teachers spend time
reading the book beforehand, just as they would a
literacy text. Also read the text to pupils in the
weeks leading up to this unit of study, so that they
are familiar with the story. As with most stories, it’s
best to read the book before you watch any film
(which you could then do as an end of term treat!)
 Sections of the book are used during the lessons,
so when deciding on learning experiences,
teachers should allow enough reading time within
each lesson as well.
 The Barnabas Schools’ Bible is an excellent
resource for this unit as it puts the whole Easter
narrative together

KEY STAGE

2

UNIT TITLE:

WHAT DO CHRISTIANS BELIEVE GOD IS LIKE?

CHRISTIANITY

6-8 HOURS

LEARNING OBJECTIVES
Pupils should learn:

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able to:

 That Christians believe God is a Trinity –
Father, Son and Holy Spirit
 That God has many titles and that these
reflect aspects of his character e.g. Father,
Saviour, shepherd etc. (see Points to note)
 Christians believe God’s nature is:
 Holy
 Loving
 Just
 Forgiving
 That the person of Jesus reveals what God is
like for Christians
 Christians also experience God in other ways
e.g. through the Bible / personal experience /
sacraments / natural world
 Symbols are sometimes used to express
deep Christian beliefs about the nature of
God

 Use and suggest meanings for some of the key
words Christians use to describe God (L2)
 Investigate sources (e.g. artefacts / art / stories /
text) and link what they find with Christian beliefs
about God (L3)
 Explain connections between stories / images
from the Bible or Christian art and God’s nature
(L4)
 Suggest answers to the question ‘What do
Christians believe God is like?’ using evidence
from a range of sources (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Respond sensitively to people’s ideas about
the characteristics of God (L2)
 Compare their own ideas about the character
of God with those of others (L3)
 Create an image that represents aspect(s) of
God’s character and explain the symbols /
imagery that they have used (L3)
 Create a thoughtful image that applies &
develops an idea they have studied (L4)
 Explain possible reasons why some choose to
believe in God and others do not (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:







KEY QUESTIONS
 What are your characteristics?
 What do Christians believe God is like?
 How does the person of Jesus show what
God is like?
 How is God like a friend…a Saviour…a
shepherd….a father…..a mother?
 What do Christians mean when they say that
God is ‘love’?






Explore experiences of God recorded in the Bible
(e.g. Psalm 23) and through other literature, poetry
and music (e.g. song lyrics) and identify the
characteristics they portray
Look at passages from the Bible where God is called
by different names / described in different ways e.g.
Father, Saviour, friend, shepherd, Creator, mother
hen. Discuss the aspects of his character that these
names reflect.
Look at God’s character as depicted in the parable
of the prodigal son. How can God (the father) be
seen as loving, just and forgiving within the story?
Invite Christian visitors to share beliefs about God,
how they know what God is like, and how they find
out more about him. Prepare questions for the
interview
Build up a jigsaw of different aspects of God’s
nature, using quotes from the Bible.

141

Discuss ideas about people being created in God’s
image
 Play a piece of calm, reflective music to give
children space to think about themselves. Ask
them to think about their character – what they are
like. Emphasise the difference between physical
appearance and character
 Find out what your own name means – are you
anything like the definition of your name? What
definition would you give to yourself?
 Use art materials to create a visual image to show
what God is like either a personal view, or from a
Christian viewpoint – they could choose one
particular aspect, or try to combine several. Display
as an art gallery and invite pupils from other
classes to visit.
 Look at ‘Spirited Arts’ from NATRE, as examples
of children’s ideas about God. Pictures or poetry

 What do Christians believe God does?
 How do Christians experience God?
 How do Christians express ideas about God?





SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: on questions such as ‘What am
I like?’ and ‘What do I think God is like?’
 Empathy: consider questions such as
‘What it is like to be a friend? or’ ‘What is it
like to forgive and be forgiven?’
 Investigation: using artefacts / art / story to
find out what Christians believe God is like;
asking relevant questions about who God is;
using what they know about Jesus to help
them understand what Christians believe
God is like
 Interpretation: draw meaning about the
nature of God from works of art, music,
poetry, symbolism and religious text.
 Synthesis: linking artefacts / art / story with
Christian beliefs about the nature of God
 Expression: Express their own ideas about
God through the arts / similes

Play a similes game with pupils e.g. ‘If God was like
a car / tree / animal, what car would he be like, and
why?’ Encourage pupils to be as precise as possible
in their ideas, choosing words carefully & for effect
Investigate the elements within a church service and
discuss how Christians might experience God
through prayer, praise, Bible readings, music,
sermon, silence etc.

KEY VOCABULARY
Creator; father; mother & mother hen; Saviour;
friend; shepherd;
holy; just; loving; forgiving
characteristics
prodigal son
simile
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘What makes us special?’; ‘Why do we
have celebrations?’
 KS1 units ‘Who were Jesus’ friends?’; ‘Why did
Jesus tell parables?’
 KS2 units ‘How did Jesus change lives?’; ‘Who
is Jesus?’
 KS3 units – ‘How is the Bible relevant for
Christians today?’; ‘Is Jesus who he said he
was?’

Literacy skills:
 Reading – read a range of texts e.g. Bible,
poetry, lyrics, showing understanding of
main points & referring to text when
explaining their ideas;
 Writing – ideas developed in interesting
ways, showing careful choice of words
(similes)



POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through artwork
 Through discussion
 Through writing – lists from research;
descriptions of God; interview questions;
similes
POINTS TO NOTE
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could be used as a starting point for further
discussion
Suggest ways in which belief in God might alter
the behaviour of Christians, as they try to be like
him

The concept of Trinity is explored in the unit ‘Who is the
Holy Spirit?’ so this unit only needs to make an initial
connection with this concept as being part of the answer
to the question ‘What do Christians believe God is like?’
Ensure the different aspects of the nature of God are
presented in a balanced way. Some children’s
understanding of God as ‘father’ may be quite negative
because of their own experience, so the subject may
need some sensitive handling
Bible references: God as mother – Hosea 11:3-4 &
Isaiah 49:15; mother hen – Luke 13:34; Saviour Psalm
18 & Isaiah 43:1-3; shepherd – Psalm 23 & Ezekiel 34;
Creator – Genesis 1-3, Psalm 8 & Psalm 104. Jesus
also called disciples his ‘friends’ in John 15:13-15
The unit ‘Who is Jesus?’ would be a good unit to
precede this one, as it explores what Christians believe
about Jesus and would help them to understand how
Christians know God through the person of Jesus &
what Jesus meant in John 14:7
Jesus’ parable of the prodigal son is a significant text to
help explain God’s nature – Jesus wrote the story
himself! There are plenty more to choose from, as
Christians believe God is revealed through the whole of
the Bible
The range of learning outcomes in this unit is broad.
Choose those appropriate for the pupils you teach.

KEY STAGE

2

UNIT TITLE:

HOW DID JESUS CHANGE LIVES?

LEARNING OBJECTIVES
Pupils should learn:







that Christians believe Jesus showed he was
God’s son by performing miracles:
- miracles over nature e.g. feeding of the
5000, calming of storm, Peter walking on
water
- healing miracles e.g. healing of the paralysed
man, blind Bartimaeus, Jairus’ daughter, 10
lepers, Roman centurion’s servant, raising of
Lazarus
that each miracle shows something different
about who Jesus was
Jesus befriended ordinary people e.g.
fishermen, and the outcasts of society e.g. tax
collectors, lepers, women
Jesus’ teachings challenged the people he met
e.g. Sermon on the Mount (the Beatitudes)

KEY QUESTIONS











What is a miracle?
Why did Jesus perform miracles?
Do miracles happen today?
What do we learn from Jesus’ teachings in the
Sermon on the Mount?
How did Jesus’ teaching challenge people?
How did Simon become Peter?
Why did people follow Jesus?
Was Jesus ‘meek and mild’ or ‘mean and wild’?
(*see Points to Note)
How did Jesus change lives?
Why did Jesus make enemies as well as

CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Retell a story about Jesus and suggest why it
might be important (L2)
 Recognise that questions about miracles are
hard to answer (L2)
 Describe how peoples’ lives were changed
after meeting Jesus (L3)
 Make links between what Jesus did and what
Christians believe about him (L3)
 Describe how miracles were an important
part of Jesus’ life and raise challenging
questions about why Jesus performed them
(L4)
 Explain the sacrifices the followers made
when they were chosen to be disciples (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Give reasons why Jesus’ teachings might be
valued by Christians (L2)
 Share their own ideas about miracles (L2) and
compare their ideas with others’ (L3)
 Raise questions about aspects of Jesus’
teaching giving their own considered response
(L3)
 Raise questions about miracles and suggest
possible explanations (L4)
 Describe how a teaching from The Sermon on
the Mount made a difference to Jesus’
followers – then, and now (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Freeze frame a healing miracle and a nature
miracle and explore the feelings of those
who witnessed it.
 Write newspaper reports outlining not just
what happened when people encountered
Jesus, but including eyewitness accounts –
what people might have said about him e.g.
at the calling of the disciples, eating with
women, after each miracle etc.
 Explore Jesus’ teaching in The Sermon on
the Mount within the context of ‘true
happiness is……..’ and examine whether
Jesus linked happiness with ambition, fame

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Share their views and experiences of events
that they might call miraculous
 If they could perform one miracle, write about
what it would be and why they chose that one
 Discuss the world of famous people, looking
for things that are supposed to bring
happiness. (e.g. Hello magazine, X-Factor
etc.) Compare with Jesus’ life and what he
taught about happiness
 Write your own ‘How-to-be-attitudes’ based on
the Sermon on the Mount
 Reflect on how they feel when they are
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friends?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: On why Jesus performed miracles,
& considering questions such as: Can a miracle
happen today? What was the impact of
miracles on eyewitnesses?
 Empathy: considering the thoughts, feelings,
experiences of those whose lives were
changed after meeting Jesus
 Interpretation: suggesting meanings of what
Jesus meant in the Sermon on the Mount.
What does it mean to be happy?
 Synthesis: linking the miracles of Jesus with
what Christians believe about him
 Application: considering what it means to trust
and follow others, and the challenges of doing
this.
 Expression: by writing their own version of the
Sermon on the Mount

and money. How might a Christian’s life be
impacted by living life this way?
 Reflect on the motivation of the people who
followed Jesus. Why were they prepared to
make sacrifices?
 Look at events in Peter’s life and suggest
reasons why he acted as he did. (Call,
walking on water, healing mother-in-law,
betrayal etc)
KEY VOCABULARY






miracles
Sermon on the Mount
Outcasts
Lepers
Beatitudes

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘What makes us special?’; ‘Why do
we have celebrations?’
 KS1 units ‘Who were Jesus’ friends?’; ‘Why
did Jesus tell parables?’
 KS2 units ‘Who is Jesus?’
 KS3 unit – ‘Is Jesus who he said he was?’

excluded from a group or what it is like to risk
unpopularity by standing up for what you
believe in
 Who are you influenced by and who would you
follow?

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through writing – newspaper report on
miracles including witness accounts.
 Through hot-seating in drama
 Discuss the feelings of some of the main
characters whose lives were changed.
 Through writing own version of the Sermon on
the Mount.
POINTS TO NOTE






Literacy skills:
 Reading – skim & scan; research skills; using
text as a source of information
 Writing – convey meaning using different
writing forms using words for effect.
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It is not intended that you study all the stories
suggested. Choose your own if you prefer. Pupils
should learn about a variety of Jesus’ miracles and
teachings
This unit considers Jesus’ miracles and how they
demonstrate that Jesus was who he claimed to be –
God’s son. Christians believe that all Jesus’ miracles
reach a peak in the raising of Lazarus, and point
towards the ultimate miracle – the victory of life over
death
*Was Jesus ‘meek and mild’ or ‘mean and wild’? It’s
important to create an accurate impression of Jesus
through this unit. By demonstrating God’s love to
others, Jesus also challenged the authorities and made
enemies. In C.S Lewis’ book ‘The Lion, the Witch & the
Wardrobe’, Mr Beaver calls Aslan – the Jesus figure in
the allegory (a lion, note, not a pussycat!) – ‘not safe,
but good’

KEY STAGE

2

UNIT TITLE:

WHO IS THE HOLY SPIRIT?

LEARNING OBJECTIVES
Pupils should learn:


The story of Pentecost – the coming of the
Holy Spirit to the disciples

Christian Beliefs
 The Holy Spirit is the third person of the
Trinity (Father, Son and Holy Spirit)
 That Jesus was filled with the Holy Spirit
 The Holy Spirit is the presence of God active
in the lives of Christians

CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Retell the story of Pentecost & identify possible
meanings for the symbols in the story (L2)
 Describe the Christian belief in God as ‘Trinity’
and suggest possible symbols, e.g. St Patrick’s
Shamrock; equilateral triangle (L3)
 Describe the impact of the coming of The Holy
Spirit on the disciples (L4)
 Show understanding of how belief in the Holy
Spirit influences the actions of a Christian,
using relevant sources and evidence (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify that the Holy Spirit is important to
Christians (L2)
 Share their own ideas about ‘three in one’ and
compare with others’ ideas (L3)
 Offer suggestions as to how the Holy Spirit can
offer support in different situations (L4)
 Suggest ways in which the Holy Spirit might
affect the decisions of Christians and the
challenges this might present (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:



Christians’ lives are influenced by the Holy
Spirit
KEY QUESTIONS



 What happened at Jesus’ baptism?
 What is ‘Pentecost’?
 How did the disciples change with the coming
of the Holy Spirit?
 Why do Christians say God is one yet three?
 What do Christians believe about The Holy
Spirit?
 What symbolism is connected with the Holy
Spirit?
 How do Christians experience ‘God at work’?
 Does God influence people today? How?









Read the story of the coming of the Holy Spirit in
Acts Ch2. Explore the emotions & responses of
different people (especially Peter) within the story.
How did the Holy Spirit change them? What
symbolism is in the story?
Look at art (e.g. Leonardo da Vinci; Ottavio
Vannini; Fra Angelico) depicting the baptism of
Jesus. Where is the Holy Spirit? Are all three
persons of the Trinity present?
Research places in the Gospels where Jesus was
influenced / empowered by the Holy Spirit e.g.
Matt 1:18-20; Matt 3:16; Luke 4:1&14-18; Romans
8:11
Research symbols linked with Father, Son
and Holy Spirit (The Trinity), perhaps using art
e.g. Celtic trinity knot, St Patrick’s Shamrock or
water, ice & steam
Christians talk about the Holy Spirit as sustainer,
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Give an explanation of self as ‘Three in one’ e.g.
sister, daughter, Brownie
Talk about ways people can be transformed by
experiences
Create their own Trinitarian symbols as three
parts but one whole and annotate with an
explanation of the symbol
Discuss times when they have felt the influence of
someone even when not present in person. How
can this be helpful?
Discuss what motivated people of faith to do what
they did. Discuss what motivates you and the
decisions you make.
Collect times when it’s been hard to know what to
do. Use a Conscience Alley drama technique to
explore the choices. How might the Holy Spirit
influence a Christian’s choices?




SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: What influences my and other
people’s decisions?
 Empathy: Identify with the change in emotions
felt by the disciples at Pentecost; see the world
through the eyes of others when faced with
difficult choices.
 Investigation: Find out about people’s lives
through asking relevant questions; gather
information about people of faith and how the
Holy Spirit has influenced their choices
 Interpretation: interpret religious symbols of
the Trinity and the Holy Spirit.
 Evaluation: debate issues of religious
significance with reference to evidence and
argument e.g. Is the Holy Spirit real?
 Application: discuss what influences the
choices you make
 Expression: create your own symbols to
represent ideas of the Trinity

encourager, comforter, counsellor, guide. What do
they mean?
Invite Christian visitors and interview them about
how the Holy Spirit is real in their lives.
Find out about the lives of contemporary
Christians whose lives have been influenced by
God. e.g. Corrie Ten Boom, Desmond Tutu,
Martin Luther King, Mother Teresa & other current
Christian role models.

KEY VOCABULARY
Pentecost /Whitsun / Whit Sunday
Trinity: Father, Son and Holy Spirit
‘Three in one’
Trinitarian
Holy Spirit as sustainer; encourager; comforter;
counsellor; guide

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 units ‘How do Christians follow Jesus?’
 KS2 units ‘How did Jesus change lives?’;
‘Who is Jesus?’; ‘What do Christians believe
God is like?’
 KS3 units – ‘How is the Bible relevant for
Christians today?’; ‘Is Jesus who he said he
was?’

Literacy skills:
 Debate choices people face and the decisions
they make.
 Listen carefully during discussion, making
contributions and asking questions that are
responsive to others’ ideas

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Create their own Trinity symbol, with written
explanation
 Through questions prepared for interviewing
Christian visitors
 Through drama – hot-seating or conscience
alley
 Through discussions
 Through analysing art for Trinity symbols
POINTS TO NOTE
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This unit is best taught in Upper Key Stage 2
The Holy Spirit is the third person of the Holy
Trinity. ‘Third’ does not denote lesser rank or
status – all persons of the Holy Trinity are ‘equal
in power and glory’.
Spend some time at the start of the unit exploring
the story of Pentecost. Starting from Jesus’
ascension into heaven in Acts 1: 1-10 will enable
pupils to link Pentecost with what Jesus said
about the Holy Spirit.
The range of learning outcomes in this unit is very
broad, so choose which are appropriate for the
age of the pupils you teach
Guildford Cathedral is unusual because it is one
of relatively few cathedrals dedicated to the Holy
Spirit.

KEY STAGE

2

UNIT TITLE:

WHY IS PRAYER IMPORTANT FOR CHRISTIANS?

LEARNING OBJECTIVES
Pupils should learn:

CHRISTIANITY

6-8 HOURS

 There are different ways of praying in Christian
practice. e.g. reading set prayers, kneeling,
standing, rosary beads, extempore prayers, public
and private prayers.

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Suggest meanings for religious language and
expression (L2)
 Identify reasons why Christians pray (L2)
 Describe and suggest what the Lord’s Prayer
can mean for Christians (L3)
 Describe the impact that prayer has on
people’s lives (L3)
 Make a connection between prayer and a
person’s relationship with God (L4)

 Prayer can fall into 4 parts
 Adoration and praise – to express love for
& worship of God
 Confession – to seek forgiveness and
reconciliation
 Thanksgiving (thank you) prayers – to
express gratitude
 Supplication (Asking) prayers – to ask for
help for others or oneself

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Comment on the value of talking /
communication in building good relationships
and mending broken ones (L2)
 Suggest reasons why people often pray when
in trouble (L2)
 Make links between their own and others’
responses (L3)
 Make links between what they and others see
as being important in life, giving reasons for
beliefs, attitudes and actions (L3)
 Apply ideas and reflections about the value of
prayer in their own lives and the lives of others
(L4)
 Suggest what might happen as a result of their
own and others’ attitudes and actions. (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:





 That there are examples in the Bible of Jesus
praying
 Christians see prayer as important in building a
relationship with God

 Answers to prayer can result in people having to
take action

KEY QUESTIONS








Why did Jesus pray?
What did Jesus teach about prayer?
How can actions and positions help a person to
pray?
Are all prayers answered?
Can prayer make a difference in the lives of
Christians? How?





Read some examples of when Jesus prayed e.g. in a
solitary place (Mark 1: 35); as a model (Matthew 6); in
Gethsemane (Matthew 26); for his disciples (John17).
As God’s Son, why did he need to pray? Look for the
clues in the text
Read stories Jesus told about prayer- e.g. Pharisee
and Tax Collector, (Luke 18), the Friend at Midnight
(Luke 11), What did Jesus mean people to learn about
prayer?
Investigate actions or positions associated with prayer
and think about why some people might find it helpful
Handle aids to prayer (e.g. rosary, candle) and
discuss how they might help people pray
Look at the four different categories of prayer
(adoration / confession / thanksgiving / supplication.
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Christians show adoration to God for who He is and
looking at things in creation can create awe and
wonder. Watch a film clip on the wonder of nature
and talk about what they think is awesome. Create
their own film clips.
Discuss what sort of feelings they might want to share
with a friend, e.g. thanks, apology, requests,
excitement etc.
Debate the difference between a prayer and a wish
Consider why some people who are not religious
might pray when in trouble
Talk about how they try to understand people who are
different from themselves. Does talking help?
Write their own prayer to express a particular feeling.
What or who helps them to change things in their



Is prayer without action meaningless?





What might a Christian pray for each of these?
Look at famous prayers e.g. The Lord’s Prayer,
Prayers of St Francis of Assisi, Ignatius of Loyola,
Mother Teresa, and Coventry Cathedral. Discuss what
is being expressed through the words e.g. concerns,
praise, confession
Invite Christian visitors to talk about the importance of
prayer in their own lives. How have their prayers been
answered and what did they do as a result of the
answer? Did acting on the answer present any
challenges?

SKILLS TO BE DEVELOPED BY THIS UNIT
KEY VOCABULARY
Pupils should demonstrate progression by:
 Reflecting: on the meaning in The Lord’s  Adoration; praise; confession; forgiveness;
Prayer & on feelings associated with prayer
thanksgiving; supplication
 Interpreting: and suggesting meanings of  communication
religious texts or expression
 extemporary
 Investigating: knowing how to gather  prayer
information about prayer from different  reconciliation
sources e.g. artefacts, visitors, the Bible,  worship
different written prayers etc.
 rosary
 Synthesising: seeing that worship and prayer
LINKS WITH OTHER UNITS ACROSS KEY
are linked. Prayer is part of worship
STAGES
 KS1 unit – ‘What is prayer?’
Literacy skills:
 Reading – read a range of texts e.g. Bible,  KS3 unit – ‘What does it mean to be a
Christian?’
prayers, showing understanding of main


points & referring to text when explaining their
ideas;
Writing – ideas developed in interesting ways
and clearly organised



POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through analysis of meaning when looking at
Christian prayers- write down reasons
Christians may give for praying with their eyes
close, kneeling and standing.
 Through responses during discussion times

POINTS TO NOTE
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lives? e.g. to be kind to people, work for a goal they
want to achieve. Is change easy or do they sometimes
need continued help and support? How might this help
them to understand why prayer is important to
Christians?
Consider how after prayer, people may be challenged
to make changes to their lives. e.g. forgive others,
stop bad habits,(lying, laziness, saying unkind things);
do things for others (Mother Teresa helping the poor,
giving time or raising money for those in need, playing
with people who are on their own).

As with all units, there should not be a
presumption about a child’s personal belief. Writing
a prayer can be a sharing of feelings without a
recipient. Some pupils may prefer to write a
reflection rather than a prayer to God. When
teaching about prayer please be especially aware
that our objective is an educational one and
doesn’t assume commitment by those we teach.
This unit may raise puzzling questions, especially
about what happens if prayer doesn’t seem to be
answered. Time should be given to explore the
issues raised with children
Christians believe that they should keep praying for
guidance and help, and that prayer develops their
relationship with God, which can give confidence to
people to change.

KEY STAGE

2

UNIT TITLE:

HOW IS THE CHRISTIAN FAITH EXPRESSED THROUGH
WORSHIP?

LEARNING OBJECTIVES
Pupils should learn:
 That worship is a personal and community
experience and can be expressed in different
ways
 That in worship Christians give to and receive
from God e.g. they may proclaim God’s
greatness, express thanksgiving, or receive
forgiveness
 About the role of Holy Communion (Mass,
Eucharist, Lord’s Supper), the Bible, prayer,
and music in worship
 That the cross is an important symbol for all
Christians
 That Christians worship is a variety of
buildings, and that the design of a building can
affect the way worship is expressed
 That different Christian denominations use a
variety of artefacts and symbols in their
worship e.g. Anglican, Roman Catholic, Baptist

KEY QUESTIONS
 What is worship?
 Why is it important to a Christian to worship
God?
 How do people express emotion / worship
through creativity?
 Why is Holy Communion important?
 Do symbols help Christians to worship?
 What can we learn from Christian religious
buildings about the people who worship there?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Describe how worship can be individual or
communal and is an expression of faith (L3)
 Describe & suggest meanings of symbols or
symbolic actions e.g. kneeling, bowing heads
etc. (L3)
 Compare similarities and differences between
expressions of worship (e.g. Communion, use
of music etc.) in different denominations (L4)
 Recognise and explain diversity within worship
in Christianity (L5)
POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Visit different places of Christian worship e.g. a
parish church, chapel, cathedral and compare
and contrast the designs, furniture and
symbols. Talk about why there are differences
and whether these affect the way Christians
worship
 Investigate the reasons why Christians worship
and find evidence for these reasons within
what happens in a church service e.g.
confession as an opportunity to seek
forgiveness, singing praise etc.
 Find out why Holy Communion is central to
Christian worship and how it is celebrated
across different denominations
 Explore how symbols, artefacts and buildings
play a part in worship, rituals and ceremonies
e.g. explore the use of artefacts linked to
prayer e.g. icon, rosary beads and candles and
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CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Consider what worship means (L3)
 Share their personal responses to worship in
different styles and compare their views with
others’ (L3)
 Describe why people express their faith in
different ways (L4)
 Make informed responses to people’s values
and commitments in the light of their learning
(L4)
 Recognise and explain how issues relating to
worship are relevant in their own lives (L5)
POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 In groups, talk about their own experiences of
community life e.g. school, clubs. Do we all
express commitment / belonging in the same
way? Why?
 Consider how relevant worship is in their own
lives. Do they ever worship and if so what?
Use the creative arts (e.g. writing, art, music,
drama, dance) to express the idea of worship –
their own personal view, or a Christian /
denominational viewpoint.
 Create a piece of art for a church that will help
Christians to focus on the symbolism of Holy
Communion. Pupils could develop their idea
for a specific denomination, or as a piece that
would be suitable for any setting.

 Do you have to go to church to be a Christian?
 Why are there differences in the ways
Christians worship?
 Are the difference important?
SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on feelings, relationships, experience,
ultimate questions, beliefs and practices relating to
worship
 Empathy – identify with feelings such as love,
wonder, forgiveness and sorrow; seeing the
relevance of worship for a Christian and seeing
issues from their point of view
 Investigation: knowing how to gather information
from a variety of sources e.g. buildings, symbolism,
service elements
 Interpretation: drawing meaning from the artefacts,
works of art, music, poetry or symbolism used in
Christian worship; interpreting religious language
 Evaluation: debating the relevance of worship for a
Christian
 Analysis: distinguishing between the different
expressions of worship
 Application: making the association between
Christian worship and its effects on individual &
community life
 Expression: explaining concepts, rituals and
practices

talk about the symbolism
 Listen to a variety of Christian music e.g.
plainsong, oratorio, a Victorian hymn, modern
songs etc. Talk about what the words mean.
Why might they be a part of Christian worship?
 Find out how the Bible can contribute to
worship. Look at passages that focus the mind
on God

KEY VOCABULARY

Holy Communion / Mass / Eucharist / Lord’s
Supper
prayer; reflection; meditation; silence
priest; vicar; minister; pastor
congregation
forgiveness; confession; adoration; thanksgiving
baptistery; chancel; chapel; font; lectern; pulpit;
lectern
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 unit – ‘Church I: what makes a church
different from other buildings?’; ‘Church II:
What happens in a church?’; ‘‘How do
Christians follow Jesus?’ (ASU)’ (ASU)
 KS2 units – ‘Why do Christians pray?’; ‘How
do Christians celebrate milestones in life? –
Literacy skills:
(Birth and Belonging)’; ‘What’s in the Bible?
 Reading – referring to text (e.g. Bible, words of
What makes it different?’
prayers / songs etc.) when explaining their views;  KS3 units – ‘How is the Bible relevant for
locating and using ideas and information
Christians today?’; ‘Is faith worth dying for?’;
 Writing – presenting a point of view
‘What does it mean to be a Christian?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through written work – booklet about worship;
poetry
 Through creativity – interpreting Psalm 139;
using art to express emotions or creating a
piece of art for a church
 Through responses to music
 Through discussion
POINTS TO NOTE







This unit is intended to focus pupils more on the
ways Christians express worship than on a
comparison of buildings.
The buildings that Christians worship in will have
an effect on the style of the worship, and in fact
may have undergone changes (e.g. removal of
pews) to assist a different style of worship from the
past
This unit is designed to include visits to a Christian
place of worship. It is suggested that schools visit
different denominations
If a real-life visit is not possible, try using virtual
reality! There are links within many of the websites
listed on the Surrey Places of Worship website

KEY STAGE

2

UNIT TITLE:

THE BIBLE – WHAT’S IT ALL ABOUT?

LEARNING OBJECTIVES
Pupils should learn:
 The Bible is an important book for Christians
and many other people across the world
 The Bible is made up of 66 books: history; law;
songs, poetry and stories; gospels; letters;
prophecy
 It has an Old and New Testament of which the
Old Testament content is shared with the
Jewish Tenakh
 It is used in public worship and personal
devotion
 Christians believe the Bible is the Living Word
of God and that it is the main reference for
teaching, guidance and worship
 The Bible has a long history of translation and
can be read in different languages and is still
being translated today
 In some places around the world, Christians do
not have their own copy of the Bible

KEY QUESTIONS
 What is the Bible and why is it important to people?
 Why does it have an Old and New Testament?
 What genres of writing are found within the Bible?

CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able to:
 Retell stories from the Bible and identify
whether they belong to the Old or New
Testament (L2)
 Make links between stories from the Bible and
what Christians learn about God (L3)
 Investigate and connect aspects of the Bible
together e.g. ideas / beliefs expressed through
stories, how it is used by Christians (L3)
 Show understanding of how the Bible is used
and why it is sold all over the world (L4)
 Gather, select and organise ideas about the
Bible (L4)
 Describe the impact that reading the Bible has
on individuals, groups and communities (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able to:

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Explore the difference between the ’Old’ and the
‘New’ Testament.
 Learn how to find a reference in the Bible. Make
it into a race if this helps to motivate children!
 Encounter a variety of stories, verses and
poetry from the Old and New Testament e.g.
Joseph, Daniel, Ruth, Psalm 23, Parables of
Jesus, Paul’s letters to the Church. Talk about
the things that make the different from each
other as genres – and what Christians might
learn from the stories / readings
 Look at a range of different Bibles – old and
new, for children, young people or adults. Why
are there so many different versions? Look at
similarities and differences between them
 Invite Christian visitors or a child to talk about

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Share experiences of books that the children
feel have influenced them. Share any other
books that have been translated into different
languages
 Explore where they might go for guidance
 Discuss whether there is anything in their lives
that they would value in the way that Christians
value the Bible. Read the story of Mary Jones’
Bible (Bible Society story). What clues are
there in the story that show how much she
wanted a Bible?
 What would they include in a book to help
people live their lives?
 Discuss ways in which the Bible has links with
art, books, films and songs e.g. Lady Gaga ‘I
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 Explain how the content of books can be influential
in people’s lives (L2)
 Reflect simply upon their own responses to writings
in the Bible, and explain why they find a section
interesting / challenging (L3)
 Suggest answers to questions about why the Bible
is still important to people today (L4)
 Describe why Christians have been prepared to
suffer and die to own a Bible and compare with what
is really important in their lives (L4)






How and when do people use the Bible?
Why do Christians call the Bible ‘living’?
Where do you turn for guidance?
How have sayings and stories from the Bible
become part of everyday life?
 Why would people be willing to die in order to get
Bibles to Christians?

the importance of the Bible in their own life.
Pupils to prepare interview questions that will
help their research into how Christians view the
Bible
 Look at some Bible reading notes and discuss
how these could help people.
 Explore the lives of people who smuggle Bible
into countries where Christians are not allowed
to own a Bible e.g. Brother Andrew (the ‘Open
Doors’ website has his story) Why might
someone be prepared to risk their lives for a
book?
 Find out about and read the Bible in different
languages e.g. look at a well-known verse (John
3:16). The Bible Gateway website has a range
that you can look at. What does this say about
the importance of the Bible for Christians
worldwide?
KEY VOCABULARY

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Investigation: including how to gather Holy Bible
Gospel; history; law; letters; poetry
information from a variety of sources
 Interpretation: including suggesting meanings Old Testament; New Testament
translation
of religious texts
 Synthesis: including making links between psalms
works of film, song and art and the influence of chapter and verse
reference
the Bible.
 Application: including making the association
between the Bible, the individual and their
community as well as national and international LINKS WITH OTHER UNITS ACROSS KEY
STAGES
life
Literacy skills:
 Reading – different literary genres; skim & scan;
research skills; using text as a source of
information
 Writing – convey meaning using different writing
forms e.g. results of research; posters or
adverts; interview questions etc.; using words for
effect;





FS unit – ‘Why are stories special?’
KS1 units – ‘Why is the Bible a special book for
Christians?’
KS3 unit – ‘How is the Bible relevant for Christians
today?’
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Love Judas’ (some of the lyrics later in the
song may not be suitable!), Raiders of the Lost
Ark
 Create a poster, TV or radio advert to advertise
the Bible. Include how the Bible can be used,
why it is used and knowledge of content. Who
can write the most persuasive advert?

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT





Sorting – pupils to place a variety of different book
titles into the appropriate boxes – OT, NT,
Written – pupils to create an advert to sell the
Bible (TV, radio or poster). To include how the
Bible can be used, why it is used and knowledge
of content
Drama – Hot-seating activity. Pupils to take on the
role of a Christian who died or risked their life to
own a Bible

POINTS TO NOTE




The word Bible means “books’, or ‘library’
Bible Explorer is an educational programme taught exclusively
in school to years 5 and 6. There is a series of five one-hour
lessons for the Old Testament and five one-hour lessons for the
New Testament. The aim of the Bible Explorer is to teach
children the storyline of the Bible- the big picture. Bible Explorer
is non-denominational and non-confessional. It is led by trained
volunteers. Bible Explorer uses storytelling, drama, videos,
multi-media and more to ensure that all learning types (audio,
visual and kinaesthetic) connect with the subject matter. The
children are taught a set of keywords and handsigns that help
them to remember the storyline. Further information at
http://www.bible.org.uk

KEY STAGE

2

UNIT TITLE:

WHO ARE THE JEWS?

LEARNING OBJECTIVES
Pupils should learn:
 That Judaism has its origins in and around the
land of Israel
 There are millions of Jews who live both in
Israel & all over the world
 Jews believe that God is One, Creator and
Carer
 The importance of the Shema as the first
prayer in the Torah
 The Jewish Bible or Tenakh has 24 books in
three sections and is written in Hebrew
 That Abraham, Moses & David are important
figures in the Jewish faith
 That the synagogue is an important place of
study and prayer for the Jewish community

KEY QUESTIONS









What do Jews believe about God?
How do Jews worship?
What are the important places for a Jew?
Who are the important people for a Jew?
What did God promise Abraham?
Does God keep his promises?
What does the mezuzah tell us about Jewish
belief?
 Why do Jews have the Shema on their

JUDAISM

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify possible meanings for Jewish symbols
(L2)
 Suggest ways in which Jews worship in a
synagogue (L2)
 Make links between the key features of the
synagogue and what they represent (L3)
 Ask significant questions about Judaism e.g.
why is the Shema so important to Jews? (L3)
 Describe how the writings and traditions of
their religion affect Jewish believers (L4)
 Explore the key features and symbols in a
synagogue and describe the beliefs connected
with them (L4)
 Describe the key beliefs and teachings of
Judaism, linking them to how they affect the
lives of Jews (L4)
POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

6-8 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Give reasons why the Torah or synagogue is
important to Jews (L2)
 Discuss the importance of keeping promises
as Jews believe God keeps his promises to
them (L3)
 Analyse the Ten Commandments and
consider their relevance to daily life in modern
society (L4)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Find Israel on a map. Identify where Jews live today  Write their own poems reflecting their ideas
& investigate evidence for Judaism as a worldwide
about creation
religion. Using the Old Testament as a resource,
 Compare these with the types of literature in
plot places connected with Abraham, Moses &
the Tenakh
David on the map.

Think about why it is important to study texts in
 Read a Psalm about creation e.g. Psalm 98
their original language
 Read stories about the founders and leaders of

Investigate the Ten Commandments and
Judaism e.g. the promises given by God to
evaluate their relevance not just for Jews, but
Abraham in Genesis; Moses, the Exodus and the
for modern life
giving of the Torah on Mount Sinai; how God chose
David to be king. Find out which of the sections of
 Explore some of the ideas in the stories
the Tenakh the stories would be found in. What can
through the arts
children find out about Jewish belief from each
 Discuss ideas of holy places, leadership,
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doorposts?
 Why is the Torah so important?
 What is the ‘Star of David’?

story?
 Read Deut 6:4-9 and debate why God told the
Israelites to put the Shema on their doorposts.
Make a model Mezuzah case. Make a copy of the
Shema and place it within the case.
 Visit a synagogue, if possible, as the focus of the
unit. Find out what part the Synagogue plays in
modern Jewish life e.g. the role of the Rabbi; the
importance of learning and individual responsibility;
the importance of prayer in Jewish worship. Explore
the use of symbols
 Look at Torah scrolls and explore how they are
written. Sample some of the writings found within
the Tenakh, and begin to explore the three main
sections of Torah, prophets and writings
 Explore the significance of Jewish symbols such as
the Menorah and the Star of David

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY

 Reflection: Reflecting on beliefs and practices of
the Jewish community
 Empathy: Seeing the world through the eyes of
the Jewish Community
 Interpretation: Suggesting meanings of religious
texts
 Investigation: Knowing how to gather information
from a variety of sources
 Synthesis: by linking the importance of the
synagogue / Tenakh / leaders with Jewish beliefs
 Application: making the association between the
Jewish faith and ways of life for individuals,
families, communities and the nation of Israel

Synagogue
Rabbi
Mezuzah
Torah
Yad
ark
Kippah
Tallit

Literacy skills:
 Speaking and listening: Discussion, debate, giving
contrasting viewpoints.
 Reading: Begin to skim for general impressions and
scan to locate specific information
 Writing: Sequence sentences logically to extend
ideas; use adjectives and verbs to add to
description when writing poetry / psalm

guidance, obedience, the holiness and power
of God

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
Tenakh
Torah (Teaching)
Nevi’im (Prophets)
Ketuvim (Writings)
Shema
Abraham
Moses
David

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 units – ‘What is the Torah and why is it
special?’; ‘Why do Jewish families celebrate
Shabbat?’; ‘Why do Jewish families celebrate
Hanukkah?’
 KS2 unit – ‘What does it mean to be a Jew?’
 KS3 units – ‘How important is community for
Jews?’; ‘How important is the home and
tradition for Jews?




POINTS TO NOTE
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Through writing – explanations; labels; mezuzah
‘prayer’
Through labelling and annotating photos of a
synagogue model with the key features and how
they are used, making references to Jewish beliefs
and teachings

The focus of this unit is what Jews believe and how it
affects their identity. Whilst Israel is a Jew’s spiritual
‘home’, there are Jews all over the world. It is
recommended that you plan a synagogue visit as part of
this unit
The Shema can be found in Deuteronomy 6 V4-9.
The Tenkah contains: Torah (Teaching); Nevi’im
(Prophets) & Ketuvim (Writings)
The Talmud, which contains oral traditions and
explanations that have been handed down over the
centuries, is also an important text for Jews
Abraham is remembered in Jewish history for God’s
promise of a land and a people; Moses for the giving of
the Law on Mount Sinai; and David as their greatest king

KEY STAGE

2

UNIT TITLE:

WHAT DOES IT MEAN TO BE A JEW?

JUDAISM

6-8 HOURS

LEARNING OBJECTIVES
Pupils should learn:

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:

 Jews mark stages in life through special
ceremonies such as Bar / Bat Mitzvah and
weddings
 The importance of the home in Judaism as
shown through such aspects as keeping the
commandments, prayer, learning, dietary laws
& festivals
 That Shabbat, the story of creation and the
Ten Commandments are linked
 Pesach (Passover) recalls the events of the
Exodus and is celebrated each year with the
Seder meal
 Rosh Hashanah celebrates Jewish New Year
 Yom Kippur (Day of Atonement) is a time for
repentance and forgiveness

 Identify how Jews celebrate special days (L2)
 Identify possible meanings for symbols or religious
expression (L2)
 Link customs of Jewish celebrations with stories or
Jewish beliefs (L3)
 Make links between Jewish artefacts, Jewish belief
and Jewish ways of life (L3)
 Describe some of the practices associated with the
‘milestones’ of a Jew’s life and explain any
symbolism (L3)
 Explain, using accurate vocabulary, how Jewish
practices or celebrations express ideas, beliefs and
feelings (L4)
 Describe how belonging to Judaism affects family
life (L4)

 Respond sensitively to the fact that people can
have different beliefs (L2)
 Compare and contrast their own lives with that of
Jewish children and consider what’s important to
them (L3)
 Evaluate the importance of the home for Jews and
for themselves (L3)
 Describe what would need to change about your
way of life if you were to have Jewish visitors for the
weekend (L4)
 Ask questions relating to Judaism and what it
means to be a Jew and suggest answers using
knowledge that they have acquired (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:



 Talk about significant points in their own lives and
any ceremonies or rituals which mark these times
 Consider the importance of rules in daily life – at
school, at home, for a secure society.
 Write down 10 examples of rules, customs and
rituals about food and drink. Are the rules based on
religion or personal experiences / preferences?
What might be challenging for Jews about being
‘kosher’?
 Privately ask children to reflect on mistakes they’ve
made or things they wish they hadn’t done.
Consider why it’s important to say sorry and be
forgiven. How might this help understand the
importance of Yom Kippur for Jews?

KEY QUESTIONS









What is a milestone?
What are the milestones in your life?
How do Jews mark the step to adulthood?
How is the family important to the Jews?
How would you know a home is Jewish?
Is it important what we eat and do not eat?
What’s kosher?
How do Jewish beliefs affect the way Jews
live?
 What would happen to society if we didn’t have








Watch a video about Jewish initiation and / or
marriage rites, noting the symbols used and their
significance
Talk to someone who has been through their Bar / Bat
Mitzvah. Prepare questions to ask them.
Re-visit the Ten Commandments as a basis for
Jewish living. Find out about the kosher laws, and
which foods are forbidden. Why are commandments
so important for Jews?
Watch the ceremonies associated with the opening
and close of Shabbat (or invite a Jewish visitor to
demonstrate) Consider the links between the
celebration of Shabbat, the creation story and the Ten
Commandments
Hear the story of the ten plagues and the first
Passover night. Invite a Jewish visitor to share and
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rules?
 How are Yom Kippur and Rosh Hashanah

linked?
 Why is it important to say sorry and be
forgiven?
 Why might fasting help Jews to focus and
reflect?
SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:










Reflection: on the importance of family life for Jewish
communities; on repentance and reconciliation Empathy:
considering the thoughts, feelings, experiences, attitudes,
beliefs and values of Jewish families and trying to see the
world through ‘Jewish’ eyes
Investigation: asking relevant questions about Jewish
ways of life; knowing how to gather information from a
variety of sources e.g. books, photos, stories, visitors,
artefacts etc.
Interpretation: drawing meaning from Jewish artefacts,
symbolism and stories; interpreting religious language &
suggesting meanings of religious texts
Synthesis: by linking the importance of the home /
festivals / commandments / rituals with Jewish beliefs;
connecting different aspects of Judaism together e.g.
Shabbat, creation & the Ten Commandments
Application: making the association between the Jewish
faith and ways of life for individuals, families, and
communities
Expression: explaining concepts, rituals and practices
e.g. why Jews fast at Yom Kippur or keep kashrut food
laws

Literacy skills:
 Reading – read a range of texts showing understanding
of main points & referring to text when explaining their
ideas;
 Writing – organise text appropriately for the purpose e.g.
lists, presenting research, annotated labelling; selecting
appropriate vocabulary






lead a Seder meal (or visit the synagogue and ask for
a demonstration there) Explore the connections
between the story of the Passover and the elements
on the Seder plate.
Make seder plates using paper plates and either draw
or use art materials to add the symbolic foods. Create
labels to annotate.
Cut up apples and share dipped in honey. Why might
this be a good symbol of hope for the new year? Find
out about other symbolic foods or customs associated
with Rosh Hashanah
Explore the story of Jonah and the Whale and its
connections to Yom Kippur. Look at the word
‘Atonement’ and how it can be split up into ‘At-OneMent’. How does this fit in with what happens during
the day?

KEY VOCABULARY
Bar / Bat Mitzvah
Pesach
Shabbat – havdalah; day of rest
Seder
Kosher / kashrut
Commandments
Yom Kippur (Day of Atonement)
Rosh Hashanah (New Year)
Repentance / forgiveness
LINKS WITH OTHER UNITS ACROSS KEY
STAGES





KS1 units – ‘What is the Torah and why is it
special?’; ‘Why do Jewish families celebrate
Shabbat?’; ‘Why do Jewish families celebrate
Hanukkah?’
KS3 units – ‘How important is community for
Jews?’; ‘How important is the home and tradition
for Jews?’

 Why is new year a good time to look back and look
forward? What priorities might you set for a new
year?

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through writing – make a leaflet explaining
the rules about kosher food; writing annotated
labels for Seder plate
 Through art – making Seder plate
 Through discussion after video clips

POINTS TO NOTE
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Pupils will have explored the celebration of Shabbat at KS1, so
care should be taken in the way it’s investigated at KS2 to
ensure progression. This has been suggested in the way the
learning experiences are phrased
Rosh Hashanah is a 2-day New Year celebration and
commemorates the birthday of the world in the creation story.
It’s a time to consider the good and bad things that have been
done over the past year, and prioritise for the next year. It is
followed 10 days later by Yom Kippur.
Yom Kippur is also called the Day of Atonement and is a day of
fasting. In OT times, sacrifices would have been offered at the
temple to atone for the sins of the Jewish people and restore
them to right relationship with God.
An excellent and free resource for this unit (not least as a
source of information for the teacher!) is a CD produced by the
‘Jewish Way of Life’ (JWoL) organisation

KEY STAGE

2

UNIT TITLE:

WHAT CAN WE LEARN FROM THE HINDU USE OF
IMAGES?

HINDUISM

6-8 HOURS

LEARNING OBJECTIVES
Pupils should learn:

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:














Hinduism has its origins in the Indus valley and
contains some of the oldest documented religious
beliefs
Hindus believe God is one (Brahman) but
represented in different forms (deities) and that
Brahman has appeared on earth in the form of
‘avatars’
The Hindu deities have significant symbols
associated with them
Hindus have their own Sacred Writings.
Hindus sacred books contain their key beliefs and
are often in the form of stories
That many Hindu stories have themes of good v.
evil or light v. dark






Identify some Hindu deities and suggest meanings
for the symbols associated with them (L2)
Suggest how Hindu beliefs are expressed through
symbols and stories (L3)
Explain how the many Hindu deities all express
different symbolic representations of Brahman (L4)
Retell a story from the Hindu sacred books
drawing out and explaining key beliefs (L4)
Describe how a Hindu might pray to specific Hindu
deities and what difference it might make (L4)





Reflect on concepts such as right and wrong and
good conquering evil as illustrated in Hindu stories
and relate them to their own lives (L3)
Compare their own views about the existence and
nature of God with those of Hinduism (L3)
Identify qualities needed for heroes and leaders in
both Hindu stories and their own lives (L4)
Ask and suggest answers to questions about the
hidden meanings behind imagery used in
connection with light and darkness (L4)

KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:













Why do Hindus think of God as being one yet
many?
Why is symbolism so important?
Can God be found in nature and in the things
around us?
What do the different deities tell us about what
Hindus believe?
Why do many of them hold weapons?
Why are Hindus’ sacred writings in the form of
stories?










Explore where Hindus live throughout the world
today and the origins of Hinduism
Look at Hindu deities and annotate pictures with
labelling suggesting / explaining symbolism
Explore some of the symbols associated with
these images of God (e.g. male and female forms,
‘weapons’, use of colour etc.) and what Hindus
believe about them
Investigate why Hindus might pray to specific
deities and when
Read an abridged version of the adventures of
Rama and Sita in the Ramayana
Look at artefacts linked with the avatars of Vishnu
e.g. Krishna & Rama and hear stories about them
Look at a copy of the Bhagavad Gita or the
Ramayana and hear a passage being read
Watch or interpret the story of Rama and Sita
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Imagine that you are your favourite book / TV
character. What 3 things would you hold to
represent who you are e.g. Harry Potter: wand,
glasses & a book
Discuss their own responses to the use of images
in worship
Consider links with other festivals about light and
darkness. Explore differences as well as
similarities
Talk about heroes and heroines in their own
favourite stories and the qualities needed to make
a person heroic
Explore some of the themes within a Hindu story:
faithfulness, victory over evil, friendship, light and
darkness etc. Create a piece of art which reflects
these themes & uses Hindu symbolism
Tell stories they know by heart and compare with

through dance

the Hindu traditions of story-telling

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT



Murti
Arti
Puja
Aum
Krishna; Lakshmi; Vishnu; Rama; Brahma; Hanuman;
Lakshmi; Shiva; Ganesha; Durga
Avatar
Vedas
Bhagavad Gita
Ramayana



LINKS WITH OTHER UNITS ACROSS KEY
STAGES

POINTS TO NOTE











Reflecting: on good conquering evil / light v dark /
heroes and heroines
Empathising: by considering the thoughts,
feelings, experiences and values of others; seeing
the world through the eyes of others.
Investigating: by asking relevant questions about
Hindu sacred texts
Interpreting: by drawing meaning from Hindu
stories told through dance
Expressing religious views, and responding to
religious questions through a variety of media e.g.
by creating art work reflecting light and dark.

Literacy Skills
 Writing their own story boards to illustrate key
Hindu beliefs with a clear opening and conclusion
 Analyse and evaluate texts by combining an
understanding of significant ideas, themes, events
and characters.
 Retell stories focusing on key beliefs.

KS2 unit – ‘What does it mean to be a Hindu?’
KS3 unit – ‘Do our actions influence our future?’
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Through writing - use a story-board to explain the
key beliefs in a story from the Hindu sacred texts;
from various Hindu stories identify qualities needed
for the different heroes and leaders
Through dance – interpretations of the Ramayana
Through ICT – annotated drawings explaining
symbolism associated with deities
Through discussion

If possible invite Hindu visitors to school to perform
puja or visit a Hindu temple to observe. Children
should not be forced to participate in any act of
worship
This unit covers a wide range of learning outcomes.
You will need to choose the ones appropriate to the
age and development of your children
When talking about Hindu worship, use the term God
/ Brahman. All forms of Brahman should be referred
to as deities (or murti / image) not gods, statues or
idols

Vishnu, Krishna, Rama, Brahma, Hanuman,
Lakshmi, Shiva, Durga and Ganesha are some of
the forms of Brahman – it is not intended that you
research all, but choose from the suggestions
An avatar is the Hindu concept of God appearing
on earth, similar to the concept of incarnation. The
ten “avatars” of Vishna include Krishna and Rama.
Hindus sacred writing are the Vedas, Bhagavad
Gita and the Ramayana.

KEY STAGE

2

UNIT TITLE:

WHAT DOES IT MEAN TO BE A HINDU?

HINDUISM

6-8 HOURS

LEARNING OBJECTIVES
Pupils should learn:

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:

 Hindus worship at home and in the mandir (temple)
 That Hindus engage all five senses during Puja and
Arti
 Hindus have five daily duties (dharma)
 Hindus believe that there are consequences for
their actions (karma)
 That Hindu celebrations are often linked with stories
 Hindus mark rites of passage (samskara) through
special ceremonies e.g. birth, belonging, marriage,
death

 Identify how puja / arti is performed (L2)
 Link the practices of puja with the beliefs that
underlie it (L3)
 Link some customs of Hindu festivals with the
story(ies) being celebrated (L3)
 Describe some of the customs associated with the
‘milestones’ of a Hindu’s life (L3)
 Explain, using accurate vocabulary, how practices
associated with Hindu worship express ideas,
beliefs and feelings (L4)
 Explain how and why Hindu belief is different from
the beliefs of other faiths studied (L5)

 Give reasons why artefacts / celebrations / puja
might be important to Hindus (L2)
 Express an opinion on the duties of a Hindu or the
idea of ‘karma’ and compare their ideas with others’
(L3)
 Ask questions about the puzzling aspects of Hindu
worship and suggest answers (L4)
 Recognise and explain the impact of dharma or
karma on Hindu individuals and communities (L5)

KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:

 What is ‘worship’ for a Hindu?
 Why is it important for a Hindu to involve all the
senses in worship?
 What is a ‘duty’?
 How might the five duties (dharma) affect daily life
for a Hindu?
 What are ‘consequences’?
 Why are light and darkness associated with good
and evil?
 Why are birth, initiation and marriage important
‘rites of passage’ (milestones) in life?
 How do Hindus mark these ‘milestones’
(samskara)?
 Why is the home important to Hindu children for
learning about their religion?

 Watch a video of Hindu puja in the home or mandir
then look at a puja tray and explore the ways in
which all the senses are involved in Hindu worship.
Create their own puja trays to include all the senses
 Discover the meaning of the Om symbol and how it
is a part of worship for a Hindu
 Read the five daily duties of a Hindu (see Points to
Note) and suggest how a Hindu might fulfil them.
 Explore the story & celebrations of Divali: make
rangoli patterns or Divali lamps out of clay /
plasticine and talk about the symbolism of light
 Use different senses to experience foods, music
and dances linked to Divali or Holi
 Look at a rakhi (bracelet) or see a video about what
happens during Raksha Bandhan
 Invite a Hindu to talk about the important
ceremonies for milestones in their lives
(samskaras) such as: welcoming new babies into
the world; the initiation sacred thread ceremony
(Upanayana); Marriage (Vivaha); and cremation

 Discuss the idea of ‘duties’ – what daily duties do
they have to perform & why? Is it easy or hard to
keep it up?
 Talk about what they might include in a shrine and
show why they would use those objects to help
engage the senses
 Play ‘consequences’ and suggest what might
happen in a range of daily situations that children
face.
 Keep a ‘reflection log’ (see Points to Note). List 10
things you’ve done today & put a  by actions that
had positive consequences and a  by those that
had negative consequences.
 Read other examples of stories where good wins
over evil
 Discuss rites of passage that they are familiar with
and investigate similarities and differences from
Hindu ceremonies
 Imagine they are not allowed to eat certain food.
Suggest how it may feel and how difficult it might be
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(Antyeshti)
 Read the Shikshapatri ‘No one is to eat meat, even
in an emergency, nor drink wine’ (verse 15).
Discuss the implications for the Hindu diet and
lifestyle. How might this present challenges?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY



Murti
Puja – daily worship
Arti – worship involving
offering of light to deities
Dharma
Karma
Rangoli








Reflecting: on the beliefs and practices of Hindus
both in the home and Mandir.
Empathising: by considering the attitudes, beliefs
and values of others
Investigating: by knowing how to gather
information from a variety of sources e.g. visitors,
artefacts, mandir etc.
Interpreting: religious language and suggesting
meanings of religious texts
Analysing: by distinguishing between the features
of different religions when comparing rites of
passage
Synthesising: by linking the importance of the
family / guests / five duties to Hindu religious
beliefs
Expressing: by explaining how Hindu rituals and
practices help to answer the question ‘What doe it
mean to be a Hindu?’

to keep the rule

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
Prashad



Divali (Diwali)
Om
Holi
Raksha Bandhan; rakhi





Through making their own version of a puja tray
with explanations
Through writing – writing explanations, prayers,
promises
Through observation of research skills
Through discussion

LINKS WITH OTHER UNITS ACROSS KEY
STAGES

POINTS TO NOTE







KS2 unit – ‘What can we learn from the Hindu use
of images?’; ‘How do religions celebrate
milestones in life?’
KS3 unit –‘Do our actions influence our future?’





Literacy Skills
 Analyse and evaluate texts by combining and
understanding of significant ideas, themes, events
and characters
 To add explanations to their own puja trays using
appropriate vocabulary
 To contribute to class discussions and explain their
own opinions
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If possible invite Hindu visitors to school to perform
puja or visit a Hindu temple to observe. Children
should not be forced to participate in any act of
worship
When talking about Hindu worship, use the term God
/ Brahman. All forms of Brahman should be referred
to as deities (or murti / image) not gods, statues or
idols
The Dharma (five daily duties) are: worship God
using ritual, prayer or meditations; study the
Scriptures; contemplate the teachings of the wise &
the actions and words of elders & ancestors; provide
food for humans or animals who are in need; serve
guests with love, respect & reverence

KEY STAGE

2

UNIT TITLE:

WHAT DO MUSLIMS BELIEVE?

LEARNING OBJECTIVES
Pupils should learn:
Allah
 Muslims believe that there is no God but God (
Allah) and that he is without equal
 Allah is the Creator; Provider and Sustainer;
cannot be compared; is everywhere
 That images of Allah, angels or any living
creatures are not permitted in Islam
*

Muhammad and the Prophets
 Muslims believe Muhammad is the last of the
prophets. They believe in the prophets who came
before Muhammad such as Ibrahim (Abraham);
Isa (Jesus)

ISLAM

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Explain why Muslims forbid images (L3)
 Describe some key Muslim beliefs about Allah,
the prophets, Muhammad (pbuh), the angels and
the Qur’an (L3)
 Identify how being a Muslim affects daily life (L4)
 Make links between the different uses of water
as a religious symbol (L4)
 Identify key moments from the life of the prophet
Muhammad and explain their significance in
Muslim belief (L4)
 Reflect on the use of images in worship in
religions other than Islam and whether they
help or hinder the believer (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify people in their own lives whose
example they try to follow (L3)
 Discuss the importance of respect for others
from their own and a Muslim point of view (L3)
 Describe and explain what inspires themselves
and others e.g. compare their ‘ values’ with
those of a Muslim family (L4)
 Suggest ways in which a belief in Allah might
affect the decisions of Muslims and the
challenges this might present (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:

 Look at the Arabic script for the name of Allah
 Listen to some short readings from the Qur’an
e.g. Surah 16: 1-21, 66-70, 77-83 on the
wonders of the creation
 Explore the Shahadah ‘There is no god but
Allah and Muhammad is his prophet’. Why is
this the first and last thing that a Muslim
hears?
 Listen to stories about the life of Muhammad
e.g. how the Qur’an was revealed to
Muhammad in the Discuss the use of ‘peace

 Discuss their own ideas of God
 Talk about heroes and consider why
Muhammad (pbuh) is held to be an example
for people to follow
 Think about other terms of respect shown to
important people
 Talk about special things in their homes and
how they are treated
 Compare their experience of where they seek
and receive guidance and talk about when it is
important to listen to and follow guidance

The significance of the Qur’an



Muslims believe the Qur’an is Allah’s final
revelation to humanity.
the Qur’an was revealed in several parts to the
Prophet by the Angel Jibril (Gabriel)

Prayer and the Mosque



The Mosque as a place of worship and learning
and is led by an Imam
Muslim practices such as prayer (salah and wudu)

Life after death


*

Muslims believe in a day of judgement and in
heaven and hell

as a sign of respect, Muslims say ‘peace be upon him’ (pbuh) whenever they mention Muhammad
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KEY QUESTIONS

be upon him’ as a term of respect for
Muhammad
Look at examples of Arabic calligraphy and
how it is used as an art form
Visit a local mosque if possible or invite the
Imam to come to school. Explore the place of
the mosque within the Muslim community
Listen to a recording of the call to prayer
Look at artefacts associated with prayer, such
as prayer mat, head-covering, beads,
compass. Connect these with what they
demonstrate about Muslim beliefs
Learn about Friday as a special day and
compare special days of the week in other
faiths

 What do Muslims believe Allah is like?
 Why do Muslims forbid images of Allah,
angels, Muhammad (pbuh) and living
creatures?
 What makes Muhammad (pbuh) special to
Muslims?
 How do Muslims try to follow the example of
Muhammad (pbuh)?
 Why do Muslims visit the mosque?
 How does the Qur’an influence the lives of
Muslims?
 Why is the Shahadah the first and last thing a
Muslim should ever hear?
 How important is charity and respect for life in
Islam?



SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY

 Reflecting on the experiences, beliefs and
practices of Muslim communities
 Empathy: considering the thoughts, feelings,
experiences, attitudes, beliefs and values of others
and seeing the world through the eyes of Muslims,
and seeing issues from their point of view
 Investigation – gather information about what
Muslims believe from a variety of sources
 Interpretation: drawing meaning from artefacts and
symbolism; interpreting religious language and
suggesting meanings of religious texts
 Analysis: distinguishing between the features of
different religions e.g. comparing Muslim prayer
with how other faith communities pray and
suggesting reasons why they might be different
 Synthesis: linking significant features of religion
together to gain a more complete understanding
 Application: recognising how Muslim beliefs affect
both individuals and communities

Qur’an
Allah
Shahadah
Salah and wudu
Surah







Makkah
Islam
Ka’bah
Muhammad (pbuh)
Prophets – Adam
(Adam); Ibrahim
(Abraham); Musa
(Moses); Isa (Jesus)
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 units – ‘In what ways is the mosque
special to Muslims?’; ‘How do Muslims pray?’
 KS2 unit – ‘What are the pillars of Islam?’
 KS3 unit – ‘How is self-discipline reflected in
the everyday life of a Muslim?’; ‘How does the
Qur’an reveal the will of Allah?’
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 Look at examples of Islamic patterns and talk
about the significance of Islamic art. Explore
artwork using patterns and symmetry
 Extend their ideas of the symbolic use of water
in religion
 Discuss times and places when people might
pray
 Explore what else could be considered as
worship – e.g. service to people in need

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through writing – lists, leaflets and research
 Through art – use of calligraphy and Islamic
designs
 Through discussion, especially clarifying
understanding in plenaries
 Through visit to a mosque
POINTS TO NOTE


The Qur’an points to the importance of
science. Islam has made many important
contributions to our understanding of science

KEY STAGE

2

UNIT TITLE:

WHAT ARE THE PILLARS OF ISLAM?

LEARNING OBJECTIVES
Pupils should learn:

The pillars (or duties) of Islam
 Shahadah ‘There is no God but Allah and
Muhammad is his messenger’
 Prayer (Salah and wudu)
 Fasting (Sawm) – Ramadan
 Almsgiving (Zakah)
 Pilgrimage (Hajj)
Celebrations
 Id-ul-Fitr – this marks the end of Ramadan
 Id-ul-Adha – celebrates the end of Hajj

KEY QUESTIONS












What rules do you live by?
What are the Pillars of Islam?
Why are they called pillars?
How do the pillars (or duties) of Islam affect
the daily lives of Muslims?
What Is Ramadam? How long does it last?
Why are there celebrations to mark the end of
Ramadan or Hajj?
Why is fasting important for a Muslim?
How do Muslims try to follow the example of
Muhammad (pbuh)?
How important are kindness to others and
respect in Islam?
What is a pilgrimage? How is it different from a
journey?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Make and explain links between Ramadan /
Hajj and the celebration of Id-ul-Fitr / Id-ulAdha (L3)
 Use appropriate terms to describe the pillars of
Islam (L3)
 Describe and connect some key Muslim beliefs
about Allah, worship practices and the Pillars
(L4)
 Explain how pilgrimage differs from other
journeys (L4)
 Describe the impact of celebrating and fasting
in the life of Muslims (L4)
 Explain, using relevant sources, how belief
will affect the way a Muslim lives (L5)
POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:







Sort the pillars into order of importance according
to pupils. Share reasons why. What would a
Muslim say? Why are they called ‘pillars’?
Research information about the pillars using a
range of secondary sources
Invite Muslims to talk about when and why they
fast and give alms/charity (Ramadam and Zakah),
or the significance of the pillars for the way they
live their lives.
Find out about Muslim charities (e.g. Red Crescent
Islamic Relief or ‘Small Kindness’ – a foundation
set up by Yusuf Islam)
Watch a film or video, or use pictures about the
Hajj Pilgrimage, or better still ask a Muslim to
share their experiences of Hajj. Why is this the
journey of a lifetime?
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ISLAM

6-8 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Discuss the importance of rules from their own
and a Muslim point of view (L3)
 Compare their thoughts and ideas about
fasting and celebrating with Muslim ideas (L3)
 Suggest what might happen as a result of
zakah and consider what might motivate
Muslims to give (L4)
 Suggest ways in which a belief in Allah might
affect the decisions of Muslims and the
challenges this might present (L5)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Revise class rules and how they are necessary
(link to Pillars) On brick-shaped papers, pupils
write some beliefs / values on which they base
their lives. Put them into a ‘pillar’ shape in
order of importance
 Talk about preparations for celebrations or
about favourite celebrations and what makes
them enjoyable. Share favourite food and why
enjoyed. How might fasting affect them if they
were to do it? What benefits might it have?
 Discuss the feelings associated with giving and
receiving. Is it better to give or to receive?
 Do a survey on the different reasons people
might have for making a journey. What makes
a pilgrimage similar or different from their



SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Analysis: Distinguishing between the
features of different religions
 Synthesis: Linking significant features of a
religion together into a meaningful whole
 Investigation: Knowing what may constitute
evidence for justifying beliefs in religion
 Empathy: Considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others
 Reflection: Reflecting on beliefs and
practices
Literacy Skills:
 Speaking and Listening: Discussion and
comparative talk
 Reading: Researching the Pillars; using
appropriate texts and using other mediums
e.g. Internet and websites; justify opinions by
retrieval of information/quotes from the text
 Writing: Some appropriate ideas and content
included; use elements of an increasing range
of genre language

experiences?

Create a pictorial / 3D representation of the pillars
of Islam

KEY VOCABULARY
Qur’an
Muslims
The Five Pillars (or
duties )of Islam
Shahadah (There is no
God but Allah and
Prayer (Salah and
wudu)

Almsgiving (Zakah)
Pilgrimage (Hajj)
Id-ul-Fitr
Id-ul-Adha
Aqueqah
Muhammad is his
messenger)
Fasting (Sawm) –
Ramadam
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 units – ‘Why is the Qur’an special to
Muslims? Who is Muhammad (pbuh)?’; ‘How
do Muslims pray?;’ ‘In what way is the
Mosque special to Muslims?’
 KS2 unit – ‘What do Muslims believe?’
 KS3 unit – ‘How is self-discipline reflected in
the everyday life of a Muslim?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through creating a representation of the
Pillars of Islam with explanations or ICT
presentation
 Through discussion
 Through literacy – research skills; writing
poems / prayers; explanations for Pillars

POINTS TO NOTE



Pbuh – after name of Muhammad is said
Muslims say ‘peace be upon him’ as a mark of
respect
 There should be no pictorial representation of
Allah, Muhammad, any of the other prophets of
Islam or any living creature
 It is often suggested that there are five pillars
of Islam, but in reality, the number varies. Each
pillar has an interesting time dimension to it:
believe every moment; pray five times a day;
give when you do your accounts; fast for a
month out of the year; travel to Makkah once
in a lifetime if you can

KEY STAGE

2

UNIT TITLE:

WHAT IS THE ‘BUDDHIST WAY OF LIFE’?

LEARNING OBJECTIVES
Pupils should learn:
 About the story of how Prince Siddattha
became Buddha
 That ‘buddha’ means ‘awakened or
enlightened one’
 That there is no supreme deity in Buddhism
 That Buddhists follow the teachings of
Buddhism to gain enlightenment (Nirvana)
which is achieved by meditating
 That there are Four Noble Truths in Buddhism
and that they are connected with suffering
 That Buddhists follow the teachings of the
Eightfold Path
 That there are artefacts that help Buddhists to
meditate
 That worship and meditation are different
KEY QUESTIONS














What might a perfect world look like?
Why is our world not perfect?
Who was Prince Siddattha?
Who was Buddha?
What did Buddha teach about suffering?
What are the four Noble Truths?
What is the ‘Eightfold Path’?
What is enlightenment?
Is meditation different from worship?
Why do Buddhists meditate, not worship?
What helps a Buddhist to meditate?
What is the ‘Buddhist way of life?’

BUDDHISM

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Make links between Buddhist stories / artefacts
/ religious symbols and the beliefs that underlie
them (L3)
 Gather, select & organise ideas about
Buddhism (L4)
 Consider how the four Noble Truths or the
Eightfold Path might affect a Buddhist’s way of
life (L4)
 Connect the key beliefs and teachings of
Buddhism with other features of the religion
e.g. artefacts, religious expression etc. (L4)
 Explain how and why Buddhism differs from
other religions that they have studied using
relevant sources and evidence (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Compare aspects of their own experiences
and those of others, identifying what
influences and inspires them (L3)
 Apply ideas and reflections about issues
raised e.g. suffering, enlightenment,
meditation to their own, and Buddhists’ lives
(L4)
 Consider whether worship and meditation are
different things and why this might be (L4)
 Express clear views about how following the
Eightfold Path might create challenges for a
Buddhist (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Read the story of how Prince Siddattha
became Buddha, and how the four things he
saw changed his life
 Look at the Four Noble Truths of Buddhism
and their connection with suffering.
1. Suffering is universal
2. Wanting things makes us suffer
3. We need to let go of the desire for
things
4. We need to be taught how to let go
 Find out about how Buddhists meditate and
on what. How do artefacts such as prayer
wheels or beads aid meditation?

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Pupils write their own poetic response to the
idea of a perfect world. Talk about issues that
arise from this
 Talk about key moments in children’s lives i.e.
something that changed their lives forever.
 Talk about times when children have felt
‘enlightened’ – share ‘lightbulb’ moments!
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting: on the beliefs and practices of Buddhists
 Empathising: by considering the beliefs and values
of Buddhists and seeing issues from their point of
view
 Investigating: by asking relevant questions and
knowing how to gather information from a variety of
sources e.g. artefacts, stories
 Interpreting: by drawing meaning from statues of
Buddha and interpreting religious language
 Evaluating: by debating issues of religious
significance within Buddhism with reference to
evidence and argument
 Analysing: by distinguishing between opinion and
fact
 Synthesising: by linking significant features of
Buddhism together
 Expressing: by explaining the key concepts, rituals
and practices of Buddhists e.g. how meditation helps
a Buddhist
Literacy skills
 Discussing aspects of the Buddhist religion or
beliefs in a clear way that shows an understanding
of their significance.
 To be able to speak confidently and clearly with an
awareness of the audience
 Writing a leaflet in which the content is appropriate
and relevant and demonstrates a clear
understanding of the Buddhist religion
 Researching aspects of Buddhism and using the
information found in a relevant and appropriate
way.
 Show an understanding of and responding to the
genre of poetry and biographies that include
aspects of Buddhism.








Analyse statues of Buddha and talk about the
significance of the positions of hands, feet etc.
Look at artefacts associated with Buddhist
meditation and find out what they are for, and
how they differ from artefacts associated with
worship
Look at the symbolism of the five elements
within a Buddhist temple, the artefacts that
assist with meditation and find out how
Buddhists meditate at home
Design a small Buddhist shrine that includes
the five elements
Prepare a leaflet showing non-Buddhists the
principles by which Buddhists live

KEY VOCABULARY
Prince Siddattha
Buddha
enlightenment
meditation
shrine
Nirvana
Four Noble Truths
Eightfold Path
Wheel of life
rebirth
LINKS WITH OTHER UNITS ACROSS KEY
STAGES



KS3 units – ‘What did Siddattha teach about
suffering?’; ‘Is death the end?’

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through literacy – poems, biographies and
making of a leaflet explaining Buddhist
principles
 Through ICT – for research and enhancing
leaflet or PowerPoint
 Through DT – Buddhist shrine

POINTS TO NOTE
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This unit is intended for upper KS2 pupils. Buddhism
is different from the other religions studied at KS2
because there is no supreme deity in Buddhism
The range of learning outcomes in this unit is very
broad, so choose which are appropriate for the age of
the pupils you teach
The Eightfold Path is: Right view; Right thought;
Right speech; Right action; Right livelihood; Right
effort; Right mindfulness; Right contemplation
The five elements within a Buddhist temple are Fire,
Air, Earth, Water and Wisdom

KEY STAGE

2

UNIT TITLE:

WHO IS JESUS?

LEARNING OBJECTIVES
Pupils should learn:
 That Jesus lived at the time of the Roman
Empire, and there is written historical
evidence for his life.
 Jesus and his disciples were Jewish and that
the Jewish people were waiting for the
Messiah
 The significance of key moments in Jesus’
life e.g. the meaning of his birth; in the
Temple as a boy; in the desert; his baptism;
his death and resurrection
 What Jesus said about himself e.g. Good
Shepherd, Bread of Life, Light of the world
 What friends and enemies said about him
e.g. Peter, Mary Magdalene, the Pharisees,
Pontius Pilate
KEY QUESTIONS
 Where did Jesus live and what was life like
at the time?
 How can we find out about what Jesus was
like?
 What made people think Jesus was
special?
 What did Jesus do?
 What did other people say about him?
 How did Jesus describe himself?
 Why did he choose those images?
 What image would you choose to describe
him?

CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Retell stories about the life of Jesus that show
who he was (L2)
 Identify possible meanings for symbols (L2)
 Describe meanings for the phrases Jesus used
to describe himself (L3)
 Make links between stories from Jesus’ life
and what Christians believe about Jesus (L3)
 Gather, select & organise ideas about Jesus
using a range of sources e.g. art, story, history
(L4)
 Suggest answers to the question ‘Who is
Jesus?’ using information selected (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Explore titles given to Jesus e.g. Saviour, Lord,
Messiah and link to what they mean. Look at
parts of the Bible where there are prophecies
about Messiah e.g. Isaiah 53:4-8 or Isaiah 61 as
read by Jesus in Luke 4:14-20. Highlight which
parts make them think of Jesus & why
 Investigate symbols used in famous paintings of
events from Jesus’ life and what they represent
 Read stories about key events from Jesus’ life
and use Post-Its to collect questions they would
like to ask him. What might Christians believe
about these events?
 Look at examples of symbolic language used by
Jesus to describe himself (see Points to Note)
e.g. Bread of Life, Light of the World, Shepherd.
Why do pupils think Jesus chose these images?
Why might Jesus be like light for a Christian?
Look at how these might be represented as art,

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
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 Suggest why Jesus is an important person for
Christians (L2)
 Compare their ideas about Jesus with those of
others – past or present (L3)
 Describe the impact that Jesus’ life had on the
Roman world and has on the world today (L4)









Think about whether or not it is important to know
about the background to Jesus’ life
What metaphor would I use to describe myself or
would others use to describe me?
Dramatise some of these events and discuss the
feelings of some of the main characters
Create a picture to show who they think Jesus is,
explaining the symbolism they have used.
Listen to song ‘Down to Earth’ Stephen
Fischbacher – Fischy Music. If Jesus was the
opposite of who he was what would he have been
like?
Jesus chose very ordinary objects to use as
images of who he is e.g. bread, shepherd. If
Jesus were here today, what image might he
choose now? Write your own image-description

 Why did Jesus make enemies?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: on who Jesus is and how we find
out about him.
 Empathy: identify with the feelings of family,
friends and enemies of Jesus
 Investigation: asking relevant questions
about who Jesus is and knowing how to
gather information from a variety of sources
 Interpretation: drawing meaning from
pictures and symbols representing Jesus
 Synthesis: linking events from the life of
Jesus with who Christians believe him to be
 Expression expressing their ideas about
Jesus through art and poetry.

or have a go at producing something yourself
 Write ‘kenning’ poems (see Points to Note) about
Jesus and who Christians believe he is e.g. lifechanger, storm-calmer etc. Choose words
carefully for maximum effect.
 Hot-seat a friend or an enemy of Jesus and think
of what they might say about him
KEY VOCABULARY

baptism
teacher / rabbi
Christ
Messiah
Son of God

Son of Man
Bread of Life
Light of the World
metaphor
symbolism

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘What makes us special?’; ‘Why do we
have celebrations?’
 KS1 units ‘Who were Jesus’ friends?’; ‘Why
did Jesus tell parables?’
 KS2 units ‘How did Jesus change lives?’
 KS3 unit – ‘Is Jesus who he said he was?’

Literacy skills:
 Reading – skim & scan; research skills; using
text as a source of information
 Writing – using words for effect; conveying
meaning in different forms & for different
purposes
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT






Through a piece of art that shows who they think
Jesus is, explaining the symbolism they have used.
Explaining the symbols used to describe Jesus.
Write about why events in his life are significant.
Through the use of images in their kenning poem

POINTS TO NOTE
 It is important not to attempt a detailed overview of
Jesus’ life and teaching (which will be extended at
KS3) The key events in Jesus’ life are covered
elsewhere and it is the significance of these
events that need to be covered here. It is not
intended that you study all the events suggested!
Choose ones you think are most significant
 Jesus’ ‘I AM’ statements are found in John 6 (, John
8/9 (light), John 10 (gate & shepherd) & John 15
(vine). To a Jewish audience, Jesus using the ‘I
AM’ phrase was blasphemy – ‘I AM’ or ‘YHWH’
(Yahweh) is God’s name, as used by him when
talking to Moses in Exodus 3:14
 Kennings are short poems with 2-word lines that
describe a person or an object without using their
name
 Josephus, a renowned Jewish historian wrote about
Jesus in his book, Jewish Antiquities (18.3.3 &
20.9.1)
 Jesus as healer is explored in the KS2 unit ‘How
did Jesus change lives?’ & Jesus as teacher in the
KS1 unit ‘Why did Jesus tell parables?’

KEY STAGE

2

UNIT TITLE:

WHAT IS ‘CHURCH’?

LEARNING OBJECTIVES
Pupils should learn:

CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:

 Identify some key features of what it means to
belong to a Christian community (L2)
 Identify the impact that belonging to the Early
Church had on ways of life (L3)
 Investigate aspects of the church as a global
community and how these might vary across the
world (L3)
 Describe similarities and differences between the
community life of different churches (L4)
 Gather, select and organise ideas about the roles
that the church, as a building and a group of
people, plays in their community (L4)
 Recognise and explain diversity within church
communities worldwide (L5)

 Give reasons why they value a particular
‘community’ and suggest why a church might be an
important place for others (L2)
 Compare different communities they belong to and
why they are important (L3)
 Sensitively give their own views on how the actions
of the church affect their local community (L4)
 Contribute to discussions and develop arguments
about what ‘Church’ is and the possible challenges
of belonging to a church community (L5)

KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:

 Is ‘Church’ the building or the people?
 Has ‘church’ changed over the years? How? Why?
 Why were early Church Christians sometimes
prepared to die for their beliefs?
 Would you be prepared to die for something you
believed in?
 How does the ‘Church’ work within the community?
Locally? Globally?
 What would local communities be like if there were
no churches?



 Compare ‘communities’ that they are a part of e.g.
Brownies / football / school etc.
 Consider the similarities and differences between
school community and the Church community.
 Look at one or two New Testament uses of the
word ‘Church’ and discuss the two uses of the word
in English today (building and people). Which is the
more important one? Which is the New Testament
use? (see Points to Note below)
 Share own opinions and views on the effects that
the church has on its community
 Consider how their lives and the lives of others
would be affected if there wasn’t a church in the
community







The Church is a community of believers from all
races and nationalities expressed in different
denominations
The Church originated in first century Judea and
Galilee
st
That the 1 Century Christians lived and
worshipped as a community, and that some were
prepared to die for their beliefs
The church building is a focal point for a
community
Christians aim to reflect the love of God through
social responsibility:
- as a community
- as individuals









Research the Early Christian church in the book of
Acts (in the Bible) and investigate how they lived
as a community and cared for their local
community
Explore stories about individuals in the Early
Church e.g. Stephen, Peter, Paul (Saul) and
discover what motivated them to live (or die) by
their faith
Visit two local churches if possible. Discuss and
compare how those communities work.
Find out from Church magazines what groups
meet each week in the local area, what they do
and why they meet. How many groups ‘serve’ the
local community?
Invite local Christians to talk about their work in the
community
Consider ways in which beliefs can be expressed
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
,
 Reflecting: on experience, beliefs and practices
around the Church Community and on the ultimate
questions which are raised
 Empathising: by considering the experiences
beliefs and values of others
 Empathising: by seeing the world through the eyes
of others, and seeing issues from their point of view
 Investigating: by asking relevant questions and
knowing how to gather information from a variety of
sources about the early Christian Church
 Evaluating: by debating issues of religious
significance with reference to evidence and
argument
 Synthesising: by linking significant features of
Christianity together
 Applying: by making the association between an
individual Christian’s faith, the community of the
Church and the wider community
 Expressing: by explaining rituals and practices
 Expressing: religious views through debating, and
responding to religious questions through a variety
of media

Literacy skills
 Debating persuasively for or against a motion in a
clear way which shows an understanding of its
significance and effect on the local community.
 To be able to speak confidently and clearly with an
awareness of the audience
 Writing a page for a church magazine to advertise
events run by the church for the community that
month
 To develop appropriate vocabulary and language to
address the debate






in actions
Investigate how we are linked with other places
across the world. Then explore Christian teaching
that the believers worldwide are part of one family
and look for evidence of this within your local
church communities
Plan a debate for and against the motion ‘Can a
church exist without a building?’

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT

Church of England / Baptist / Catholic / Methodist etc.
community
building
denomination
non-conformist
orthodox
protestant
Early Church
Apostles
Persecution



LINKS WITH OTHER UNITS ACROSS KEY
STAGES

POINTS TO NOTE





This unit covers a wide range of learning outcomes.
You will need to choose the ones appropriate to the
age and development of your children



It is important for teachers to draw out that the
word 'church' is used in different ways. It can mean
a church building or the Christian community. With
a capital 'C' the 'Church' refers to the world-wide
Christian family.
This unit is intended to draw comparisons between
different church communities – early Church &
Church today, or between different denominations.
The unit ‘How is the Christian faith expressed
through worship?’ explores worship & buildings.





KS1 units – ‘Church I: What makes a church
different from other buildings?’; ‘Church II: What
happens in a church?’; ‘‘How do Christians follow
Jesus?’ (ASU)’
The KS2 unit ‘How is the Christian faith expressed
through worship?’ explores the similarities and
differences between worship in different
denominations
KS3 units – ‘Is faith worth dying for?’; ‘What does it
mean to be a Christian?’
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Writing articles – produce a page for a Parish
magazine informing the reader of events taking
place in the church that month
Through debate about the local church closing
down, to show arguments both for and against this
happening
Through discussion – pupils to explain how a
group they belong to is important to both them and
the community

KEY STAGE

2

UNIT TITLE:

WHO BROUGHT CHRISTIANITY TO BRITAIN?

LEARNING OBJECTIVES
Pupils should learn:







The key elements of Celtic religious
practices and festivals.
About the lives of early Christian saints
such
as St David or St Alban
How Christianity came and was spread
throughout British Isles during the Dark
Ages by the work of key saints such as St
Columba, St Augustine, St Patrick
To explore ideas such as commitment,
self-sacrifice, martyrdom, missionary,
sainthood.

KEY QUESTIONS

•
•
•
•
•
•

What sort of beliefs and practices were
present in Britain before the coming of
Christianity?
What were the main Celtic festivals? Does
their influence survive today?
Who brought Christianity to Britain?
Why did Christianity come to Britain?
How did Christianity spread in Britain?
What can we learn from the lives of the early
saints?

CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Retell stories about the key people who
brought Christianity to Britain (L2)
 Describe some aspects of the Celtic beliefs
and practices and their impacts (L3)
 Identify the impact of their Christian beliefs on
the lives of the saints (L3)
 Describe how the introduction of Christianity
into Britain impacted the lives of individuals
and communities (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Compare aspects of their own experiences
with those of the Saints (L3)
 Ask questions about the significant
experiences of key figures at this time and
suggest answers from their own experience
(L4)
 Suggest what might happen as a result of
actions or difficult decisions taken.(L4)
 Express their own ideas about the challenges
of belonging to a new religion (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
• Explore the religious practices and beliefs of
the Celts and identify their influence on some
of our current traditions.
• Retell or freeze frame the story of St Alban as
a series of dilemmas. What would you have
done? What did St Alban do? Explore selfsacrifice and martyrdom. Why does St Alban
have a town named after him?
• Discuss the life story of St Patrick including
his use of the shamrock for the Trinity. What
qualities did he show throughout his life? Why
is he celebrated in Ireland today?
• Find out how St Augustine brought
Christianity to Britain. What is a missionary?
Explore the series of decisions and their
consequences in the story. What had to

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
• Reflect on what it would be like to hear the
Christian message for the first time. What
would persuade you to follow the new
religion? What challenges would you face?
• Discuss the qualities St Patrick showed when
faced with challenges. Compare with qualities
you need when faced with challenges.
• In the Story of St Alban, discuss the meaning
of self-sacrifice and identify what they would
consider giving up and for what reason or
purpose.
• Discuss the kinds of commitment they could
be asked to give e.g. when joining a club,
learning an instrument etc. Link this to St
David’s commitment to God and the
beginnings of monastic life.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: identify the qualities
demonstrated by the early saints
 Empathy: identify with the feelings, dilemmas
and challenges of the early saints
 Investigation: research the lives of the early
saints
 Interpretation: draw meaning from artefacts
linked with the early saints
 Application: link challenges faced by others
to their own life
 Expression: respond to the life stories using
drama

happen before Christianity became
established?
• Discuss the story of St David, his commitment
to God and the beginnings of monastic life.
• Compare the lives of the early saints. How did
they spread Christianity? What special
qualities did they show? What could be learnt
from their example?
KEY VOCABULARY
Celts
St Columba
Druids
St David
Beltane
Commitment
Romans
Self-sacrifice
St Patrick
Martyr
St Augustine
Missionary
The Pope
St Alban
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS3 unit – ‘Is faith worth dying for?’

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Discussion about the situations faced by the
early saints and the reasons for their
decisions
 Freeze frames, conscience alley, thought
knocking techniques while dramatising stories
to show depth of understanding.
 Comparison of the lives of early saints and
identification of their qualities
POINTS TO NOTE



Literacy skills:
 Reading – skim and scan for information;
research skills
 Writing - presenting a point of view, linking
points persuasively
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This unit is designed to link with history topics,
but it’s important to retain the unit as Religious
Education!
Throughout this unit, try to get across to
children the idea of the challenges of
belonging to a new religion

KEY STAGE

2

UNIT TITLE:

HOW DO CHRISTIANS CELEBRATE MILESTONES IN LIFE?
(BIRTH AND BELONGING)

LEARNING OBJECTIVES
Pupils should learn:


That Christians can share core beliefs but
express them in different ways
 There are similarities and differences in the
ways in which Christians welcome new
members
 How these practices reflect the distinctive
beliefs of each denomination
 why water and promises are key elements in
the ceremonies of:
 infant baptism
 infant dedication
 confirmation
 believer’s baptism
KEY QUESTIONS










When have you experienced a ‘welcome’?
Why are there different ways to welcome
people?
What is a ‘milestone’?
What are the milestones in your life?
How does a Christian’s belief affect the way a
family celebrates the birth of a baby or the
welcoming of a person into the Christian faith?
Why is water used at baptism?
How do you demonstrate commitment to the
things that are important to you?
How might a new Christian face challenges?

COMPARATIVE

6-8 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify similarities and differences in the
ways Christians welcome new members (L2)
 Investigate and connect the different aspects
of baptism / dedication / confirmation
ceremonies (L3)
 Give meanings for some symbols and
language used in these ceremonies, using
technical vocabulary (L3)
 Describe the impact that the different
ceremonies might have on individuals, groups
& communities (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify ways their own family would welcome
a new baby (L2)
 Recognise the different communities they
belong to and how they demonstrate their
belonging and relate this to what it might be
like for a Christian (L3)
 Reflect on how a Christian’s life might change
after confirmation or baptism (L4)
 Begin to consider the challenges of
commitment to a faith (L4/5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:












Find out how many different ‘denominations’ there
are in your neighbourhood. What do you know
about them already?
Explore the differences and similarities between
Christian baptisms in the different denominations
or the promises made by people & design a
pictorial representation illustrating this, annotating
Invite ministers to talk about an infant baptism and
a believer’s baptism or visit churches to see a font
and a baptistery, and watch a video of them being
used. Investigate any symbols they can see /
religious language they hear.
Explore the story of Jesus’ baptism, linking it with
the practice of Christian baptism
Look at examples of baptismal cards or service
sheets from both infant and believers’ baptism and
discuss the promises being made or beliefs
expressed
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Talk about their own experiences of infant
ceremonies – how were they welcomed into their
family? Do all families do things the same way?
Why?
Reflect on the variety of ways in which they are
welcomed into different communities e.g. as
Scouts / Guides / sports clubs etc. Are there
promises they have to make / keep? How do they
show commitment?
Discuss the necessity of water for life and explore
the symbolism in terms of cleansing
Discuss reasons for making decisions, and the
importance of commitment
Write a ‘testimony’ about their own life or an event
that changed their life in some way
Discuss ways in which we make new starts in life
Look at examples of ‘cleansing’ from their own
lives e.g. saying sorry to ‘clear the air’




SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the impact of beliefs and
practices connected with birth & belonging
 Empathy – considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others when talking about the different aspect
studied
 Investigation – asking relevant questions and
knowing how to gather information from places
of worship / video / photos / cards
 Interpretation
– drawing meaning from
artefacts, symbolism and religious language
used during ceremonies
 Analysis – distinguishing the differences
between infant and adult baptism etc.
 Synthesis – investigating and connecting the
different aspects of baptism / dedication /
confirmation ceremonies
 Application – describing the impact that the
different ceremonies might have on individuals,
groups & communities
 Expression – explaining concepts, rituals and
practices

Interview some parents as to why they had their
baby dedicated / baptised
Design a baptismal candle, explaining each of the
symbols used and how they relate to baptism.
Children could apply their design to plain white
candles using candle paint

KEY VOCABULARY
Denomination (& names
of e.g. Baptist, Anglican
etc.)
rites of passage
initiation
baptism; baptistery; font;
christening; candle
dedication

sin
water
cross
promise
symbol
godparent
confirmation
testimony
commitment

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS – ‘Why do we have celebrations?’
 KS1 unit – ‘Church II: What happens in a
church?’ makes reference to christening
 KS3 – ‘What does it mean to be a Christian?’

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through diagrams – illustrating the links
between different ceremonies
 Personal timeline – giving pupils opportunity
to reflect on the milestones in their own lives
 Interview – pupils to respond to questions
where they are asked to express their own
viewpoint on the importance of new starts
 Through use of symbols created on candles
and the explanations of their choices
POINTS TO NOTE






Literacy skills:
 Reading
– describe, select or retrieve
information; relate texts to their religious
contexts
 Writing – organise and present, sequencing &
structuring information and ideas
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This unit helps children to compare the similarities
and differences between the ways Christian
denominations welcome people into their
communities. This is the first unit that will make
these distinctions clear. Make sure children know
the names of the different denominations
It is important to help pupils identify the
connections between the different aspects across
different Christian denominations e.g. between
infant baptism and confirmation; between infant
dedication and believers’ baptism, within
It’s important to note that many Anglican churches
now baptise as many adults as babies!

KEY STAGE

2

UNIT TITLE:

WHY DO CHRISTIANS MAKE PROMISES IN MARRIAGE?

LEARNING OBJECTIVES
Pupils should learn:
 What is a promise or vow?
 Marriage plays an important role within most
religions and societies
 Marriage rites contain vows and symbols
 Examples of Christian teaching on:
 love
 commitment
 forgiveness
 reconciliation

KEY QUESTIONS













What is a promise?
How easy or difficult is it to make a promise?
What is love?
What is the Christian teaching about love?
What does putting love into action look like?
How is marriage a rite of passage?
What are the ingredients for a happy
marriage?
How are good relationships sustained?
What is the Christian teaching about
forgiveness?
How do Christians celebrate marriage?
How do different faiths celebrate marriage?

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Give simple reasons why people make
promises or get married (L2)
 Show understanding of the key rites and
symbols within a marriage ceremony (L2)
 Investigate some Christian stories and
connect them to teaching about love,
forgiveness and reconciliation (L3)
 Identify why the different parts of a marriage
service are important (L3)
 Describe some ways in which Christians put
the teaching of Jesus on love into action (L3)
 Comment on connections between different
elements of a wedding ceremony and the
beliefs that underlie them (L4)
 Compare the Christian marriage ceremony
with that of another religious tradition (L4)
POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Write own definitions of love then look at Luke
10 :27, the Two Great Commandments and 1
Corinthians 13 1-13 and compare with the
description given of love
 Act out a sketch that illustrates one of the
descriptions of love in this passage.
 Explore the Christian teaching on love and
reconciliation shown in the Good Samaritan,
the Prodigal Son and death of Jesus.
 Explore lives of Christian people putting love
into action
 Explore the prayer of St Francis of Assisi and
the values expressed.
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CHRISTIANITY

6-8 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Talk sensitively about happy and sad
relationships (L2)
 Explore emotions and feelings about forming
and sustaining relationships, and keeping
promises (L3)
 Make links between Christian ideas about
love and my own ideas (L3)
 Express thoughtfully and creatively my own
ideas about love in light of my learning about
Christian ideas (L4)
 Suggest ways in which a belief in God might
affect the decisions of Christians and the
challenges this might present (L5)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 What is a promise? What promises do we
make?
 How easy or difficult is it to make or keep a
promise? What happens when promises are
broken?
 What sort of promises do you think should be
made in a marriage and why?
 Prepare a balanced argument for and against
getting married in a religious ceremony
 Rank a set of suggested ingredients for happy
marriage and compare with other groups. Why
are these ingredients important?
 Discuss what happens when relationships

What symbols are used in the ceremonies and
what do they mean?
SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:











Reflection: on the features of what makes a
happy relationship; on promises and vows and
what helps them to be kept and what happens
when they are broken
Empathy: developing the ability to identify with
feelings such as love and forgiveness; considering
the points of view of the characters involved in
religious stories illustrating love and forgiveness
Investigation:
investigating
the
marriage
ceremonies from different religious traditions
Interpretation: drawing meaning from the
symbolism of marriage ceremonies.
Evaluation: debating whether people should be
married in a religious ceremony.
Analysis: distinguishing between the features of
marriage ceremonies from different religions
Application: identifying situations in which the
Christian concept of love is put into action
Expression: explaining rituals and practices in
marriage ceremonies; expressing their own views
about marriage






Explore the symbolism within the Christian
marriage ceremony and the vows made. What
is the difference between a wedding and a
marriage?
Consider whether it is important that promises
or vows are made in front of witnesses.
Look at promises and marriage ceremonies
from other faiths. What similarities and
differences are there? How do the ceremonies
help in the building of relationships?

KEY VOCABULARY
marriage
wedding
ceremony
ring
promise
vow

break down. How can good relationships be
sustained?

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
divorce/separation
commitment
bride; groom; best man;
bridesmaid;
mother/father in law
relationship

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 unit ‘What happens in a Church?’
 KS3 unit ‘Is there a right way to live?’

Literacy skills:
 Reading – different literary genres; skim & scan;
research skills; using text as a source of
information
 Writing – convey meaning using different writing
forms e.g. results of research; persuasive writing
etc.; using words for effect;




POINTS TO NOTE
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Through debate – write a balanced argument
for and against getting married in a church
Write their own vows or promises, showing
what is important to them

Teachers will need to be sensitive to different
models / experiences of the family
represented within the class. Many pupils will
have experienced family break-up
This unit focuses on the occasion, its meaning
and symbolism more than the long term
relationship
Throughout the teaching of this unit, it should
be remembered that Christians recognise that
no-one is infallible and that sometimes
marriages go wrong.

KEY STAGE

2

UNIT TITLE:

WHAT IS MAUNDY THURSDAY ABOUT?

LEARNING OBJECTIVES
Pupils should learn:


that bread and wine are important symbols
within the Christian faith



that what Christians do on Maundy Thursday
connect with the events from the story
 the foot-washing
 the Last Supper / Holy Communion



that Christians try to follow Jesus in the way
they live their lives

CHRISTIANITY

3-4 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Make links between the events of the Maundy
Thursday narrative and the symbols and
beliefs expressed in Christian worship (L3)
 Describe how Christians demonstrate acts of
service in their daily lives and relate it to their
beliefs (L4)
 Explain the impact of Jesus’ new
commandment’ on community life (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Consider why Jesus chose to wash the
disciples’ feet (L3)
 Consider ways in which they could
metaphorically ‘wash one another’s feet’ and
explain the reasons for their choice (L4)
 Express clear views about how Jesus ‘new
commandment’ might make a difference to
their own and others’ beliefs (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Consider Jesus’ words during the Last
Supper: ‘I give you a new commandment:
Love one another. As I have loved you, so
you must love one another.’ How did Jesus
demonstrate this ‘new order’, especially in the
events of Maundy Thursday and Holy Week?
How do Christians demonstrate this way of life
within their community?
 Create artwork that expresses this belief
 Discuss why Jesus said ‘Do this and
remember me’. Why were bread and wine
good symbols for Jesus to use?
 Look at the Biblical account of Maundy
Thursday e.g. Jesus washes the disciples’

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Talk about Jesus washing the disciples’ feet –
what was he meaning the disciples to
understand by this action? Talk about how
foot-washing was a physical demonstration of
a monarch’s desire to serve others in the
historical practices of Maundy Thursday.
 Consider ways in which we can
metaphorically ‘wash each others’ feet’ in
daily life. Write responses on foot-shaped
piece of paper.
 Consider which people you think might qualify
for Maundy money, if you were Queen – real
people or people from history who’ve lived
their lives serving others e.g. Mother Teresa.



to make informed responses about Christian
values and commitments in the light of their
learning
KEY QUESTIONS











What does the word ‘Maundy’ mean?
What is Maundy Thursday?
What happened on the first ‘Maundy
Thursday’?
What is the ‘new commandment’?
How does it relate to Maundy Thursday?
Do actions speak louder than words?
Who is Maundy money given to?
What is the significance of the Last Supper?
Why did Jesus say ‘do this and remember
me?’
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting on the beliefs and practices of
Maundy Thursday
 Empathy:
considering the experiences,
attitudes, beliefs and values of Christians, and
trying to see issues from their point of view
 Investigation:
knowing how to gather
information from the events of the story
 Interpretation: drawing meaning from Jesus’
symbolic actions and the elements of
Communion; interpreting religious language
 Synthesis: linking significant aspects of the
Maundy Thursday story with Christian belief, or
Last Supper with Passover meal
 Application: making the association between
religion and individual and community
 Expression: explaining the concept of serving
within a Christian community

KEY VOCABULARY
Maundy Thursday
Maundy money
Last Supper
new commandment
metaphorically
remembrance

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Easter units from all key stages
 More ideas for activities / resources can be
found in Guildford Diocesan Guidelines



POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through discussion – consider ways in which
we can metaphorically ‘wash each others’
feet’ in daily life and commit to secretly
perform one selfless act
 Through literacy – writing letters to the Queen
 Through ICT – internet research
 Through Art – depiction of one event of
Maundy Thursday
POINTS TO NOTE




Literacy skills:


Write a letter to the Queen’s secretary about
your chosen recipients outlining why you think
they should receive Maundy money

feet, the Last Supper, the betrayal in the
Garden of Gethsemane etc. Connect these
with the different Christian traditions of
Maundy Thursday e.g. Maundy money;
communion;
Using the internet, find out about the historical
traditions of Maundy Thursday and their
significance
Contact your local church and talk to people
who go there about who helps in the local
community (e.g. visiting sick / elderly etc.) and
why

Reading – show understanding of significant ideas,
events & characters, using inference & deduction
Writing – presenting a point of view, linking points
persuasively
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‘Maundy’ comes from the word ‘mandate’,
meaning commandment
If possible, briefly follow – up this unit by looking at
news articles / TV clips of the actual Maundy
Thursday events, talking about what happened
In the events of the Easter narrative, Jesus was
celebrating Passover with his disciples. Some
more able pupils may be able to make connections
not just between the events as Jesus experienced
them and the traditions of Maundy Thursday, but
also between the Last Supper and the Jewish
Passover meal

KEY STAGE

2

ASU TITLE:

HOW DID IT ALL BEGIN?

LEARNING OBJECTIVES
Pupils should learn:






Many people believe God can be
discovered through the awe and beauty of
nature.
Some religions teach that the world was
created by God
Christians believe that humanity is created
by God to look after the world
That Christians, Jews and Muslims have
similar beliefs about creation
That scientists try to explain the mysteries
of the world by observation and
experiments

COMPARATIVE

4-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 describe similarities and differences between
different creation stories (L3)
 express their own views about creation and
how these views might impact on their life (L3)
 Describe similarities and differences in beliefs
about creation within and between religions
(L4)
 Describe the impact of beliefs about creation
on people’s lives (L4)
 Suggest answers to questions about creation,
using relevant sources & evidence (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Compare their own ideas about the creation of
the world with those of others, showing
sensitivity for the views of others (L3)
 Evaluate whether they are looking after the
local environment (L3)
 Suggest what might happen to the natural
world as a result of their own and others’
attitudes and actions (L4)
 Explain possible reasons why some people
choose to believe in God and others do not
(L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Explore experiences of God as creator
recorded in the Bible (e.g. Psalms) or through
other Christian poetry
 Read about the presentation of Creation in
Genesis Ch 1-2, or Psalm 8 & create art as a
response to it
 Explore the ways in which creation stories
stress “why” rather than “how” things happen.
 Compare a creation story from another faith /

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Identify one aspect of the natural world which
impresses them / has caused them to wonder
 Express their personal views, ideas and
feelings about creation through discussion and
creative arts
 Explore why religions raise more questions
about “why” rather than “how”
 Discuss ideas about people being created in
God’s image



that other religions and cultures also have
stories about creation which teach
stewardship of the natural world.
 that how we use or abuse our world can
have an effect beyond our local
environment
KEY QUESTIONS







Can God be found in Nature?
What does science teach us about the origin of
the universe?
Is there a difference between ‘how’ and ‘why’?
What do religions have to say about creation?
Why are we here? What is our role in the
universe?
 How do beliefs affect actions?
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: Raise ultimate questions about the











origin, meaning and purpose of the world and
mankind.
Empathy: Identify with feelings of wonder for
the natural world•; Listen respectfully to the
views of others.
Interpretation: Suggest meanings for creation
stories and their purpose, exploring the
difference between ‘how’ and’ why’
Evaluation: Debate views about creation with
reference to evidence and argument
Analysis –
Examine similarities and differences between
creation stories from different religions
Application: Consider ideas of stewardship
and responsibilities to care for the world.
Expression: Respond to ideas of beginnings
and creation through dance or art

culture with the Biblical account
 Suggest ways in which the Christian belief in
God might alter the behaviour of followers
 Look at the creation stories in the Bible, Torah
and Qur’an. Why are they same?
 Use Christian Aid resource sheets 1:2 from
‘Live Thoughtfully’ pack – consider what other
faiths have to say about the natural world
 Compare how religious and non-religious
people determine their beliefs about creation.
KEY VOCABULARY

 Consider issues such as conservation and
pollution in the light of what they have studied
in the Genesis story
 Suggests ways that ideas might alter their
behaviour
 Use Christian Aid resource sheets 1:4 from
‘Live Thoughtfully’ pack - considering the effect
that our use or abuse of the world has













 Through art – responses to paintings of

Creation
Creator
God
Origins
Stewardship
Responsibility
Interdependence
Image
Science
Experiments
Observation
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 FS unit ‘Why should we care for the world
around us?’
 KS1 unit – ‘Why should we look after our
world?’
 KS3 unit – ‘Is faith compatible with science?’

Literacy skills
 Reading – locating and using ideas &
information; selecting & retrieving information,
using quotation & reference to text
 Writing – producing texts that are appropriate
to reader & purpose; organising sequencing &
structuring information
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT

creation & own representations
 Through diagrams - comparison of creation

stories
 Through expressing their own beliefs about

creation
 Through writing – poems about creation;
leaflets advocating care for the environment
 Through debate of different points of view and
persuasive arguments
POINTS TO NOTE
 Christians hold a variety of views about how
genesis 1-3 should be interpreted.
 Within this unit, it is also possible to explore
other non-religious viewpoints about the
creation of the world, to give children
opportunities to weigh the evidence for
themselves

KEY STAGE

2

ASU TITLE:

WHAT DO YOUR CLOTHES SAY ABOUT YOU?

LEARNING OBJECTIVES
Pupils should learn:
 That different clothes are worn at different
times and for different reasons
 People can make judgements, positive or
negative based on what you wear
 People can demonstrate their values and
commitments through what they wear
 That clothing worn by believers is often
symbolic and expresses deep beliefs
 That there are now issues of religious
tolerance raised by the wearing of symbolic
clothing

KEY QUESTIONS
 Why do we wear different clothes for different
activities?
 Should we all wear the same or should we
wear what we want?
 How do you feel when you wear special
clothes?
 When does an item of clothing become a
symbol?
 Do symbolic clothes create a barrier?
 Why should we be tolerant of other people?

COMPARATIVE

5 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify similarities and differences in the way
people from different faith communities dress
(L2)
 Compare items of clothing worn by members
of faith communities (L3)
 Identify the beliefs that are connected with
items of religious clothing (L3)
 Describe how clothing can give religious
identity, purpose and belonging (L4)
 Recognise and explain diversity with the
expression of faith through clothing, using
appropriate concepts (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Explain why they wear certain clothes and
consider why something different may be
important to others (L2)
 Compare the reasons for their choice of
clothes for a special occasion with that of
others (L3)
 Identify how certain clothing gives you a sense
of belonging (L3)
 Ask questions about how clothing affects
identity, purpose and belonging (L4)
 Recognise and explain the need for religious
tolerance in society today (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Use a range of images showing people of
different faiths and draw up a list of how each
faith uses clothing differently and explain
possible reasons
 Focus on one item of clothing worn by
members of different faith communities e.g.
headwear. Analyse how they show aspects of
identity and belonging and relate them to the
beliefs of the wearer

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
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 Children bring in clothing that demonstrates their
own sense of belonging to a group or faith. With a
partner compare their collections of clothing and
discuss the differences and similarities. Do the
children feel it is important to retain differences or
should we all be the same? ( e.g. school uniform)
 Use ICT to annotate photos, writing statements
such as ‘I wear this because…’ emphasising
belonging, meaning and purpose
 Hot-seating activity. Children generate questions
relating to identity, belonging, meaning and
purpose. Highlight outcomes of truth, values and
commitments through a range of questions such
as…’ Why do you…?’ ‘How does it make you
feel…?’ ‘Has it ever made you feel…?’ Use
‘religious’ and non-religious clothing
 Consider when clothing stops being merely clothing

and takes on the symbolic. Should people be
allowed to wear religious symbols at work?
 Ask them to write a letter to a critic of someone
wearing a religious symbol explaining why they
should be allowed to continue wearing it

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting: on feelings, beliefs and practices
symbolised by clothing
 Empathising: by considering the thoughts,
feelings, beliefs and values of others; seeing the
world through the eyes of others, and seeing
issues from their point of view
 Interpreting: by drawing meaning from
symbolic clothing and using clothing as a source
of information about the beliefs of the wearers
 Evaluating: by debating issues of religious
significance with reference to evidence and
argument e.g. should religious symbols be
allowed to be worn at work
 Analysing: by distinguishing between opinion
and fact; distinguishing between the features of
different religions
 Applying: by making the association between
religion, the individual and community life
 Expressing: religious views, and responding to
religious questions through a variety of media

KEY VOCABULARY
names of clothing-related artefacts chosen for this
unit
identity
commitment
truth
values
similarities
differences
belonging
religious tolerance
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS1 – Visiting places of worship and
experiencing clothing worn by followers and
faith leaders;
 KS3 – ‘How do Sikhs achieve equality through
community life?’

Literacy skills
 Discussing aspects of clothing and the beliefs
they portray in a clear way that shows an
understanding of their significance.
 To be able to speak confidently and clearly with
an awareness of the audience
 Writing a persuasive letter in which the
descriptions of belief are appropriate and
relevant
and
demonstrates
a
clear
understanding of the issues of religious
tolerance
 Writing labels for artefacts
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through writing – letter arguing for religious
freedom; labelling of artefacts; descriptions of
belief
 Through discussion – religious tolerance etc.
 Through bringing in their own clothing and
analysing what makes it special for them

POINTS TO NOTE




Sensitivity and respect should be given to
artefacts from faiths and personal experience
This unit covers a wide range of learning
outcomes. You will need to choose the ones
appropriate to the age and development of
your children

KEY STAGE

2

ASU TITLE:

HOW DO PEOPLE EXPRESS THEIR FAITH THROUGH THE
ARTS?

LEARNING OBJECTIVES
Pupils should learn:
 The ‘Arts’ can be used to express beliefs, deep
feelings and emotions.
 Different religions express themselves through
the arts in different ways
 Some religious ideas and beliefs are easier to
express through the arts
 Art forms used by religions to express ideas
and beliefs include music, art, poetry, dance
and drama
 Symbols are used to convey deep meanings
without words
KEY QUESTIONS
 How can you convey meaning without using
words?
 Why is it sometimes easier to express our
inner feelings through the expressive arts?
 How do religions use the arts to convey
beliefs?
 How are symbols used by religions?
 Do religions use art forms in different ways
from one another?
 How can pattern and shape express beliefs
about God for a Muslim?
 Why are art forms used to express religious
ideas?

COMPARATIVE

4-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify possible meanings for symbols and
religious expression (L2)
 Identify similarities and differences in the way
that religions use the arts to express beliefs
(L3)
 Describe similarities & differences in the way
people express beliefs through the arts (L4)
 Suggest meanings for a range of contrasting
symbols and language, using appropriate
vocabulary (L4)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Appreciate that mysteries in life can be difficult
to explain in words (L2)
 Create their own piece of work that conveys
inner feelings or beliefs (L3)
 Appreciate that the expressive arts can be a
useful vehicle for conveying deeply-held
beliefs and values (L3)
 Suggest how art, as a source of religious
inspiration, can make a difference to
themselves and others (L4)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Look at how the life of Jesus is expressed in
art and explore what they show about Jesus
and how they reflect the beliefs of the artist.
 Explore the symbols used in Christian art and
their meanings
 Look at the story behind a painting e.g.
‘Belshazzar’s Feast’ by Rembrandt or John
Everett Millais ‘Childhood of Christ’
 Look at examples of Islamic design and how
these convey ideas about God.
 Compare how art is used to convey ideas in
Christianity and in Islam
 Listen to examples of religious music from
around the world, both from the past and
contemporary music scene. How do they
convey mood or aid reflection?

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Explore how we express our innermost
feelings through facial and bodily expression
 Develop a drama to express inner feelings, or
create music to explore different moods
 Use colour in art to make a statement about
ourselves
 Consider our own beliefs and values and use
an art form to express these
 Look on Spirited Arts website and explore how
religious ideas are expressed by children.
Create own response.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: reflect on feelings and how these
can be expressed without words using
different art forms.
 Interpretation: drawing meaning from works
of art, music, drama, poetry and symbolism
 Analysis: compare the use of art in Islamic
and Christian traditions to express beliefs
about God.
 Expression: express their own ideas about a
religious belief through a chosen art form

 How is dance used in a performance of the
Ramayana to teach about Hindu beliefs?
 Consider the role of drama as a means of
expression e.g. mystery plays, Wintershall
KEY VOCABULARY










Calligraphy
symbol
geometric design
Ramayana
icon
iconography
mystery play
Wintershall
expression

LINKS WITH OTHER UNITS ACROSS KEY
Literacy skills:
STAGES
 Reading – skim and scan for information;  FS units – ‘Why do we have celebrations?’
research skills
 KS1 units – all Christmas & Easter units
 KS2 units – ‘How can artists help us
understand Christmas?’; ‘Why is light used as
a symbol at Christmas?’; ‘What can we learn
about the Hindu use of images?’
 KS3 units – ‘What does it mean to be a
Christian?’; ‘Is there a right way to live?’; ‘Is
the Bible relevant to Christians today?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through art – children analysing what the
artist is trying to convey; forming own art
 Through dance – children analysing what the
dancer is trying to convey; forming own
dance
 Through music – children analysing what the
artist is trying to convey
 Through literacy – analysing text; writing own
dramas
POINTS TO NOTE
 Muslim children may find this unit difficult as
Islam does not permit pictorial representation
of Allah, Muhammad or any living creature

KEY STAGE

2

ASU TITLE:

HOW DO RELIGIONS CELEBRATE MILESTONES IN LIFE?

COMPARATIVE

6-8 HOURS

LEARNING OBJECTIVES
Through their research, pupils should learn:

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:











Why religions celebrate important events in
people’s lives such as
-birth
-initiation
-marriage
-death
Within these milestones, important themes are
developed such as
-belonging / identity
-commitment / faithfulness
-community / hope
There are important similarities and differences in
the ways in which religions celebrate rites of
passage. These reflect the distinctive beliefs of
each religion








Use religious vocabulary associated with different
milestones in the correct context (L2)
Make links between what happens and the beliefs
of that religion (L3)
Identify symbols used in these rituals and explain
their significance (L3)
Gather, select and organise ideas about
milestones (L4)
Describe similarities and differences in the ways
two different religions celebrate milestones in life
(L4)
Explain how milestones celebrated in religions
develop a sense of belonging among believers
(L5)
Describe the similarities and differences in the
ways two different religions celebrate milestones in
life and suggest possible reasons for this (L5)

KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:













What are the important milestones in your
life?
How do religions celebrate milestones in
peoples’ lives?
Why are these events important within
religions?
What can we learn from these celebrations
about the beliefs of that community?
What similarities and differences are there in
these celebrations and what do they teach us
about these religions and human life?
Why are they different?
How do you mark milestones if you’re not
religious?




As a class, share their own experiences of
attending ceremonies marking important stages in
life. Consider why people who do not consider
themselves to be ‘religious’ sometimes turn to
religions to celebrate important stages in life, and
also reflect on why some people choose to use
non-religious ceremonies to mark important stages
of life e.g. naming days. This unit could also draw
on non-religious viewpoints
You may need to give pupils specific guidance as
they conduct their research
Pupils will have had opportunities to demonstrate
research skills in RE and other areas of the
curriculum. They could start from their own lives
and consider how their experience of milestones
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Identify any important milestones within their own
lives and make comparisons with other people’s
(L3)
Make links between what they and other people
think is important, giving reasons for beliefs,
attitudes and actions (L3)
Raise and suggest answers to their own questions
about puzzling aspects of life and death with
reference to the religions studied (L4)
Recognise and explain how issues relating to
milestones, beliefs and practices are relevant in
their own lives (L5)

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Express their findings through a piece of art
entitled ‘belonging’ or ‘water’, with an
explanation of any symbolism they have used,
and how their work demonstrates an
understanding of milestones
 Present their findings to the rest of the class
using PowerPoint or similar software
 Make a short video of interviews with
members of faith communities about the
importance of rites of passage within their
religion, with an ‘endpiece’ that they present,
drawing their understanding together
 Write a poem, exploring puzzling questions
that are provoked by the mysteries of birth, life



might be different from those from other faith
communities, or they might choose an aspect of
life / death that they know nothing about. Pupils
could research the different ways in which religious
communities welcome babies or demonstrate
belonging or celebrate marriage etc.
This unit should be as cross-curricular as possible
and give each pupil time at the end to present and
explain their work, including a reflection on the
impact that their study has (or hasn’t!) had on them

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY



The vocabulary used by pupils as part of their
research should be accurate and related to the
milestones within the religions of their choice













Reflecting on the feelings, experience, beliefs and
practices of different faith communities
Empathy: sensitively consider the thoughts,
feelings, experiences, attitudes, beliefs and values
of others in the way they present their information
Investigation: asking relevant questions that will
help them to structure their research; knowing how
to gather information from a variety of sources
Interpretation:
exploring
and
interpreting
symbolism in art, music, or poetry and symbolism,
using religious language appropriately
Analysis: distinguishing between the features of
different religions
Synthesis: linking, comparing & contrasting
Application: describing the impact belief has on
the way faith communities celebrate milestones,
making the association between religion and
individual / community
Expression: explaining concepts, rituals and
practices

Literacy skills
 Reading – locating and using ideas & information;
selecting & retrieving information, using quotation &
reference to text
 Writing – producing texts that are appropriate to
reader & purpose; organising sequencing &
structuring information

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation stage – ‘Why do we have
celebrations?’
 KS1 units – ‘What happens in a church?’;
ASU – ‘What does it mean to belong?’
 KS2 units – ‘How do Christians celebrate
milestones?’ – birth and belonging’; ‘What
does it mean to be a Jew?’; ‘What does it
mean to be a Muslim?’; ‘What does it mean to
be a Hindu?’
 KS3 unit – ‘How does the Sikh community
demonstrate equality?’
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and death

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Research a rite of passage of their choice
(within the context of two religions) identifying
the similarities and differences and suggest
possible reasons for this.
 Through literacy – collaborative poems;
research skills; presenting information
 Through art – visual interpretations of key
rites of passage, use of symbols etc.
POINTS TO NOTE






This unit is designed for the summer term in Year
6, in order to draw together learning throughout
Key Stage 2. If it’s being used lower down KS2,
then adaptation will be necessary
Pupils should be encouraged to make their own
choices as to which milestone they choose and
within the context of two religions. They may wish
to research other non-religious viewpoints as part
of their task. Access to resources and to the
internet will be essential to bring this unit to life and
to encourage the development of pupils’ research
skills
Pupils can present their findings in any way they
choose, and assessment of this unit deliberately
focuses on the skills that pupils have used during
the task

KEY STAGE

2

ASU TITLE:

WHAT DOES IT MEAN TO BE A SIKH?

SIKHISM

6-8 HOURS

LEARNING OBJECTIVES
Pupils should learn:

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:



 Retell the story of Guru Nanak Ji and his call (L2)
 Identify the impact of key teachings of Guru Nanak
Ji on the Sikh way of life (L3)
 Make links between Sikh symbols / artefacts /
practices and the beliefs that underlie them (L3)
 Identify how Sikhs demonstrate that the Guru
Granth Sahib Ji is important (L3)
 Gather, select and organise ideas about Sikh belief
and suggest answers to questions they might have
about Sikh ways of life (L4)
 Suggest answers to the question ‘What does it
mean to be a Sikh?’ using relevant sources and
evidence (L5)



KEY QUESTIONS

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
























That ‘guru’ means ‘teacher’ and that there are ten
gurus of Sikhism
That Guru Nanak was the founder of Sikhism
That Sikhs believe in one God
That the Five Ks are symbols of the Sikh
community
That the Sikh holy book is called ‘Guru Granth
Sahib Ji’ and that the study of the scriptures is
central to worship
Sikhs mark stages in life through special
ceremonies e.g. naming ceremonies; initiation
ceremonies; Vaisakhi / Baisakhi (Sikh New Year)
That equality is very important in Sikh society
That the three main duties of a Sikh are to ‘Pray,
Work and Give’

Who do you learn from?
Who are the Gurus?
Who was Guru Nanak Ji?
Why is the Guru Granth Sahib Ji the last of the
gurus?
What role does the gurdwara play in the Sikh
community?
How do Sikhs show they belong to the Khalsa?
What are the Five Ks?
What do Sikhs believe about life after death?
What does it mean to be a Sikh?









Find out who Guru Nanak Ji was and how the Sikh
faith was founded
Find out about Guru Gobind Singh Ji and the Guru
Granth Sahib Ji. Why is the Guru Granth Sahib Ji
put to bed each night? What does this say about
Sikh beliefs?
Read stories about the Sikh faith
Look at and handle the Five Ks
Invite a Sikh child or adult to talk about the Five Ks
and what they believe.
Look at pictures of different gurdwaras and find the
flag of the Khanda. Why is this symbol significant?
Investigate why the Langar (shared meal at the
gurdwara) is important to Sikhs and make some
karah parshad to share. Suggest possible

187











Respond sensitively to other pupils’ beliefs and
share their own views (L2)
Comment on Sikh beliefs and make links with their
own ideas (L3)
Compare aspects of their own experiences and
those of others, identifying what influences their
lives (L3)
Apply ideas about ‘duties’ to their own and others’
lives (L4)
Evaluate the challenges of belonging to a Sikh
community (L5)

Bring in and / or talk about an object / piece of
clothing that shows they belong to a group or
organisation, or look at pictures of a range of
people (including Sikhs) wearing clothing that
identifies them as belonging to an organisation /
culture / religion. How does what they are wearing
influence our first impression of who they are?
Find out where children’s names came from – do
they have special meanings? Were they chosen
for a reason?
Re-enact the Sikh naming ceremony – what would
their new name be?
Get pupils to consider and draw a symbol they
would choose to represent equality




meanings for the symbolism connected with it and
what we might learn about the things that are most
important to Sikhs.
Find out about the Sikhs’ beliefs in Samsara (the
cycle of rebirth or reincarnation)
Talk about the naming ceremony and how names
are chosen using the Guru Granth Sahib Ji.



Discuss the concept of ‘duty’ – for them, and in
other religions they’ve studied. How are

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT



Sikhism
Guru
Guru Nanak Ji
Guru Gobind Singh Ji
Guru Granth Sahib Ji
gurdwara
Khanda
Langar (shared meal at the gurdwara)
Amrit – initiation ceremony
Samsara (the cycle of rebirth or reincarnation)
Khalsa (literally ‘The Pure Ones’, are those Sikhs who
have taken Amrit and joined the Khalsa)
Five Ks: Kesh (uncut hair); Kangha (a comb); Kirpan (a
sword); Kara (a bracelet); Kachera (short trousers)

 Through labelled & annotated pictures
 Through literacy – retelling the story of Guru Nanak
Ji, making an informative leaflet to explain what the
Five Ks are, how they are worn and the beliefs
behind them
 Through discussion – about key Sikh beliefs
 Through research skills

LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS2 unit – ‘How do religions celebrate milestones

POINTS TO NOTE









Reflecting on beliefs and practices of the Sikhs and
the ultimate questions that are raised
Empathising by considering the beliefs and values
of others and seeing the world through the eyes of
others, and seeing issues from their point of view
Investigating by asking relevant questions and
knowing how to gather information from a variety of
sources
Interpreting by drawing meaning from the 5
symbols and suggesting meanings of religious texts
Evaluating by debating issues of religious
significance about the Sikh faith with reference to
evidence and argument
Analysis by distinguishing between opinion and fact
Synthesis by linking significant features of the Sikh
religion together in a coherent pattern and connecting
different aspects of Sikh life into a meaningful whole
Expression by explaining concepts, rituals and
practices

Literacy Skills
 To be able to speak confidently and clearly with an
awareness of the audience
 Recording by labelling e.g. Sikh clothing or a
gurdwara
 Writing a booklet in which the content is appropriate
and relevant
 Researching naming and initiation ceremonies and
using the information found in a relevant and
appropriate way.

on life?’ (pupil research into rites of passage across
several religions)
 KS3 – ‘How does the Sikh community demonstrate
equality?’
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The range of learning outcomes in this unit is broad.
Choose those appropriate for the pupils you teach.
The term ‘Ji’ is used as a term of respect after the
name of someone who is revered in the Sikh
community.
It should be emphasised to pupils that Guru Nanak
Ji is the founder of Sikhism, and is not worshipped
as a god. If at all possible, visit a gurdwara as part of
this unit.
The Five Ks are:
 Kesh (uncut hair);
 Kangha (a comb);
 Kirpan (a sword);
 Kara (a bracelet);
 Kachera (short trousers)
Sikhs consider the content of Guru Granth Sahib Ji
to be holy, not just the book.

KEY STAGE

2

UNIT TITLE:

WHAT IS FAITH AND WHAT DIFFERENCE DOES IT MAKE IN
OUR LOCAL COMMUNITIES?

LEARNING OBJECTIVES
Pupils should learn:
 What it means to have ‘faith’ or ‘belief’ in
something and consider the differences.
 What the word ‘faith’ means when used in a
religious sense
 How faith or belief is shown by different
traditions represented in the locality through:
- choices made
- moral decisions
- influence on others
 To explore faith and its expression through:
- beliefs and practices
- places of worship
- people and community
- leaders
- signs and symbols
- changing patterns in communities

KEY QUESTIONS









What do the words ‘faith’ and ‘belief’ mean
in a religious and non-religious context?
Do you have to be religious to have
beliefs?
Does faith help people to make decisions?
What makes it hard to put your faith or
beliefs into action?
How do the religious communities in our
area express their faith, beliefs and
identities?
What are the similarities and differences

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify the religious and non-religious belief
traditions in the school, the neighbourhood and
the county (L3)
 Explain and demonstrate an understanding of
how faith or belief makes a difference to the
lives of those studied (L4)
 Describe the nature and expression of faith or
belief systems (L5)
 Describe findings showing a knowledge and
understanding of the beliefs and practices of
some of those religions and traditions studied
(L4)
 Explain why some traditions are not
represented (L5)
 Explain what it means to belong to one of
these religions or communities of belief (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Share what they already know about people of faith
 Look at an example of a man or woman of faith
from the 20th or 21st century and explore how their
faith has helped them to make decisions in their life
 Compare the lives of a significant person of faith
with another from a non-religious perspective.
 Talk to someone from a local religious community
 Consider issues that make it hard to live out one’s
faith, e.g. football on Sunday, Sunday opening of
shops, peer pressure, praying five times a day,
fasting during Ramadan (Islam) Shabbat Friday
sundown to Saturday sundown (Judaism)
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COMPARATIVE

6-8 HOURS

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Explain in what situations they might need to
express faith or belief in something or
somebody (L3)
 Summarise their feelings on what has
particularly impressed or interested them
within their study of local religious and /or nonreligious groups (L3)
 Consider the role and contribution of religious
and other groups within the wider community
(L4)
 Consider how an understanding of faith can
help people make moral choices (L4)
 Suggest what might happen as a result of
different moral decisions, including those made
with reference to religion, beliefs or values (L4)
 Recognise and explain how issues related to
religion and belief are relevant in their own
lives (L5)
POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Reflect on and discuss examples when pupils
may have demonstrated faith or belief in
something.
 Compare their own ideas about faith or belief
with those of others
 Reflect on modern day ‘idols’. What makes
people heroes? Is there anything distinctive
about those with faith?
 Reflect on issues of tension between faith and
‘image’ for young people today
 Create an image that represents your ideas



of the religious groups to be found in our
area?
What contributions do the religious and
other groups make to the wider local
community?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflecting: on what they have faith in
 Empathising: with others on the expression
of their faith
 Investigating: what religious traditions there
are in the local area
 Evaluating: issues of religious significance
through debate
 Synthesising: through linking together
features of similarities in religious traditions
 Applying: links between faith and the
individual, the community, national and
international life
 Expression: debating how faith can influence
the choices people make.
Literacy skills:
 Reading – locating and using ideas &
information; selecting & retrieving information,
using quotation & reference to text
 Writing – producing texts that are appropriate
to reader & purpose; organising sequencing &
structuring information

 Consider the possible issues arising for someone
who has non-religious beliefs in a religious society.
 Participate in an urban / rural trail to find out what
evidence there is of religious traditions in the
neighbourhood. Record findings and share results
 Discuss how many religions are not represented
locally and explore how far followers of these would
have to travel to find a place of worship
 Research the background of the denominations
found locally. Discuss similarities and differences
found during the survey between different religions /
denominations explored and different branches of
same religions

about faith or belief.
 Discuss less tangible aspects of the study e.g.
- Warmth of welcome
- Feeling of friendliness
- Fear of a new culture

KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through decision-making scenarios – pupils
have a list of modern-day moral choices and
have to suggest how a person with a particular
faith would act, e.g. your best friend invites you
out to a birthday meal during Ramadan. How
would a Muslim respond?
 Through writing – their own poetic response to
the idea of faith
 Through literacy – production of a leaflet about
religions within the local area
 Through ICT – research skills

 Faith
 Beliefs
 Non-religious beliefs – e.g. Humanism
 God
 promise
 denomination
 church/chapel /cathedral/ abbey
 fellowship
 synagogue
 mosque
 citadel
 priory
 meeting house
 temple
 mandir
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 KS2 units – ‘How do people express their faith
through the arts?’
 KS3 units – ‘How is self-discipline reflected in
the everyday life of a Muslim?’; ‘Is there a right
way to live?’
 KS3 – ‘The nature of religion’
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Include in the study some research on what
events and activities are available for their own
age group and discuss which they might like to
visit and why

POINTS TO NOTE



It would work best as a unit with older KS2
pupils, who have had the chance to develop
a range of cross-curricular skills
Remember to consider and include a variety
of examples from non-religious community
groups as well as religious or faith
communities within the local community.

KEY STAGE

2

ASU TITLE:

LIVING TOGETHER IN ONE WORLD

LEARNING OBJECTIVES
Pupils should learn:
 We are all members of different communities
and that our actions affect others
 That belonging to a faith community has a
global dimension
 To appreciate that there are situations of social
and economic unfairness in the world
 That many religions and belief systems teach it
is important to share and give to those who are
in need
 That seeing the world from another person’s
point of view can help make us better global
citizens

KEY QUESTIONS









What is a ‘global citizen’?
How do our actions/decision affect others?
What is your dream for our world?
How can the world’s resources be shared
fairly?
What are our rights and responsibilities as
global citizens?
What do religions teach about the sharing of
wealth and resources?
How can we live in a way that respects
others?
What action can we take to be better global

COMPARATIVE

4-6 HOURS

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Identify what religions teach about sharing
and giving (L2)
 Identify how they are part of a local, national
and global community (L3)
 Describe key religious beliefs that encourage
people to spread resources more fairly (L3)
 Suggest how belonging to a faith community
has a global dimension, and why this is (L4)
 Compare and contrast teaching on sharing
and giving within different belief systems (L4)
 Describe the impact of beliefs and practices
on how communities share resources (L4)
 Suggest answers to questions about our
global responsibilities, using relevant sources
and evidence (L5)

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Identify their own concerns for the world in
which they live e.g. their response to the
values of sharing and giving (L2)
 Comparing their ideas about the world with
the ideas of others (L3)
 Describe how seeing the world through
another person’s eyes could help make us
better global citizens (L4)
 Ask and suggest answers to questions about
their responsibility as part of a local, national
and global community (L4)
 Express clear views about the things that
inspire and influence them and how they could
use that inspiration and influence to
encourage change to help others (L5)

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:
 Visit Christian Aid’s website for children,
Global Gang, for examples of online action to
take to help other communities or look at the
Christian Aid DVD pack ‘We’re changing our
World’.
 Explore ways resources and wealth can be
shared in the world today e.g. harvest giving,
aid programmes to the developing world etc.
 Look at the work of charities from different
religions that help distribute wealth and
resources e.g. Christian Aid, TEAR Fund,
Islamic Relief (UK Muslim-based charity) or
Yusuf Islam’s foundation ‘Small Kindness’

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:
 Play ‘Global class’ to show that ‘local
communities’ are part of a much wider ‘global
community’. See Christian Aid pack ‘Live
Thoughtfully’ resource sheet 2:2
 Imagine the world as a village of 100 people
using the book ‘If the world were a village’ by
David J. Smith. (Donella Meadows used this
idea at the Earth Summit in 1992)
 Examine how they would feel having to share
with people who they don’t like or who are
unkind to them.
 Take part in the Banana Game from
‘Fairtrade’. What would you need to do to
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citizens?
How do charities encourage ‘sharing’ of
resources?
How should we live together in one world?

SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection: on the ways in which we are a
part of a global community and our
responsibilities to others
 Empathy: considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others in different communities
 See the world through the eyes of others, and
see issues from their point of view
 Investigation: researching the key religious
teachings about sharing resources; finding out
how charities share the world’s resources
 Synthesis: link features of religious teaching
with actions
 Application: apply my own ideas about
fairness and sharing with how I live

become a Fairtrade School?
 Investigate and possibly compare the work of a
 Consider the roles and responsibilities of being
non-religious charity, eg Oxfam or Medicin
Sans Frontier with a religious charity.
a global citizen and what actions they might
take e.g. Water Aid, Harvest Fast
 Investigate religious teaching across different
faiths about sharing food, wealth and
resources e.g. tithing (Judaeo/Christian
teaching on giving 1/10th); Harvest giving;
Zukat (pillar of Islam); Sukkot (Jewish
thanksgiving festival)
KEY VOCABULARY

POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
 Through writing a pledge for your actions as a
global citizen
 Through art / writing – design a poster /
Fairtrade food item that encourages people to
share resources more fairly
 Write a letter to persuade the Head of the
School to become a Fairtrade organisation
using the evidence from research to formulate
your ‘argument’

Community
Fair Trade
Global
Global village
citizen
world religions
fairness
charity
Sukkot
Harvest

LINKS WITH OTHER UNITS ACROSS KEY
Literacy
STAGES
 Reading – use research skills to find out about  KS1 unit – ‘Why should we look after our
charities and global needs, especially using
world?’; ‘Why is Harvest a world-wide
ICT
celebration?’; ‘How can we make the world a
 Writing – conveying meaning in different
better place?’
forms & for different purposes e.g. debating &  KS2 unit – ‘what is ‘Church’?’ considers how
presenting a point of view by writing a letter to
churches are part of a local and global
the Head; presenting findings from research in
community of believers; ‘What is faith, and
a clear and organised way
what difference does it make in your local
community?’ considers how members of your
local community live out their faith in action
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POINTS TO NOTE






The range of learning outcomes in this unit is
deliberately broad, so choose which are
appropriate for the age of the pupils you teach
Check that the way you present the lives of
children round the world is not stereotypical
but presents them in a real way giving positive
as well as negative images
Ensure children are aware of the Jewish
thanksgiving festival of Sukkot

FOUNDATION STAGE
AND PRIMARY

UNIT TITLE:

WHAT DO WE DO WHEN SOMEONE DIES?

LEARNING OBJECTIVES
Pupils should learn:



To understand that death is a part of human
experience; that there is a cycle of life
 To know that moments in the cycle of life are
marked and commemorated in various ways.
 To know that some people believe that there
is life after death
 To understand that sadness is an emotion we
all feel at some point in our lives
 To understand that it is important to express
the emotions they feel
 To think of practical ways to remember
someone after they have die
 To show an understanding that some
questions about death are difficult to answer
KEY QUESTIONS
 How do you feel when you lose something?
 What actually happens physically when a
person dies?
 How do you feel when you lose someone?
 What do Christians believe happens when you
die?
 What do people of other religions and beliefs
think happens when you die?
How can we remember someone who has
died?

COMPARATIVE

AS NEEDED

LEARNING OUTCOMES
AT1
By the end of the unit pupils should be able
to:
 Recognise that communities have different
ways of dealing with death
 Explain what religious and non-religious
people believe about life after death

LEARNING OUTCOMES
AT2
By the end of the unit pupils should be able
to:
 Recognise that all living creatures must die
 Find ways of expressing emotion
 Recognise that loss and grief are shared
human experiences
 Express their own views about loss and death

POSSIBLE LEARNING EXPERIENCES AT1
Opportunities to:

POSSIBLE LEARNING EXPERIENCES AT2
Opportunities to:

 What do you do when you lose something?
e.g. talk to someone, ask friends for help etc.
 Use website link that discusses what happens
after someone dies
 Invite local Christian leader to talk to the
children about Christian beliefs of what
happens when someone dies
 Explore the ways that faith communities cope
with death and the traditions that accompany
death. (If relevant invite leaders of other faith
communities from the local area to discuss
what happens when someone dies)
 Visit local churchyard and read messages and
epitaphs on gravestones.

 Discuss how you feel when you lose
something. Are there degrees of loss?
 What does it mean to lose someone whether
through divorce, moving away from loved
ones, bereavement etc.?
 Use appropriate stories that deal with loss (see
resources list) to explore the feelings children
encounter when losing someone close to them
and use circle times for children to be able to
express their feelings
 Explore ways to support the child / children.
Talk about prayer and talking as a means of
support. What do they think will help?
 Think of ways to remember the person who
has died – memory boxes, memory trees,
planting trees, memories book, setting up a
special place, epitaphs.
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SKILLS TO BE DEVELOPED BY THIS UNIT
Pupils should demonstrate progression by:
 Reflection:
on
feelings,
relationships,
experience, ultimate questions, beliefs and
practices
 Empathy: considering the thoughts, feelings,
experiences, attitudes, beliefs and values of
others; developing the ability to identify
feelings such as love and sorrow; seeing the
world through the eyes of others, and seeing
issues from their point of view
 Investigation: asking relevant questions
 Interpretation: suggesting meanings of
religious texts
 Evaluation – this includes:
 Debating issues of religious significance with
reference to evidence and argument
 Analysis: distinguishing between the features
of different religions
 Synthesis: connecting different aspects of life
into a meaningful whole
 Expression: explaining concepts, rituals and
practices

KEY VOCABULARY
bereavement
funeral
death
remembrance
heaven
rites of Passage
loss
cycle of Life
emotions
comfort
feelings
memory
LINKS WITH OTHER UNITS ACROSS KEY
STAGES
 Foundation Stage unit ‘What makes something
special?’ – Memories
 KS2 unit ‘How do religions celebrate
milestones in life?’
 KS3 ASU ‘Is death the end?’
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POSSIBLE OPPORTUNITIES FOR
ASSESSMENT
NOT CONSIDERED APPROPRIATE FOR THIS
UNIT

POINTS TO NOTE
 This unit is NOT designed to be used as a
bereavement counselling tool. It gives teachers
the chance to make RE speak meaningfully as
a response to very difficult circumstances. You
will need to choose carefully aspects within
this unit to use and adapt as necessary
 Because of its design for use across the
key stages, the learning outcomes outlined
above are generic and will need adaptation
to suit your particular age group
 Any loss in a school should be handled
sensitively and advice sought from
appropriate agencies Consultation with the
families involved is essential
For your information…….the statistics show that :
every 30 minutes a child in the UK is bereaved of
a parent. So…
390 each week
)
20,000 each year
) ………….children
have lost a parent
6% of 0-16 year olds
)
Many more will have lost brothers, sisters and
close relatives
 No school will be untouched by loss.
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